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TRUE VALUE: Whether we can assess, and more 

particularly quantify, the effect of a strategy, teacher, and 

school on students’ learning is debated widely today. In 

the aggregate, with large data sets, the answer appears to 

be, “yes, we can measure value added.” Since the Coleman 

studies in the 1960s, scholars have estimated the net 

teacher effect as ranging from 3% to 18% on annual 

learning. The smaller the data set, the more likely that the 

interplay among variables as multifaceted as learning, 

teaching, testing, and demography will be skewed by outlying values.       

The data in the study by The Los Angeles Times link a teacher’s value to the difference between 

his/her students’ scores on standardized tests of grade-level learning and predicted scores. The 

predicted scores carry forward the trend in gains on previous tests of previous grade-level 

learning. Such teacher value gathers meaning when it is linked, for example, to teacher 

preparation as well as school/district curriculum. However, the distribution of teacher values 

(above) in the newspaper reflects few such controls.     

Without such context, value-added jerks a persistent reflex 

in American culture. We blame pandemics on individuals. 

Were it not for their ineptness and, by imputation, 

turpitude, we would be better. Or we crank out simple-

minded ranks of the 100 best schools, the 100 best 

teachers, unleashing envy and panic. 

A culture of invidious individualism inspires this approach, 

as in the movie, Waiting for Superman. Public schools and 

unions suppress the people. Charters represent individuals 

declaring independence.                                                                                                                  

Our social institutions fatigue other interpreters. Like gothic cathedrals, these institutions have 

piled up over generations, according to different beliefs, with different materials and designs, out 

of the complexity of human motives. It is easier to blame and to dream than to renovate.            

On the one hand, this version of value added goes too far; it singles out the teacher. On the other 

hand, it does not go far enough. Why limit value to academic scores? 

HIGH SCHOOL AS PORTFOLIO: The high school can be viewed as a station for 

social investment in the development of students’ capital resources. If we pursue this view 

exclusively, then we credit or indict the system and socioeconomic context, not individual 

teachers. Absolution is not the answer, either. Eventually, we must integrate contexts. Thus, this 

essay falls short. It focuses on social forces.                                                                                                                                                  

http://www.aera.net/Search.aspx
http://projects.latimes.com/value-added/
http://projects.latimes.com/value-added/faq/#learn_more
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Today, among the goals for 

education are certification 

and lifetime earnings. So, 

how often do high schools 

in LA send students 

through college? In college 

graduation rates reflect a 

percentage of degree-

seeking freshmen who 

began four to six years ago 

(coll). To align high school 

data, I use as the base high 

school freshmen enrollment 

in senior campuses that 

span grades nine to twelve. 

Data from agencies like 

CPEC, the California 

Postsecondary Education 

Commission, then allow the 

projection of a pipeline to 

graduating BAs—including 

transfers—by 2009.  

We also can construct an 

average salary and average 

lifetime earning for each 

school (inc). Figure the 

percent of students who did 

not finish a high school. 

Determine the percent that 

completed HS only. Then 

calculate the percent who 

weathered some college 

and, in addition, the percent 

that got a BA from each 

high school. Multiply the 

results by the census data on salaries for educational achievement. 

To the right of columns for these data are possible correlations; they include API scores 

(California’s annualized Academic Progress Index), official four-year drop-out rates, CST 

proficiency in math and English (California Standardized Tests), SAT averages, English 

