Annual Assessment Report to the College 2011-12 
College: Humanities
Department: ____________________________
Program:  Linguistics

Note:  Please submit report to your department chair or program coordinator, the assessment office and to the Associate Dean of your College by September 28, 2012. You may submit a separate report for each program which conducted assessment activities.

Liaison: Tineke Scholten
1. Overview of Annual Assessment Project(s) (optional)
	1a. Assessment Process Overview: Provide a brief overview of the assessment plan and process this year.  
The program’s 5-year plan for assessment is based on a cyclical evaluation of its 6 program SLOs. For the Academic Year 2011-12, the Linguistic Committee decided to assess the targeted SLO through an embedded essay question that was to be administered in 6 sessions of LING 417 – the course that directly relates to this SLO. The plan was to evaluate the resulting data with the help of a rubric designed for that purpose.

Three instructors were involved in the data collection and each instructor ended up assigning a similar (although not identical) essay question. The question was either assigned as part of a midterm, a final or as a graded homework. 

Although the plan was to assess performance based on a predetermined rubric, this procedure was subsequently modified. Instead, during the first meeting of the linguistic program committee in the Fall of 2012, all members of the committee examined a subset of the responses in a joined session and discussed their impressions. This change in procedure was proposed for the following reasons:

1. The prompts that were used allowed for very different interpretations. This meant that the students’ responses, while interesting, did not lend themselves well to quantitative comparison. 

2. The number of students overall was small (n=20 from the two semesters), providing a  limited basis for quantitative analysis under the best of circumstances.

3. Rather than have only a few members of the Linguistic Committee evaluate the data and report the results to others, it was felt that direct examination of the data would trigger a broader engagement of faculty with the actual data: The data themselves – not the intermediate analysis - would become the basis for analysis and possible consequences.

Discussion of the results focused around the following questions:

1. What appear to be areas of weakness and strength in the students’ responses?

2. What was the overall level of the responses? Did the students demonstrate a sound understanding of the concepts targeted?
3. Did the assessment procedure work? What can we do in future years to improve our data collection and analysis?



2. Student Learning Outcome Assessment Project: Answer questions according to the individual SLO assessed this year. If you assessed an additional SLO, report in the next chart below. 
	2a. Which Student Learning Outcome was measured this year?
BA SLO2: Verbalize what is involved in the acquisition and development of language and discuss its biological and social foundations.  


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking_______________x_____________________

Oral Communication________________________________

Written Communication_________x____________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?
See also above. Three versions of an embedded question where used for a graded assignment in each class. As an example, one of the three prompts used is provided here:

During a family gathering someone asks you about the classes that you are taking this semester. You tell them that one of your classes is about how children and adults acquire languages. The responses range from an unenthusiastic, “That’s nice” to puzzlement, “What’s the mystery; don’t we already know that?” to even somewhat negative, “What do they think of next? That should be an easy class.” You want to set the record straight You know that there is a great deal involved in acquiring a language; scientists are still finding out more and more about the way our brain allows us to learn a language and about the social factors that play a role in acquiring language(s).  Not happy with your first response at the party, you decide afterwards to write a letter to your family to set the record straight. In this letter you give examples of what is involved in acquiring a language and how both biological and social factors play a role in the acquisition process. Aim for an approximately 2-3 page, typed letter and clearly direct it to your family in general or to a particular family member.

	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 
While the writing prompts were given to linguistics and non-linguistic majors alike, only the results from the linguistics majors in 6 sessions of Ling 417 were analyzed.  The total number of responses was 20. The nature of our program (size, lack of cohorts) does not currently lend itself to longitudinal or cross-sectional comparison.

	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
As noted above, the data were analyzed jointly by all members of the Linguistic Committee during its September meeting. Each committee member read a subset of the students’ responses. This led to the following observations and conclusions regarding the overall quality and content:
· Students interpreted the same writing prompt in many different ways, not always clearly addressing the questions that were part of the prompt. 
· There was a wide range in the quality of the responses from fair to excellent. Most responses were in the ‘acceptable’ range.
Other considerations: 
· The assignment successfully targeted students’ critical thinking skills and these skills need to be developed in all classes.
· Language acquisition ties into every other linguistic area of research. Students may take LING 417 as one of their first linguistics classes or take it further towards the end of their studies. This will affect their understanding of the subject matter.  With the growth of the program, it is hoped that we will be able to offer our students more opportunities to take their linguistic core classes in the most desirable order.
The committee also commented on weaknesses in the design of the present study: 
· It is desirable to use identical, rather than similar prompts for future data collection and, if at all possible, the students should write their responses under more similar conditions than was the case here. 

· While there is a clear advantage to a broad prompt that requires students to explain sophisticated concepts and theories to the uninitiated (It challenges students to critically reflect on their understanding of the course content), there is also a clear drawback:  the resulting essays may reflect very different approaches and the results may therefore be difficult to quantify.
· The committee intends to consider these pros and cons when developing the design of the 2012-13 study.

	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Assessment results play a modest role in the continuing efforts of the program to improve its curriculum. The changes that are marked below, reflect improvements to the BA program in 2011-12:

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_________________see below  ____________ 
describe other academic programmatic changes___________see below  ___________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

A new course, Ling 403 ‘Morphology’ was proposed in 2011-12 and was approved by Academic Council. Ling 300 ‘Approaches to Linguistic Analysis’ was approved by EPC and is now offered in the fall of 2012. The program also proposed a significant curriculum modification in 2011-12, which has been approved by Academic Council and is expected to increase both depth and breadth of knowledge among our linguistics majors. 
Have any previous changes led to documented improvements in student learning? (describe)
It is clearly too early to tell whether the structural changes in the course offerings and program requirements will result in an overall improvement of student performance, but there are reasons to be optimistic: the addition of LING 403 to the curriculum fills a much needed gap in its focus on Morphology. The design of LING 300 emphasizes critical thinking skills, data analysis and the ability to clearly present a linguistic analysis. The skills acquired in these courses should translate to improved performance in other linguistics courses.  


Some programs assess multiple SLOs each year. If your program assessed an additional SLO, report the process for that individual SLO below. If you need additional SLO charts, please cut & paste the empty chart as many times as needed.  If you did NOT assess another SLO, skip this section.

3. How do your assessment activities connect with your program’s strategic plan and/or 5-yr assessment plan?

The program aims to evaluate its efficacy through data collection and evaluation over a 5 year period. All SLOs are addressed within that 5-year time frame. This year’s assessment activities follow the program’s 5-yr assessment plan. 
4. Other information, assessment or reflective activities or processes not captured above.

	


5. Has someone in your program completed, submitted or published a manuscript which uses or describes assessment activities in your program? Please provide citation or discuss.

	No.
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