Annual Assessment Report to the College 2011-12 
College: _COBAE_______________________________
Department: _Economics___________________________
Program: _B.A. in Economics______________________________
Note:  Please submit report to your department chair or program coordinator, the assessment office and to the Associate Dean of your College by September 28, 2012. You may submit a separate report for each program which conducted assessment activities.

Liaison: _Glen Whitman_______________________________
1. Overview of Annual Assessment Project(s) (optional)
	1a. Assessment Process Overview: Provide a brief overview of the assessment plan and process this year.  
Economics program assessment activities are coordinated by the College Assessment Director, who is also a member of the Economics Department.  Faculty members teaching 300- and 400-level courses design and collect course-embedded measures.  All assessment results are distributed to and reviewed by the Department at the start of the fall semester.  This year, 11 of 12 program learning goals were directly assessed with course-embedded measures in 400-level courses.



2. Student Learning Outcome Assessment Project: Answer questions according to the individual SLO assessed this year. If you assessed an additional SLO, report in the next chart below. 
	2a. Which Student Learning Outcome was measured this year?
Quantitative skills



	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy__X_____________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?
Course-embedded measures were used in ECON 401 (fall), ECON 410 (spring), ECON 411 (fall), ECON 412 (fall), and ECON 433 (fall).  Students’ quantitative skills were assessed using the graphical or algebraic portion of an exam question in which they had to conduct a graphical or algebraic treatment of a complex problem.  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 
Assessment was performed using cross-sectional samples, which provide a snapshot of the student population at one point in time.  Data was collected from all students enrolled in one section of ECON 401 (n = 36), one section of ECON 410 (n = 26), one section of ECON 411 (n = 11), one section of 412 (n = 22), and one section of 433 (n = 25).



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 401:  28% of students’ work was deemed very good, 44% good enough, and 28% not good enough.  
ECON 410:  4% of students’ work was deemed very good, 62% good enough, and 35% not good enough.

ECON 411:  0% of students’ work was deemed very good, 73% good enough, and 27% not good enough.

ECON 412:  18% of students’ work was deemed very good, 55% good enough, and 27% not good enough.
ECON 433:  16% of students’ work was deemed very good, 48% good enough, and 36% not good enough.

ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  Out of 5 samples, the benchmark was met three times and failed twice.  Across the 5 samples, the median percentage with acceptable or better performance was 72%.  The percentages were also clustered fairly closely together (from 64% to 77%).  It appears that the SLO is probably being met.
However, when we construct 90% confidence intervals around the acceptable performance percentages, we find that all five intervals include the benchmark:

ECON 401 confidence interval:  60% to 84%

ECON 410 confidence interval:  51% to 81%

ECON 411 confidence interval:  51% to 95%

ECON 412 confidence interval:  57% to 89%
ECON 433 confidence interval:  48% to 80%
Thus, we cannot conclude with great confidence that this SLO is being met, though that is the more likely situation.  


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)
None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Communication skills



	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication__X__________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ writing skills were assessed in ECON 401 (fall), ECON 410 (spring), ECON 411 (fall), ECON 412 (fall), and ECON 433 (fall) with an essay exam question.


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using cross-sectional samples, which provide a snapshot of the student population at one point in time.  Data was collected from all students enrolled in one section of ECON 401 (n = 36), one section of ECON 410 (n = 26), one section of ECON 411 (n = 11), one section of 412 (n = 22), and one section of 433 (n = 25).


	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 401:  25% of students’ work was deemed very good, 42% good enough, and 33% not good enough. 

ECON 410:  19% of students’ work was deemed very good, 62% good enough, and 19% not good enough.

ECON 411:  0% of students’ work was deemed very good, 91% good enough, and 9% not good enough.

ECON 412:  36% of students’ work was deemed very good, 41% good enough, and 23% not good enough.

ECON 433:  32% of students’ work was deemed very good, 40% good enough, and 28% not good enough.

ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  Out of 5 samples, the benchmark was met four times and failed once.  Across the 5 samples, the median percentage with acceptable or better performance was 77%.  It appears that this SLO is probably being met.
However, the acceptable percentages were not clustered closely together, but instead ranged from 67% to 91%.  The wide range of outcomes across courses suggests that a common rubric might be useful.  
Furthermore, when we construct 90% confidence intervals around the acceptable performance percentages, we find that four out of five intervals include the benchmark.  The exception was the highest score of 91%, which had an interval from 77 to 100%.  
ECON 401 confidence interval:  64% to 90%

ECON 410 confidence interval:  68% to 94%

ECON 411 confidence interval:  77% to 100%

ECON 412 confidence interval:  62% to 92%

ECON 433 confidence interval:  57% to 87%

Thus, we can have only weak confidence that this SLO is being met, though that is the more likely situation.


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Apply supply and demand analysis to analyze the business environment and public policy



	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding of supply and demand was assessed using exam questions in ECON 410 (spring).  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using a cross-sectional sample, which provides a snapshot of the student population at one point in time.  Data was collected from all students enrolled in one section of ECON 410 (n = 26). 



