Annual Assessment Report to the College 2011-12 
College:  Health & Human Development
Department:  CHILD & ADOLESCENT DEVELOPMENT

Program: Undergraduate Program
Note:  Please submit report to your department chair or program coordinator, the assessment office and to the Associate Dean of your College by September 28, 2012. You may submit a separate report for each program which conducted assessment activities.

Liaison: Whitney Scott (in 2011-12)
1. Overview of Annual Assessment Project(s) (optional)
	1a. Assessment Process Overview: Provide a brief overview of the assessment plan and process this year.  
The department intended to examine the SLO of Professional Development (which was also a College wide SLO).  Specifically, we were interested in assessing the value added in the CADV 250 course in the area of professional development. 

The assessment project functioned as a committee-of-the-whole this year; thus all full-time faculty were involved during faculty meeting discussions on assessment.


2. Student Learning Outcome Assessment Project: Answer questions according to the individual SLO assessed this year. If you assessed an additional SLO, report in the next chart below. 
	2a. Which Student Learning Outcome was measured this year?
SLO- Professional Development: 
Develop and describe an individualized post-baccalaureate plan to pursue a professional career. Elements of this plan may include identifying short- and long-term goals, identifying relevant professional associations, engaging in career exploration/planning, and identifying prospective advanced degree/training programs.


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___None of the above__________________


	2c. What direct and indirect instrument(s) were used to measure this SLO?
A survey instrument was specifically designed for this assessment project (see Appendix A). Items were adapted from the Higher Education Research Institute Survey (2011, 2012).  Scores on Professional Development scales (e.g., professional development plans) were compared between students in CADV 150 and students in CADV 250.  Some open-ended questions were also included, but not analyzed for this project.
Dependent variables:

· Academic experiences: Eight items rated on a 4-point scale (Very often, Often, Sometimes, Never; e.g., In your experience at CSUN how often have you talked about career plans with a faculty member or other advisor?)

· Professional development plans: Five items rated on a 4-point scale (Done, Plan to do, Do not plan to do, Have not decided; e.g., Which of the following have you done or do you plan to do before you graduate from CSUN…Practicum, internship, field experience, co-op experience or clinical assignment)

· Relationship quality: Three items rated on a 7-point scale (e.g. Rate your relationships with other students – unfriendly to friendly)

· Perceptions of CSUN: Seven items rated on a 4-point scale [Very much, Quite a bit, Some, Very little; To what extent does your institution emphasize…attending campus events and activities (special speakers, cultural performances, athletic events, etc.)?]

· Strength assessment: One open-ended item (What are some of your strengths?)

· Career identification: One open-ended item [What career(s) is (are) you most interested in?]

· Professional development awareness: One open-ended item (What kinds of things make people competitive for graduate school or employment?)

· Professional development assessment: One open-ended item (What have you already done to make yourself competitive for graduate school or employment?)

· Professional network awareness: One open-ended item (What connections with people and/or campus resources may be helpful as you play your educational and career goals?)

· Professional network assessment: One open-ended item (What connections have you already made?)
Independent variable: 
· Course completion: CADV150: Foundations of Child and Adolescent Development compared to CADV 250: Careers in Child and Adolescent Development


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 
Participants 
Participants included students in each of two large-lecture courses: CADV150 (n = 158) and CADV 250 (n = 98). See Table 1 for additional demographics.

CADV 250 was included as the course of interest.  Approximately 60% of students surveyed in CADV 250 (n = 60 (61.2%) reported having also taken CADV150.
 CADV150 was a convenient comparison group in that the majority of these students would not have been exposed to the CADV professional development coursework (no students reported having taken CADV 250).

Methodology
This study was a quasi-experimental in design.   Survey data was collected from each of two large lecture courses (CADV150 and CADV 250) at the end of the Fall 2011 semester.


	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
T-tests and chi-squares were run to identify whether there were significant differences between CADV 150 & CADV 250 student responses.  Overall, the findings suggest limited value of the CADV 250 course (in its current form) in terms of enhancing students’ professional development.

