
2012-2013 Annual Program Assessment Report 

Please submit report to your department chair or program coordinator, the Associate Dean of your College and the assessment 
office by Monday, September 30, 2013. You may submit a separate report for each program which conducted assessment activities. 

College: HUMANITIES 

Department: MODERN AND CLASSICAL LANGUAGES AND LITERATURES 

Program: - N/A 

Assessment liaison: ADRIÁN PÉREZ-BOLUDA 

1. Overview of Annual Assessment Project(s). Provide a brief overview of this year’s assessment plan and process. 
 
One person oversees assessment. The SLO chosen for the AY 2012-2013 was SLO # 2: Demonstrate ability to reason and present 
sound arguments in both oral and written discourse. The MCLL Assessment Liaison reviewed the SLO in question in faculty 
meetings, as well as provided the faculty with questions as a guideline. The instructors responded in writing. This report is based 
on the assessment of a random selection of lower-division and upper-division courses taught during spring 2013. These courses 
were: Spanish 220B, Spanish 307, Spanish 364, Spanish 520, Spanish 497, FLIT 234, and FLIT 331. 
 

2. Assessment Buy-In. Describe how your chair and faculty were involved in assessment related activities. Did department 
meetings include discussion of student learning assessment in a manner that included the department faculty as a whole? 
 
As indicated in question # 1, the assessment of SLO # 2 was discussed in faculty meetings, as well as the Assessment Liaison 
person provided the faculty with questions as a guideline. This assessment report would not have been possible without the 
involvement of the chair and faculty in the process. After deciding the SLO, the faculty members chose the courses in which to 
base this assessment. These courses were chosen based on their appropriate contents and objectives, especially design to 
develop the oral and writing skills of the students in and about foreign languages and cultures in an intermediate and advance 
level.    
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3. Student Learning Outcome Assessment Project. Answer items a-f for each SLO assessed this year. If you assessed an additional 

SLO, copy and paste items a-f below, BEFORE you answer them here, to provide additional reporting space.  
 

3a. Which Student Learning Outcome was measured this year? 
 
SLO # 2: Demonstrate ability to reason and present sound arguments in both oral and written discourse. 
 
3b. Does this learning outcome align with one or more of the university’s Big 5 Competencies? (Delete any which do not apply) 
 
This SLO aligns with all of the university’s Big 5 Competencies: 1) Critical Thinking, 2) Oral Communication, 3) Written 

Communication, 4) Quantitative Literacy, and 5) Information Literacy.  
 
Spanish 220B is design to develop fluency and listening comprehension skills at the intermediate to advance level; to develop 

writing skills by having students to write compositions, short stories, etc. on a wide variety of topics; and to acquire vocabulary and 
become familiar with a variety of dialectal lexical items through the readings of different authors from all over the Spanish-speaking 
world. During all the process, the student is exposed to multiple levels of authentic, comprehensible input through culturally rich 
readings as well as country-specific literary works.  

 
Spanish 307 has as its main goals the development of the language up to an advance level both in oral and writing skills. Also the 

student acquires some of the theories and critical perspectives applied in the study of Hispanic Literature, as well as the historical 
process of formation of our literary tradition. The student has to apply those theories and critical perspectives to their analysis of 
literary works and present this analysis as a presentation in front of the class and as an academic final essay.    

 
Spanish 364 continues with the work done in Spanish 307 but in a more advance level. Students have to apply the theories and 

critical analysis to literary works more extensively since the main goal of this course is the acquisition of skills in the field of research 
methodologies in Hispanic literature, the use of technology applied to the mentioned research, and to master the MLA format.  
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Since Spanish 497 entailed a grammatical comparison and contrast of the grammar of English and Spanish, students were always 
required to critically think and analyze both languages at all times. This also entailed cognitive development, as students were 
constantly required to change “disks” between languages and think about subtle and subconscious features of both languages.   

 
Spanish 520 is a graduate course where undergraduate students are allowed to be enrolled. As an advance course, the student 

has to demonstrate native level of command of the language. Its main goals are the development of the knowledge and application 
of the most modern theories and critical perspectives in Hispanic literature. The students have to do oral and written presentations 
based on their research on literary works. They have to demonstrate a very advance level of knowledge not only on literature but in 
research methods, use of technology, and MLA format.  

 
We can see through the attached rubrics that FLIT 234 aligns with the five competencies. The assessment activities done by the 

students along the course, especially the final analytical essay is based on their ability of producing well-reasoned work, with 
arguments that support their thoughts in a logical order, and with a strong conclusion that leaves the receptor, listener and/or 
reader, solidly understanding the position of the author.  

