
Faculty Mentorship Brief Report

The purpose of this brief report is to examine whether 
faculty-student mentorship (FSM) programs positively
influence academic performance and graduation rates 
among CSUN students. In FSM programs, faculty are 
often paired with student mentees (or vice versa) to
achieve specific goals with the aid of organizational or 
financial assistance (e.g. Ragins and Cotton 1999). 
Who are Faculty Mentors?
Faculty mentors such as faculty and academic advisors 
can provide students with emotional or psychological 
support, help set academic goals and define career paths, 
promote learning and pass along academic knowledge, and 
serve as role models (Nora and Crisp 2007; Jacobi 1991). 
Given these functions, there is reason to believe that CSUN 
students can benefit a great deal from FSM Programs.

1 The list of FSM programs does not include some programs, such as the Black Male Initiative and MBRS because of data limitations.

CSUN FSM Programs

These programs included1:

Research Initiative for Scientific Enhancement (RISE)
Ronald E. McNair Scholars Program
Presidential Scholars
University Scholars

Attract, Inspire, Mentor and Support Students (AIMS2)
Career Opportunities in Research (COR)
Maximizing Access to Research Careers (MARC)

Research Infrastructure in Minority Institutions (RIMI)

The objectives of these programs varied, but they included several overlapping themes, such as promoting diversity and
inclusivity in academic and non-academic environments, providing graduate level training and opportunities to conduct 
original research in an academic discipline, and providing opportunities for professional development.

INSIDE COUNTS

To examine the role of faculty mentorship programs on academic and institutional outcomes, we focused on students enrolled at 
CSUN between the 2000 and 2011 academic years. Among these student cohorts, we identified 434 students who participated
in at least one of eight FSM programs. 

This report was prepared by Jason L. Morín, IR Faculty Scholar and
Associate Professor of Political Sciences, in collaboration with the 
CSUN Office of Institutional Research.

http://www.ecs.csun.edu/aims2/
http://www.csun.edu/~csunmore/
https://www.csun.edu/rimi/
http://www.csun.edu/~csunmore/
https://www.csun.edu/financialaid/csun
https://www.csun.edu/financialaid/csun


FSM Program Participants at a Glance
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Percentage of FSM Participants by Race and Ethnicity

program participants by race

32% of FSM participants did not report 
their racial or ethnic background.
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Percentage of FSM Participants by Gender, Pell Status, and Generational Status
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4First generation students are defined as 
students whose parents did not obtain a 
degree from a 4-year institution.
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Graduation Rates
Additionally, we expected participation in FSM programs to increase the likelihood of graduation. Still, there is some concern
that participation in additional activities, such as engaging in research activities, will prolong students’ time to graduation. To 
address this concern, we limited our analysis to first-time freshmen. Our findings show that FSM participants are more likely
than non participants to graduate within a four-year and six-year period. 
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Do FSM Programs Improve Academic and Institutional Outcomes?
Next, we examined whether FSM programs positively influenced student performance across several key indicators, including 
campus and cumulative GPA, graduation rates, and time to degree. However, it is possible that the relationship between FSM
participation and outcomes is a product of selection effects since FSM programs may attract students with above average
GPAs. In this instance, the GPA requirements for FSM programs ranged between a 2.5 (i.e.McNair Scholars) and a 3.5 GPA (i.e. 
Presidential Scholars) with most programs requiring a minimum of a 3.0 GPA. To alleviate selection bias, we relied on a statistical 
technique called, propensity score matching to compare performance indicators between student participants and a statistically 
matched sample of non-participants with similar demographic characteristics. Specifically, we matched on the following:
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Campus and Cumulative GPA
The findings indicate that FSM programs have a significant as well as substantive influence on academic performance.
On average, FSM participants earned a campus GPA that is .81 and a cumulative GPA that is .74 grade points higher than 
non-participants.

The substantive effect is somewhat smaller, though still statistically reliable, among students that have graduated from 
CSUN.Among students that graduated from CSUN, student participants earned a campus GPA that is .48 and a cumulative 
GPA that is .46 grade points higher than non-participants.
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Moving Forward
Overall, the evidence suggests that students, including
students of color, women, and students with fewer resources 
likely benefit from CSUN’s FSM programs. However, the 
analysis is far from complete. The analysis excludes program 
participants that enrolled into CSUN before 2001 and after 
2011. Moreover, the analysis does not capture newly initiated 
FSM programs. In 2014, for instance, CSUN initiated the 
BUILD PODER program or “Building Infrastructure Leading 

to Diversity; Promoting Opportunities for Diversity in
Education and Research.” Since its founding, the program 
has supported numerous faculty and students interested in
biomedical research & social justice. Based on our evidence, 
we expect CSUN students to greatly benefit from their 
participation from FSM programs, including BUILD PODER 
and other FSM programs not captured in this analysis.

References
Jacobi, Maryann. 1991. “Mentoring and Undergraduate Academic Success: A Literature Review.” Review of Educational  
 Research 61(4): 505-532.

Nora, Amaury, and Gloria Crisp. 2007-2008. “Mentoring Students: Conceptualizing and Validating the Multi-Dimensions  
 of a Support System.” Journal of College Student Retention 9(3): 337-356.

Ragins, Belle Rose, and John L. Cotton. 1999. “Mentor Functions and Outcomes: A Comparison of Men and Women in  
 Formal and Informal Mentoring Relationships.” Journal of Applied Psychology 84 (4): 529-550.

Special thanks to the following individuals for contributing data for this project: Dr. Carrie Saetermoe, Professor of 
Developmental and Health Psychology; Dr. Gabriela Chavira, Associate Professor of Psychology; Lili Vidal, former Director 
of Financial Aid and Scholarships; Dr. Maria Elena Zavala, Professor of Biology; Mirranda Salas, BUILD PODER Operations 
Manager; Dr. Nathan Durdella, Professor of Educational Leadership and Policy Studies; Dr. Scott Plunkett, Professor of 
Psychology; Dr. S. K. Ramesh, Professor of Electrical and Computer Engineering; and Stacey Schaaf, AIMS2 Coordinator.

Acknowledgements

INSIDE COUNTS
IC

18111 Nordhoff Street · Northridge · California 91330-8224
(818) 677-3277 · fax: (818) 677-5080

https://www.csun.edu/institutional-research/inside-counts