Academic experiences: There were no significant differences between CADV150 compared to CADV 250 on any of the Academic experience items. CADV 250 students demonstrated a (non-significant) tendency to report more use of electronic mediums (listserv, chat group, internet, instant messaging, etc.) to discuss or complete an assignment compared to CADV150 students (m = 2.97 vs. 2.78, respectively; t(254) = -1.44, p < .07)
Professional development plans: There were no significant differences between CADV150 compared to CADV 250 on 4 out of the 5 Professional development plans items. Contrary to our hypotheses, CADV150 students were more likely to report having already participated in or planning on participating in a study abroad than were CADV 250 students (45.6% vs. 26.5%, respectively; chi-sq (2) = 14.67, p, .001). CADV 250 students were significantly more likely to report that they did not plan to participant in a study abroad compared to CADV150 students (44.9% vs. 23.4%, respectively; chi-sq (2) = 14.67, p, .001).

Relationship quality: CADV150 and CADV 250 students were equally moderate in their reported quality of relationships with other students, faculty members, and administrative personnel and offices.

Perceptions of CSUN: There were no significant differences between CADV150 compared to CADV 250 on 5 out of the 7 Perceptions of CSUN items. CADV 250 students were more likely to report that CSUN provided them with support they needed to thrive socially (m = 2.54) and use computers in academic work (m = 3.54) compared to CADV150 students (m = 2.49, t(248) = -.45, p , .06; and m = 3.38, t(254) = -1.58, p < .03, respectively).
OPEN-ENDED ITEMS: Chi-square analysis of the number of responses written.
Strength assessment: CADV150 students were more likely than CADV 250 students to only be able to identify only one strength (12.2% vs. 2.2% respectively, chi-sq(4) = 11.96, p < .02). Likewise, CADV 250 students were more likely than CADV150 students to be able to identify five or more personal strengths (33.7% vs. 21.2% respectively, chi-sq(4) = 11.96, p < .02).

Career identification: There were no significant differences in students’ abilities to identify careers of interest as a function of course group.

Professional development awareness and assessment: There were no significant differences in students’ abilities to identify qualities that make one competitive for graduate school/employment. There were no significant differences in students’ report of the number of qualities they possess that make them competitive for graduate school/employment.

Professional network awareness and assessment: There were no significant differences in students’ abilities to identify academic resources. There were no significant differences in students’ report of their use of academic resources.



	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

This was the first year that we examined this aspect of professional development.  In conducting this  project,

1) We revised the wording of the Professional Development SLO to better reflect the department’s conceptualization of it.

2) We will have ongoing discussions in faculty meetings about changes we can make in course content/topics covered in order to strengthen the professional development SLO across courses.
Have any previous changes led to documented improvements in student learning? 
Based on this cross-sectional analysis, we found that CADV 250 students were more likely to report that (A) CSUN provided them with support they needed to thrive socially (m = 2.54) and (B) use computers in academic work (m = 3.54) compared to CADV150 students (m = 2.49, t(248) = -.45, p , .06; and m = 3.38, t(254) = -1.58, p , .03, respectively).  One interpretation of this finding is that the ongoing incorporation of assignments (over time) in which the use of computer technology is required, strengthens students’ comfort in using technology for academic purposes.
CADV150 and CADV 250 students were equally moderate in their reported quality of relationships with other students, faculty members, and administrative personnel and offices.  

Unfortunately, significant “value-added” on the other assessment measures was lacking (i.e., Academic experiences, Professional Development Plans, Strength Assessment, Career Identification, & Professional network awareness and assessment).


Some programs assess multiple SLOs each year. If your program assessed an additional SLO, report the process for that individual SLO below. If you need additional SLO charts, please cut & paste the empty chart as many times as needed.  If you did NOT assess another SLO, skip this section.
3. How do your assessment activities connect with your program’s strategic plan and/or 5-yr assessment plan?

We modified our professional development SLO at the start of this project.  It now officially states:

Develop and describe an individualized post-baccalaureate plan to pursue a professional career. 
Elements of this plan may include identifying short- and long-term goals, identifying relevant 
professional associations, engaging in career exploration/planning, and identifying prospective 
advanced degree/training programs.
Based on the results, we will continue to discuss how to include professional development content in all of our CADV courses.
4. Other information, assessment or reflective activities or processes not captured above.

	Though analyzed quantitatively (Chi-square analysis), open-ended, qualitative data was collected regarding:

· Strength assessment: One open-ended item (What are some of your strengths?)

· Career identification: One open-ended item [What career(s) is(are) you most interested in?]

· Professional development awareness: One open-ended item (What kinds of things make people competitive for graduate school or employment?)

· Professional development assessment: One open-ended item (What have you already done to make yourself competitive for graduate school or employment?)