 
FLIT 331 also aligns with the university competencies in the sense that it has the goal of developing the ability of students to 

express their ideas in a clear and concise way. Students had to do presentations of about 20 minutes and answer questions from 
their instructor and/or other students in class. Also, they had to write one take-home mid-term exam and one in-class final exam.     
 

 
3c. Does this learning outcome align with University’s commitment to supporting diversity through the cultivation and exchange 
of a wide variety of ideas and points of view? In what ways did the assessed SLO incorporate diverse perspectives related to race, 
ethnic/cultural identity/cultural orientations, religion, sexual orientation, gender/gender identity, disability, socio-economic 
status, veteran status, national origin, age, language, and employment rank?    
 
One of the main missions of the department is to offer curricula, services and research leading to proficiency in language, literature, 
and culture that will enable individuals to function effectively in the international communities in our geographical area and 
throughout the world. Therefore, we can see in the attached description of the different courses assessed in this report, that each 
one of them cultivates and promotes a wide variety of ideas and points of view, incorporating contents related with race, 
ethnic/cultural identity, gender, sexual orientation, socio-economic status, national origin, and language.  
 
 

3 
 



3d. What direct and/or indirect instrument(s) were used to measure this SLO? 
 
The students of Spanish 220B were assessed with a direct method of measurement that includes organization, advanced level of 
ACTFL standards, and integration of multisource information using the internet for that purpose.  
 
The students of Spanish 307 were assessed using a direct method of measurement that includes bibliography, organization, superior 
level of ACTFL standards, format modeling the MLA, grammar, research skills, essays, and integration of multisource information.  
 
The students of Spanish 364 were assessed using a direct method of measurement that includes bibliography, organization, superior 
level of ACTFL, format modeling the MLA rules, grammar, research skills, integration of multisource information, essays, and 
application of contemporary theory to literary discourse.  
 
The students of Spanish 520 were assessed using a direct method of measurement that includes bibliography, organization, superior 
level of ACTFL standards, format modeling the MLA, research skills, integration of multisource information, and application of 
contemporary literary theory to literary discourse.  
 
The students of Spanish 497 were assessed using both a direct and indirect instruments. Direct: Midterm, final, and chapter 
assignments. There were also discussion forum posts regarding the material. Graduate students were required to write a term 
paper.  Indirect: Class discussions and continuous questioning and participation during lectures. 
 
The students of FLIT 234 were assessed using rubrics for analytical writing in week 10 and argumentative writing in week 16 (Please, 
see the guidelines of these rubrics in the annex) 
 
The students of FLIT 331 were assessed using two written exams (midterm and final) and also each student made an oral class 
presentation during the semester.  
 
3e. Describe the assessment design methodology:  For example, was this SLO assessed longitudinally (same students at different 
points) or was a cross-sectional comparison used (Comparing freshmen with seniors)? If so, describe the assessment points used.  
 
The SLO for students of Spanish 220B was assessed longitudinally: five compositions, four oral presentations, two partial exams, 
participation in class, and a final exam. The final exam reflects the four skills: reading, writing, listening, and speaking.  
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The SLO for Spanish 307 was assessed longitudinally: two analytical research papers, three oral presentations, two partial exams (on 
narrative and poetry), and a final exam.  
 
The SLO for Spanish 364 was assessed longitudinally: three analytical research papers (using four critical sources), three oral 
presentations, two partial exams, and a final exam. 
 
The SLO for Spanish 520 was assessed longitudinally: three analytical research papers using four critical sources, two oral 
presentations based on journal articles, one mid-term exam. The undergraduate students had the option of a final exam or a final 
research paper, and the graduate students, only the final research paper.  
 
The SLO for Spanish 497 was assessed longitudinally: after each chapter was covered in class, there was an assignment with 
exercises and questions on the discussed material. After each chapter, there were also discussion forum assignments as well. The 
discussion forum questions were asked to find out what was more useful and challenging to students in the course of the chapter 
discussion. In addition, half way during the semester, there was a midterm; at the end, a final exam.  
 
The SLO for FLIT 234 consisted in a cross-sectional comparison. Seven freshmen and sophomores were compared with six juniors 
and seniors.   
 
