
 

 
  

 
   

 
         

             
           

             
          

 
          

     
 

              
          
           
            

         
            

       
           

        
 

         
             

         
           

           
      

            
       
       

 
             

     
 

     
 

  
 
 

Title  of  Study:  Effectiveness  of  Early  Language  Literacy  Plan Academy  Model  in Nonsense  
Word Fluency  

Dates  of  Study:  2017-2018  

Researcher: Susan Trinh 

Email address: ms.trinh@yahoo.com 

Purpose of the Action Research: Oral language development and foundational reading skills 
are essential to the success of all students. As the intervention coordinator, I assisted in the 
implementation of the Early Language and Literacy Plan (ELLP), and would like to see (a) if 
there is a direct impact on small group instruction, and (b) how it affects students’ nonsense 
word fluency in the Dynamic Indicators of Early Language Literacy Skills (DIBELS). 

Research Question/Hypothesis: Does the ELLP academy model impact student achievement in 
nonsense word fluency to help them reach benchmark goals? 

The Existing Need: According to DIBELS middle of the year data from 2017 at my school site, 
students in second and third grade whose composite score classified them as either strategic or 
intensive did not meet the goal for benchmark on Nonsense Word Fluency (NWF). While 
Nonsense Word Fluency is not assessed in third grade, the data showed a clear impact on 
reading accuracy and fluency, thus affecting their retell score. Nonsense Word Fluency assesses 
students’ knowledge of consonant vowel consonant blending. The data showed that students in 
third and second grade who received composite scores in intensive and strategic, did not master 
NWF in first or second grade. In other words, students had a hard time in reading fluency and 
accuracy due to the lack of mastery in CVC words, 

Research Connection: Nonsense Word Fluency is a foundational skill that children should not 
only learn but master. A foundational skill to literacy is nonsense word fluency (NWF), which is 
the ability to blend consonant vowel consonant (CVC) pseudo-words and vowel-consonant non-
words. High levels of NWF suggest proficient knowledge of alphabetic principle, or letter-sound 
relationships. Mastery of CVC words facilitates the process of decoding multisyllabic words, 
which increase reading fluency. With Common Core standards placing an emphasis in college 
readiness skills, the need for more research on the effect of nonsense word fluency on literacy is 
high. Educators need to understand how the impact on mastering nonsense word fluency in 
lower grades have an impact on reading literacy success. 

Participants: Two first grade classes and one second grade class in the ELLP academy at 
an urban elementary school in Los Angeles 

Sex: Female and male students 

Grade: 1-2 
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Intervention: I will assess students in three classrooms across first and second grade. All 
students will complete the DIBELS assessment throughout the school year. All students who are 
classified as strategic will be eligible for the intervention. Within a grade level, students are 
grouped into academy classes based on data. The data include scores on DIBELS. Students who 
are classified as intensive or strategic will be included in the intervention, which consists of 40 
minutes of individualized instruction three times per week and dictate which skill(s) need to be 
targeted for instruction. Class size for intensive and strategic academy classes are smaller than 
academy classes that are on benchmark or above, so students will have more individualized 
instructions. These classes will also have an aide to help close the achievement gap. Teachers 
are expected to implement skill-targeted small group activities and directed small group lessons 
to help students who need further foundational reading skills. Progress monitoring for students 
will be conducted every two weeks. Through progress monitoring, teachers will analyze the data 
to see if what they are teaching is successful and if it lends itself to student achievement or may 
need refining of the lessons and activities. Once students are grouped into the intervention 
classes based on skills, teachers will create lessons plans that directly targets the skills using the 
95 Percent Kits, Phonemic Awareness book, and Florida Center for Reading Research. They 
may supplement lessons from other resources as well. 

Results: To determine whether the use of small group instruction increased students’ nonsense 
word fluency (NWF) and score of whole words read (WWR), DIBELS Middle of the Year (MOY) 
scores were used as their initial score, and progress monitoring in NWF was used as the post 
assessment. Then this data was used to determine if students reached benchmark goals for their 
grade level by looking at the overall composite score. According to the data collected, students 
made an average gain 10.28 words per minute. Of the 21 students in first grade identified as 
“intensive” or “strategic” based on their initial DIBELS composite scores, ten students met or 
exceeded the benchmark goals. One student moved down from strategic to intensive, one student 
moved up from intensive to strategic, and nine students had an average composite score that 
stayed in the strategic range. In second grade, students made an average gain of 11 words per 
minute. Of the 10 students in second grade who was classified as intensive or strategic, one 
student moved from strategic to intensive, and nine students had a composite score that stayed 
the same at intensive. 

Conclusions: Literacy academy classes afforded teachers opportunities to create small groups 
and purposeful activities that directly correlated to students’ instructional levels based on data. 
It is possible that this tailored instruction and greater attention contributed to an increase in 
students’ nonsense word fluency score. 

Recommendations: Therefore, by using the NWF assessment in DIBELS to identify struggling 
readers, teachers can help struggling students by identifying students at risk early and as a 
target for early intervention. Based on my action research results, an emphasis on developing 
strategies to target students in early grades is necessary in NWF to help build on alphabetical 
principles. With Common Core placing a strong emphasis in college readiness skills, a sense of 
urgency is needed for early intervention to help close the achievement gaps that grows with each 
grade level. Educators need to understand how the impact on mastering nonsense word fluency 
in the lower grades has an impact on reading literacy success. 


