
   

 

        
        

         

          
           

       
         

  

          
        
          

        
                

         
     

       

 

 

      

  

Title  of Study:  The Effects of Comprehensible Input Through Storytelling in High School 
Spanish Students  

Dates of Study: 2018-2019  

Researcher: Melissa Cepeda 

Email address: melicepe@gmail.com 

Purpose of the Action Research: The purpose of this action research proposal is to 
examine the utilization of the Comprehensible Input (CI) and Teaching Proficiency Through 
Reading and Storytelling (TPRS) approaches for developing Spanish fluency. 

Research Question/Hypothesis: The main research question that will guide this study is: 
How does Comprehensible Input(CI) taught by Teaching Proficiency through Reading and 
Storytelling(TPRS) affect language acquisition? And subsequently, Does TPRS allow 
students to transfer and implement language acquisition to new concepts? And, Do CI in 
combination with TPRS increase language attainment? 

The Existing Need: For decades, traditional textbook teaching has taken center stage in 
classrooms across America; however, current classroom teachers struggle to find 
curriculum that supports second language long-term acquisition. Although the A-G College 
entrance requirements in the state of California include a minimum of two years of one 
language other than English, there is research to suggest that 61 percent of students do not 
demonstrate basic proficiency (National Spanish Exam). Therefore, many teachers have 
adopted Comprehensible Input (CI) and Teaching Proficiency through Reading and 
Storytelling (TPRS) as a new pedagogy to increase foreign language acquisition. 

Research Connection: Teachers who implement CI as their foundational teaching 
methodology guide language acquisitions through storytelling, visual aids, repetition, circling, 
dramatization, and leveled reading. Acquiring a new language by listening to stories allows 
students to learn new vocabulary through engaging activities. CI through TPRS, when applied 
with fidelity and classroom norms, will increase language acquisition and increased retention. 

Participants: A total of 80 students will be sampled. Three high school Spanish level 2 courses 
will participate. All sampled students range in age from 15-17 years old. As facilitators, three 
foreign language teachers will support in guiding the study. The participating teachers have each 
taught for over a decade in the public sector using district mandated textbooks. 

Sex: Not specifically noted in the ARLP 

Grade: High school students (specific grade levels not specifically noted in the ARLP) 

Ethnicity: Not specifically noted in the ARLP 
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Intervention: Three Spanish high school teachers will receive formal training in CI and TPRS 
strategies to implement in one course unit. The teachers will participate in a two-hour 
professional development where they will discuss the differences between traditional textbook 
teaching versus CI, implementation of TPRS, novels/stories that are proficiency level 
appropriate, and how to teach like a CI teacher. Teachers will receive one-unit lesson plan for a 
novelette that will include: the novel, guiding questions, student activities, word games, and 
story talks. Teachers will also be trained on administering and grading pre and post 
assessments. All participating teachers will calibrate their grading to ensure accurate data. 
Thus, for the duration of the unit, four to six weeks, teachers will set aside course textbooks and 
rely solely on novelettes that are level appropriate for their classroom learner. 

Results: From the pre-assessment, 8 out of 80 students assessed attained Intermediate-Mid, 17 
reached Intermediate-Low, 21 scored Novice-High, 25 earned Novice-Mid, and 9 students did 
not reach proficiency receiving a Novice-Low score. Only 25 students reached proficiency for 
grade-level writing standards (the top two tiers) totaling 31% of the sampled group. Most 
students, 58%, demonstrated writing levels in the Novice-Mid range. After implementing a five-
week unit using CI and TPRS as the guiding structure, students were given the same post-
assessment. The participating teachers met at 3 stages during the unit to discuss strategies, 
challenges, and successes for the 80 students sampled. The findings revealed that 42 students, 
53%, reached the two highest bands of proficiency for grade-level writing standards. Therefore, 
there was a 22% student writing proficiency growth from the pre- assessment to the post-
assessment after five weeks. 

Conclusions: Although literature states mostly positive findings for CI strategies, Roof and 
Kreutter (2010) found that TPRS driven classrooms have the possibility of becoming 
chaotic. Teachers expressed difficulties with student behavior, increased volume levels, and 
augmented side conversations. However, the study aligned with Mokhtar’s (2012) findings 
suggesting that through storytelling, language learning involves all aspects of grammatical 
input therefore students will become more relaxed and engage in the lesson, thus increasing 
student participation and voice. 

Recommendations: Since this study took place in an urban school, it would be 
worthwhile to replicate it in a suburban setting to see if the results differ or were 
similar. To add, the sample size was limited to 80 students total. Based on the findings, 
further research must incorporate a two-year long study to track the language 
proficiency of both traditional textbook teaching versus Comprehensible Input via 
storytelling. Doing so, would increase per pupil data and clarify long term language 
retention and proficiency. 