The SLO for FLIT 331 was longitudinal. The mid-term comprised two parts, the take-home and the in-class exam. The first one 
consisted in a four to five pages paper. Both, the mid-term and the final exams were based on several short essays chosen from a list 
of questions, on the identification of excerpts of poems and other literary works, and on the clarification of literary concepts. The 
grade assigned from both exams was based on the ability of students to express them in a clear and concise way. Detailed 
corrections on their exams were made so they would understand how to be more effective in their critical approach in answering 
questions. Students were invited to office hours to review together their exams. Also in FLIT 331, each student made an oral 
presentation about an Italian poet, writer, and thinker from the Renaissance. Each presentation lasted for about twenty minutes and 
involved questions from other students and/or the professor.  

 
3f. Assessment Results & Analysis of this SLO: Provide a summary of how the results were analyzed and highlight findings from the 
collected evidence. 
 
The students in Spanish 220B demonstrated advanced levels in Spanish in all four language skills. Distribution of grades: 12 students 
got As, 14 got Bs, and 1 got Cs. A satisfactory ability in SLO # 2 was considered to be C or above, with 100% of the sample population 
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demonstrating an above-average ability.  Since the students surpassed the achievement score required, the results enabled the 
instructor to find out what area students needed to improve. This assessment data suggested good improving in conversation skills, 
use of vocabulary, proper use of grammatical structures in both oral and writing discourse, and therefore an improvement in SLO # 
2: Demonstrate ability to reason and present sound arguments in both oral and written discourse. 
 
Most of the students in Spanish 307 demonstrated a development in their ability level to recognize and clearly articulate 
interpretations of literary texts. Distribution of grades: 3 got As, 7 got Bs, 2 got Cs, 4 got Ds, and 1 got an F, with 88% of the sample 
population demonstrating an above-average of C-ability. Although the course included a good number and variety in activities and 
practice exercises, the students need more web-based and online activities, in which feedback and positive reinforcement is 
instantaneous, in order to correct deficiencies immediately and avoid fossilization problems address in the use of literary 
terminology. 
 
Most of the students in Spanish 364 demonstrated a development in their ability level (with the exception of 1) to analyze and 
clearly articulate interpretations of literary texts. Distribution of grades: 8 got As, 8 got Bs, 1 got Cs+, and 1 got an F, with 90% of the 
sample population demonstrating an above-average of C-ability. Since the students surpassed the achievement score required, the 
results enabled the instructor to find out what area students needed to improve. This assessment data suggested good improving in 
the most important skills needed by students to properly understand and analyze a literary work from the Hispanic world, like the 
use of vocabulary, proper use of grammatical structures in both oral and writing discourse, good knowledge of literary theory and 
critical analysis, and therefore an improvement in SLO # 2: Demonstrate ability to reason and present sound arguments in both oral 
and written discourse. 
 
Most of the students in Spanish 520 demonstrated a development in their ability level to analyze and clearly articulate 
interpretation of literary texts in comparison to the films that they saw in class, studied and analyzed every other week. Distribution 
of grades: 7 got As, 14 got Bs, 4 got Cs, 1 got Ds, and 1 got an F, with 92% of the sample population demonstrating an above-average 
of C-ability.  
 
In Spanish 497, out of 13 students, 8 (62%) passed with a grade of C or above. Regarding direct measures of the SLO, students did 
better on assignments than on exams, which is expected, not only because of the nature of exams, but also because they were 
highly encouraged, due to the difficulty of the subject, to work in groups to complete the assignments. Regarding indirect measures, 
such as class discussions and questions during lectures, students actively participated and answered questions correctly (as the 
professor required correct answers before moving on to the next point during lectures).  
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The FLIT 234 students were ranked by their score on two types of writing assignments: Analytical writing in week 10 (essay #1) and 
argumentative writing in week 16 (essay #2). Distribution of grades: Essay #1: 4 got As, 1 got an A-, 2 got Bs, 2 got Cs, 1 got a B-, 2 
got Cs, and 3 got Fs. Essay #2: 2 got As, 3 got As-, 1 got a B+, 1 got a B, 2 got Bs-, 2 got Cs+, and 2 got Fs. For analytical writing (essay 
#1), 4 out of 5 students were juniors and seniors. For argumentative writing (essay #2), 3 out of top 5 were juniors and seniors. As 
we can see, overall, juniors and seniors did better performance than freshmen and sophomores for both types of writing 
assignments.  
 
Regarding FLIT 331, the end result was that most students did very well. Only five did not meet the expectations. However, each one 
of them recognized their limits in the presentation pinpointing what they should or not should have said. The result has been intense 
class participation and the creation of an atmosphere of camaraderie and friendship among the students.  
 