· Professional network awareness: One open-ended item (What connections with people and/or campus resources may be helpful as you play your educational and career goals?)

· Professional network assessment: One open-ended item (What connections have you already made?)


5. Has someone in your program completed, submitted or published a manuscript which uses or describes assessment activities in your program? Please provide citation or discuss.

	Not at this time.


Table 1

Participant Year as a function of Course Group

	Year
	CADV150
	CADV 250

	
	n
	%
	n
	%

	Freshman
	73
	48.7
	
	12
	12.6

	Sophomore
	49
	32.7
	
	19
	20

	Junior
	24
	16.0
	
	53
	55.8

	Senior 
	4
	2.7
	
	10
	10.5

	Graduate
	
	
	
	1
	1.1


CADV Courses Taken (including this one)

· 150: Foundations   

· 250: Professional Dev.   

· 350: Cognitive Dev.   

· 352: Social Dev.   

· 380: Research I   

· 381: Research II 

· 406: Creativity  

· 450: Medical Environments

· 451: Discipline

· 452: Child Advocacy

· 394/494: Internship

· 495A/B: Grad School

· 470: Advanced Theories


A. In your experience at CSUN during the current school year, about how often have you done the following? Mark your answers in the boxes. 
	
	Very Often
	Often
	Some

times
	Never

	1. Used an electronic medium (listserv, chat group, Internet, instant messaging, etc.) to discuss or complete an assignment
	
	
	
	

	2. Discussed grades or assignments with an instructor


	
	
	
	

	3. Talked about career plans with a faculty member or other advisor


	
	
	
	

	4. Worked harder than you thought you could to meet an instructor’s standards or expectations
	
	
	
	

	5. Discussed ideas from your readings or classes with others outside of class (students, family members, co-workers, etc.)
	
	
	
	

	6. Had serious conversations with students of a different race or ethnicity than your own
	
	
	
	

	7. Had serious conversations with students who are very different from you in terms of their religious beliefs, political opinions, or personal values
	
	
	
	

	8. Attended an art exhibit, play, dance, music, theater, or other performance


	
	
	
	


Which of the following have you done or do you plan to do before you graduate from CSUN?

	
	Done
	Plan to do
	Do not plan

to do
	Have not decided

	9. Practicum, internship, field experience, co-op experience, or clinical assignment
	
	
	
	

	10. Participate in a learning community or some other formal program where groups of students take two or more classes together
	
	
	
	

	11. Work on a research project with a faculty member outside of course or program requirements
	
	
	
	

	12. Study abroad


	
	
	
	

	13. Independent study


	
	
	
	


B. Mark the box that best represents the quality of your relationships with people at CSUN.
	
	Unfriendly,

Unsupportive,

Sense of alienation
	
	
	
	
	
	Friendly,

Supportive,

Sense of belonging

	1. Relationships with other students
	□
	□
	□
	□
	□
	□
	□



	
	Unavailable, Unhelpful,

Unsympathetic
	
	
	
	
	
	Available, 

Helpful, Sympathetic

	2. Relationships with faculty members
	□
	□
	□
	□
	□
	□
	□



	
	Unhelpful,

Inconsiderate,

Rigid
	
	
	
	
	
	Helpful, Considerate, Flexible

	3. Relationships with administrative personnel and offices
	□
	□
	□
	□
	□
	□
	□


C. To what extent does your institution emphasize each of the following?

	
	Very much
	Quite 

a bit
	Some
	Very Little

	1. Spending significant amounts of time studying and on academic work


	
	
	
	

	2. Providing the support you need to help you succeed academically


	
	
	
	

	3. Encouraging contact among students from different economic, social, and racial or ethnic backgrounds
	
	
	
	

	4. Helping you cope with your non-academic responsibilities (work, family, etc.)
	
	
	
	

	5. Providing the support you need to thrive socially


	
	
	
	

	6. Attending campus events and activities (special speakers, cultural performances, athletic events, etc.)
	
	
	
	

	7. Using computers in academic work


	
	
	
	


D. Who are you? What are some of your strengths?


E. What do you want to be when you grow up? What career(s) is(are) you most interested in?   

F. What kinds of things make people competitive for graduate school or employment? Circle  the ones you have already done.
	


G. What connections with people and/or what campus resources may be helpful as you plan your educational and career goals? List as many as you can think of.  Circle  all you have already connected with.

	


July 18, 2011, Bonnie Paller