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 410:  19% of students’ work was deemed very good, 69% good enough, and 12% not good enough. 
ANALYSIS:  We use a 70% benchmark for acceptable performance.  In this sample, the acceptable percentage of 88% far exceeded the benchmark.  The 90% confidence interval was from 77 to 99%.  We conclude that this SLO is likely being met. 



	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 




	2a. Which Student Learning Outcome was measured this year?
Understand the importance of opportunity cost in decision making


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding of opportunity cost was assessed using an exam question in ECON 410 (spring).


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using a cross-sectional sample, which provides a snapshot of the student population at one point in time.  Data was collected from all students enrolled in one section of ECON 410 (n = 26). 



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 410:  27% of students’ work was deemed very good, 62% good enough, and 12% not good enough.

ANALYSIS:  We use a 70% benchmark for acceptable performance.  In this sample, the acceptable percentage of 88% far exceeded the benchmark.  The 90% confidence interval was from 77 to 99%.  We conclude that this SLO is likely being met.


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Understand why some economies are wealthy and others are not


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding of why some economies are wealthy and others are not was assessed using an essay exam question in two sections of ECON 401 (fall and spring).  Both essay questions involved application of the Solow growth model. 


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using cross-sectional samples, which provide a snapshot of the student population at one point in time.  Data was collected from all students enrolled in two sections of ECON 401 (n = 36 in fall; n = 49 in spring).


	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 401:  In fall, 30% of students’ work was deemed very good, 42% good enough, and 28% not good enough.  In spring, 31% of students’ work was deemed very good, 49% good enough, and 21% not good enough.  
ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  In both of these sample, the benchmark was exceeded (72% and 79%).  

However, when we construct 90% confidence intervals around the acceptable performance percentages, we find that both intervals include the benchmark.  Thus, we can have only weak confidence that this SLO is being met, though that is the more likely situation.  


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Understand key macroeconomic measures of economic activity


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding was assessed in ECON 401 (spring) using a single exam question, in which students were asked to calculate the real GDP and GDP deflator from information given.  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using a cross-sectional sample, which provides a snapshot of the student population at one point in time.  Data was collected from all students (n = 49) in ECON 401 during the spring semester.



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 401:  24% of students’ work was deemed very good, 35% good enough, and 41% not good enough.  
ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  In this sample, that benchmark was not met; only 59% of students’ performance was acceptable or better.  It appears that this SLO is not being met.  
However, the 90% confidence intervals around 59% is from 47 to 71%, which includes the 70% benchmark.  Thus, we can have only weak confidence that this SLO is not being met, though that is the more likely situation. 


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year.  Assessment during the 2010-2011 academic year suggested a possible problem in meeting this SLO; however, it was also possible that the poor results were attributable to the grading standards of just one professor.  In 2011-2012, two different professors taught the relevant course (ECON 401), and the results are similar.  The evidence is therefore accumulating that this SLO is a problem area that demands attention.  

It is possible that the poor results are partly attributable to a problem with quantitative reasoning (although separate evidence indicates that students’ quantitative skills are acceptable).  To explore this possibility, in the next round of assessment we will attempt to assess this SLO with an instrument that probes understanding without requiring quantitative skills.  
In response to last year’s assessment results, the department considered altering its sequence of macroeconomics courses.  But we decided to wait at least one more year to get corroborating assessment results. 




	2a. Which Student Learning Outcome was measured this year?
Understand the role of markets as an organizer of economic activity


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding of markets as an organizer of economic activity was assessed using an exam question involving the supply and demand for two closely related markets in ECON 412 (fall).  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using a cross-sectional sample, which provides a snapshot of the student population at one point in time.  Data was collected from all students enrolled in one section of ECON 412 (n = 22). 



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 412:  23% of students’ work was deemed very good, 45% good enough, and 32% not good enough.

ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  In this section, that benchmark was not met; only 68% of students’ performance was acceptable or better.  However, given the small (2 percentage point) difference from the benchmark, and the fact that the 90% confidence interval around 68% ranges from 52 to 84%, we can have only very weak confidence that this SLO isn’t being met.  It’s nearly as likely that the SLO is in fact being met.


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Express economic concepts both intuitively and more formally


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ ability was assessed using a research paper involving interpretation of regression analysis in ECON 409 (fall), and with an essay exam question relating to optimal input choices for a profit-maximizing firm in ECON 433.  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using cross-sectional samples, which provide a snapshot of the student population at one point in time.  Data was collected from all students in one section of ECON 409 (n = 28) and one section of ECON 433 (n = 25). 


	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 409:  15% of students’ work was deemed very good, 82% good enough, and 3% not good enough.
ECON 433:  16% of students’ work was deemed very good, 52% good enough, and 32% not good enough.

ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  This benchmark was strongly exceeded in on course (97%), but failed by a small margin in the other course (68%).  In the first course, the 90% confidence interval was from 92% to 100%, which excludes the 70% benchmark.  In the second course, the confidence interval ranges from 53 to 83%, which includes the 70% benchmark.  

Taking these results together, it seems more likely than not that this SLO is being met.  However, the divergence of the two results suggests that a common grading rubric might be useful.  


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Use and interpret economic data and statistics effectively


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy__X_____________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ skills were assessed using questions from the final exam in ECON 409 (fall).  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using a cross-sectional sample, which provides a snapshot of the student population at one point in time.  Data was collected from all students (n = 28) in one section of ECON 409.  



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 409:  18% of students’ work was deemed very good, 70% good enough, and 12% not good enough.

ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  This benchmark was substantially exceeded (88%).  The 90% confidence interval ranged from 78 to 98%, which excludes the 70% benchmark.  We conclude that this SLO is most likely being met.


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



	2a. Which Student Learning Outcome was measured this year?
Understand the impact of monetary and fiscal policies on macroeconomic variables


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding was assessed with an essay question on an exam in ECON 401 (fall and spring).  The essay questions both involved application of the model of aggregate demand and aggregate supply.  


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using cross-sectional samples, which provide a snapshot of the student population at one point in time.  Data was collected from all students enrolled in two sections of ECON 401 (n = 36 in fall; n = 49 in spring).



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 401:  In fall, 28% of students’ work was deemed very good, 44% good enough, and 28% not good enough.  In spring, 48% of students work was very good, 49% good enough, and 10% not good enough. 
ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  This benchmark was exceeded in both sections (72% and 90%).  In the first course, the 90% confidence interval was from 60% to 84%, which includes the 70% benchmark.  In the second course, the confidence interval was from 83% to 97%, which excludes the 70% benchmark.  

Taking these results together, it seems more likely than not that this SLO is being met.  However, the divergence of the two results suggests that a common grading rubric might be useful.  


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year.  Assessment during the 2010-2011 academic year suggested a possible problem in meeting this SLO; however, it was also possible that the poor results were attributable to the grading standards of just one professor.  Given that this year’s results from two other professors indicate acceptable performance, we think it likely that last year’s poor results did indeed result from idiosyncratic grading standards.  This is further reason to think a common grading rubric might be useful. 

In response to last year’s assessment results, the department considered altering its sequence of macroeconomics courses.  But we decided to wait at least one more year to get corroborating assessment results.




	2a. Which Student Learning Outcome was measured this year?
Evaluate the significance of market failure for public policy


	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking____________________________________

Oral Communication________________________________

Written Communication_____________________________

Quantitative Literacy________________________________

Information Literacy________________________________

Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?

Students’ understanding of market failure was assessed using an essay exam question in ECON 411 (fall).


	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 

Assessment was performed using a cross-sectional sample, which provides a snapshot of the student population at one point in time.  Data was collected from all students in one section (n = 11) of ECON 411.  


	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
ECON 411:  9% of students’ work was deemed very good, 91% good enough, and 0% not good enough.

ANALYSIS:  We use a 70% benchmark for the percentage of students with acceptable performance.  This benchmark was far exceeded in this sample (100%).  We conclude that this SLO is likely being met.  However, given that no students’ work was deemed “not good enough,” it is possible that the difficulty level or grading standard has been set too low.  Furthermore, the extreme nature of the results made it mathematically impossible to calculate a confidence interval for the results.  


	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)

None in the last academic year. 



Some programs assess multiple SLOs each year. If your program assessed an additional SLO, report the process for that individual SLO below. If you need additional SLO charts, please cut & paste the empty chart as many times as needed.  If you did NOT assess another SLO, skip this section.

3. How do your assessment activities connect with your program’s strategic plan and/or 5-yr assessment plan?

	The first major objective of our strategic plan is updating “the program’s curriculum and pedagogy to meet the needs of our students and emerging business needs.”  Collecting assessment data and studying them for potential weaknesses is a key element of meeting this objective.  



4. Other information, assessment or reflective activities or processes not captured above.

	The department has recently hired two new faculty members, both of them specializing in macroeconomics.  Given that one SLO whose assessment data indicates a need for improvement was related to macroeconomics, we hope the new faculty members’ presence will help improve performance in that area.
Last year, because of concerns expressed by some faculty about the validity of assessment data, we decided to construct 90% confidence intervals for the percentage of students with acceptable-or-better performance in each sample.  Discussion of these intervals is included in the “Assessment Results and Analysis” section for each SLO.  As a general matter, it’s worth noting that of the 21 confidence intervals constructed, 15 included the 70% benchmark.  This happened in cases where the percentage of students with acceptable-or-better performance exceeded the benchmark, as well as in cases where it fell below the benchmark.  This result suggests we should be skeptical of academic changes justified on the basis of a single year’s assessment results.  Instead, changes should be justified based on a pattern of results over time.  


5. Has someone in your program completed, submitted or published a manuscript which uses or describes assessment activities in your program? Please provide citation or discuss.

	No.
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