Overall, we can conclude that the results indicated by the instructors of the courses show that most of the students have 
demonstrate ability to reason and present sound arguments in both oral and written discourse. Obviously, as one of the instructors 
point out, “there is always room for improvement.” As part of an integral continuous improvement process and in an effort to 
continue with the technological requirements of a new kind of students and society, as well as current and future university 
technology roadmaps, more online components should be included in the classroom. As pointed out in previous reports, a move 
from paper student manuals to online materials is desirable, even in literature and civilization classes.  

 
3g. Use of Assessment Results of this SLO: Describe how assessment results were used to improve student learning. Were 
assessment results from previous years or from this year used to make program changes in this reporting year? (Possible changes 
include: changes to course content/topics covered, changes to course sequence, additions/deletions of courses in program, changes 
in pedagogy, changes to student advisement, changes to student support services, revisions to program SLOs, new or revised 
assessment instruments, other academic programmatic changes, and changes to the assessment plan.) 
 
Regarding Spanish 220B, 307, 369, and 520, since the students surpassed the achievement score required, the results enabled the 
instructor to find out what area students needed to improve. The instructor is very pleased with the results of the classes; although 
he points out that “there is always room for improvement.” 
 
Regarding Spanish 497, the instructor pointed out the possibility of having a term paper for the undergraduate students in order to 
further assess its written part. It would also encourage students to learn beyond what is being discussed in class, especially to those 
who are particularly interested in the subject.    
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According to the FLIT 234 instructor, one of the reasons for juniors and seniors to do better in the writing assignments was perhaps 
that they are used to academic writing, while the freshmen and sophomores had less experience reasoning and making arguments 
in academic style. The instructor noticed that many of the freshmen’s and sophomores’ claims in their papers were not well 
supported with evidence, which is why their arguments were not very convincing. It was well discussed in class the necessity of 
review and understand what other scholars have said about the student thesis/argument before he/she states it in his/her essay. 
Some students neglected the work of reading trusty sources and without the evidences they cannot present sound ideas. To 
improve student’s writing skills, the instructor believes that it is very important giving students, especially freshmen, step-by-step 
exercises of analytical writing; the instructors tend to assume that their students have already learned how to write academically, 
but this is not the case for a lot of our students. It would be very good and productive to re-think a new course that prepares our 
students how to write an academic essay.  
 
4. Assessment of Previous Changes:  Present documentation that demonstrates how the previous changes in the program resulted in 

improved student learning. 
 
N/A 
 
5. Changes to SLOs? Please attach an updated course alignment matrix if any changes were made. (Refer to the Curriculum 

Alignment Matrix Template, http://www.csun.edu/assessment/forms_guides.html.) 
 
N/A 
 
6. Assessment Plan:  Evaluate the effectiveness of your 5 year assessment plan. How well did it inform and guide your assessment 
work this academic year? What process is used to develop/update the 5 year assessment plan? Please attach an updated 5 year 
assessment plan for 2013-2018. (Refer to Five Year Planning Template, plan B or C, 
http://www.csun.edu/assessment/forms_guides.html.) 
 
The 5 year (2011-2016) assessment plan constitutes one of the columns of the MCLL Dept. Program. The Spanish classes (220B, 307, 364, 520, 
and 497) whose SLO #2 has been assessed clearly connect with one of the fundamental premises of the program, which is to provide high quality 
teaching in order to improve the student learning, as well as they are related with the mission of the department to prepare professionals and 
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future leaders who are ready to address the challenges of a globalized and diverse world.  FLIT 331 was open to a lot of cultural material in order 
to enhance the students’ curiosity and participation. Topics assigned for oral presentation especially were used as a venue to generate in the 
students the desire to continue with Italian. MCLL students have to demonstrate the acquisition of critical thinking through the interpretation 
and analysis of literary, linguistic, and cultural texts. This skill needs the appropriate ability of reason and present sound arguments in both oral 
and written discourse. It seems that this goal was successfully acquire by most of the students participating in the selected courses for assessing 
SLO # 2.     
 
7. Has someone in your program completed, submitted or published a manuscript which uses or describes assessment activities in your 
program? Please provide citation or discuss. 
 
No 

8. Other information, assessment or reflective activities or processes not captured above. 

No  
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APPENDIX 1 

FLIT 234: RUBRICS FOR ANALYTICAL AND ARGUMENTATIVE WRITINGS 
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APPENDIX 2 

SPANISH 220B: SYLLABUS 
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APPENDIX 3 

SPAN 307: COURSE SYLLABUS 

SPAN 307: FINAL EXAM 
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APPENDIX 4 

SPAN 364: COURSE SYLLABUS 

SPAN 364: FINAL EXAM 
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APPENDIX 5 

SPAN 520: COURSE SYLLABUS 
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