Annual Assessment Report to the College 2011-12 
College: Humanities
Department: Chicana/o Studies
Program: BA
Note:  Please submit report to your department chair or program coordinator, the assessment office and to the Associate Dean of your College by September 28, 2012. You may submit a separate report for each program which conducted assessment activities.

Liaison: Rosa RiVera Furumoto
1. Overview of Annual Assessment Project(s) (optional)
	1a. Assessment Process Overview: Provide a brief overview of the assessment plan and process this year.  
RESPONSE: The assessment process was to collect and examine data addressing student’s writing and research skills. Writing courses CHS 113, 114, and 115 Approaches to Writing have an established system for collecting, reading, and scoring student research essays using a rubric. Writing faculty read research essays of students from other classes.  For program assessment, we focused on the rubric scores for the students’ Spring 2012 final research essay as well as reflections and observations provided by faculty teaching the writing courses. 

	


2. Student Learning Outcome Assessment Project: Answer questions according to the individual SLO assessed this year. If you assessed an additional SLO, report in the next chart below. 

	2a. Which Student Learning Outcome was measured this year?

CHS Program SLO 2. Demonstrate competency in oral, written, and research skills.


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____X________________________________

Oral Communication________________________________

Written Communication__X___________________________

Quantitative Literacy________________________________

Information Literacy______X__________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

DIRECT: A 4-point rubric was used to score student research essays. The four points are, “Fully Meets Expectation” (4 points); “Partially Meets Expectation” (3 pts); “Minimally Meets Expectation” (2 pts); and “Does Not Meet Expectation” (1 pt).

The rubric criterion are composed of three general categories entitled, “Higher Order Concerns: Critical Thinking, Argument, Research Quality & Quantity”; “Middle Order Concerns: Language, including style, tone, voice, originality; Organization, Coherence/Cohesion, etc.”; and “Low Order Concerns: Format, Mechanics, Usage, etc.” Within these three main categories there are 21 subcategories.
INDIRECT:  Writing faculty were asked to provide their observations and reflections on student writing, as well as on the process of the data collection and analysis.



	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

RESPONSE:  This collection represents an entry collection point for some CHS majors and minors. The exit point will be the CHS 497 Capstone courses. Starting in fall 2012, research papers from these courses will be scored using the same rubric. However, one of the challenges we have is that not all of our majors take CHS 113, 114, or 115. Also, we have not yet figured out how to track the same student at both the entry and exit points. 

What is Collected?: Overall writing rubric scores for students’ research papers from almost all sections of the CHS 113, 114, and 115 writing classes were reported. 

Procedure: Students in these courses develop a writing portfolio that includes a research paper.  At the end of the spring and fall semesters, the writing faculty come together for a full day to read each others’ students’ portfolios.   All research papers are scored using a 4-point rubric and this overall score is reported.

	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
RESPONSE: Overall rubric scores for the research essays were recorded for each course section. Average scores for each course were provided and overall averages for the combined sections were tabulated:

CHS 113: Thirteen of sixteen sections reported average scores representing 203 students. The overall average for all the CHS 113 courses was 2.77. Section overall average scores ranged from 2.1-3.46.

CHS 114: Six of seven sections reported average scores representing 87 students. The overall average for all the CHS 114 courses was 2.52. Section overall average scores ranged from .85-3.23.

CHS 115: Seven of seven sections reported average scores representing 112 students. The overall average for all the CHS 115 courses was 2.60. Section overall average scores ranged from 2.075-3.36.

These average scores indicate that CHS 113, 114, and 115 students are mostly falling within the “Minimally Meets Expectations” to the “Partially Meets Expectations” categories. This suggests that the students as beginning writers are in need of a lot more support to reach the target of “Fully Meets Expectation.” 

Other Discussion of the Findings: Another challenge in the data collection process is that we did not collect and report the disaggregated scores for the different categories. This information might shed some light on how students are performing in the areas labeled as “Higher Order Concerns: Critical Thinking, Argument, Research Quality & Quantity.” 
WRITING FACULTY REFLECTIONS: Writing faculty were asked to provide their observations and reflections about their students as writers and about the data collection process. Here are some of their comments as well as next steps to be carried out this year:

Importance of the Writing Lab: The Writing lab is essential to our courses. We send students to meet one on one with bilingual tutors. We also take our classes there for presentations by tutors on topics such as sentence structure and other language mechanics

Data Collection Process:  Our portfolio reading sessions do need norming or more discussion on expectations. We are investigating how to get support for this.

Critical Literacy: Students come with a variety of strengths as well as areas of need. We would like to strengthen our students as critical readers and writers. We see this as going beyond the simple instruction of skills to deepening students’ abilities to connect their writing to their life and experiences. We are interested in understanding more about how our students view themselves as writers and supporting them to see themselves as capable and effective writers and scholars.



	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?  Yes

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes X_Faculty Writing Retreat_________

student support services__________________________________________________

revisions to program SLOs____X_____________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes X  An exit point for assessing student writing was identified.

Have any previous changes led to documented improvements in student learning? (describe)




Some programs assess multiple SLOs each year. If your program assessed an additional SLO, report the process for that individual SLO below. If you need additional SLO charts, please cut & paste the empty chart as many times as needed.  If you did NOT assess another SLO, skip this section.

3. How do your assessment activities connect with your program’s strategic plan and/or 5-yr assessment plan?

RESPONSE: The 2011-12 assessment activities are part of the first year of our current 5-year assessment plan. As noted in that plan, this year’s data collection will serve as the entry point for collecting data on writing. 
4. Other information, assessment or reflective activities or processes not captured above.

	CLOSING THE LOOP RESPONSE: 

The CHS Department will carry out the following actions this year in response to last year’s assessment collection:

1. WRITING RETREAT: Plan and execute a spring department retreat focused solely on writing. Among the issues to be addressed are focusing on writing skills development and developing a systematic plan to support students’ writing development.

Key questions in this area are:

a. How do we connect the teaching of writing to the content areas addressed in CHS so that we are doing more writing across the curriculum?

b. We’d like to know and discuss more about the current debates on teaching writing and see how this connects to our work with students.

c. Discuss readings that we are using in our courses and readings or activities that we use to teach critical analysis.

      2. EXIT POINT FOR WRITING: The CHS 497 Capstone courses are identified as the exit point for collecting a writing sample to be scored using the same rubric as the entry point. This course is taught in both the fall and spring. Collection of this data will start in the fall 2012 semester.


5. Has someone in your program completed, submitted or published a manuscript that uses or describes assessment activities in your program? Please provide citation or discuss.

	No.
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