coll inc api b e/m p sat 4DO eng l free cred a-g av cl

El Camino Real sr h 62% 51968 768 68 1559 9% 5 21 90 58% 32

Granada Hills Charter h 53% 46636 813 77 1620 3% 6 29 92 48% 28

William Howard Taft sr h 45% 43469 738 59 1509 10% 10 41 87 46% 30

Palisades Charter h 38% 40909 797 75 1597 9% 3 26 96 70% 29

University sr h 36% 40516 659 38 1407 28% 21 66 80 35% 28

Fairfax sr h 35% 40696 694 51 1378 18% 21 66 89 64% 28

Chatsworth sr h 34% 39946 622 30 1118 12% 57 86 63 49% 19

Grover Cleveland h 34% 38924 727 62 1555 14% 17 65 85 44% 30

Reseda sr h 33% 40296 703 59 1368 15% 23 63 78 40% 27

Eagle Rock h 32% 40976 717 55 1395 9% 14 66 87 58% 30

Birmingham sr h 32% 39715 669 47 1359 13% 17 64 84 29% 29

LAC EA 32% 34473 30 1303 4% 40 66 76 89% 24

Alexander Hamilton sr h 30% 39099 50 1449 22% 12 44 79 36% 27

John Marshall sr h 29% 38923 647 45 1373 23% 21 71 89 64% 28

Westchester sr h 29% 38906 603 34 1323 22% 5 38 82 21% 26

Venice sr h 29% 36606 692 47 1518 25% 18 56 92 60% 27

Van Nuys sr h 27% 35735 723 56 1548 16% 20 66 86 16% 27

San Pedro sr h 26% 36599 682 48 1414 32% 10 46 82 29% 29

North Hollywood sr h 26% 36141 646 27 1390 19% 21 73 36 33% 23

John F. Kennedy h 26% 36381 665 46 1355 14% 15 54 85 28% 29

Nathaniel Narbonne sr h 25% 35262 685 57 1461 28% 20 73 83 44% 28

South Gate sr h 25% 36805 611 34 1176 20% 28 76 78 21% 33

Susan Miller Dorsey sr h 24% 35225 545 20 1144 29% 19 66 60 61% 25

Carson sr h 23% 35427 39 1225 21% 10 46 84 43% 30

Crenshaw sr h 23% 36376 26 1164 41% 13 76 76 66% 25

Ulysses S. Grant sr h 23% 33580 642 39 1391 15% 24 75 84 56% 28

Verdugo Hills sr h 22% 33842 669 46 1332 11% 14 59 86 76% 29

Canoga Park sr h 21% 33959 654 44 1391 22% 29 65 86 42% 28

Benjamin Franklin sr h 21% 33306 604 33 1275 24% 26 74 83 61% 25

King/Drew Medical Magnet h 20% 34706 510 18 967 8% 36 68 68 99% 23

Woodrow Wilson sr h 20% 31943 585 27 1224 18% 23 75 73 44% 25

Sylmar sr h 19% 33948 620 30 1257 23% 25 68 75 49% 28

Abraham Lincoln sr h 19% 31434 609 33 1240 23% 32 75 81 35% 26

Huntington Park sr h 18% 32652 564 27 1255 31% 35 43 75 23% 27

John H. Francis Polytechnic 18% 32142 635 47 1246 18% 29 72 86 49% 28

James Monroe h 18% 32025 618 31 1346 23% 34 70 81 40% 24

Gardena sr h 17% 31881 591 28 1190 29% 16 60 70 27% 27

Hollywood sr h 16% 30419 613 32 1322 19% 33 75 76 34% 26

Theodore Roosevelt sr h 16% 30690 551 27 1181 24% 36 80 79 61% 25

Los Angeles sr h 16% 29606 20 1122 32% 36 76 72 42% 26

Bell sr h 15% 29888 593 41 1220 23% 36 44 78 47% 26

James A. Garfield sr h 15% 30102 597 32 1219 21% 34 87 84 23% 27

Belmont sr h 15% 29944 540 22 1125 39% 49 82 77 63% 23

George Washington 15% 31858 19 1063 38% 16 64 63 70% 25

San Fernando sr h 14% 30164 572 31 1244 19% 35 44 89 25% 25

John C. Fremont sr h 12% 28512 516 18 1096 34% 39 75 67 46% 25

Manual Arts sr h 12% 29195 646 43 1361 30% 14 46 90 31% 29

Thomas Jefferson sr h 11% 29249 516 19 1153 47% 45 83 64 76% 24

Alain Leroy Locke sr h 10% 28204 515 16 1100 46% 29 60 62 21% 26

David Starr Jordan sr h 9% 27959 543 21 1100 30% 37 79 60 15% 27

http://www.cpec.ca.gov/OnLineData/OnLineData.asp
http://www.bls.gov/emp/ep_chart_001.htm
http://www.cde.ca.gov/index.asp
http://nces.ed.gov/pubs2009/dropout07/
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Language Learner students, teachers with full credentials, completion of A-G subject 

requirements for college preparation, qualification for a free meal, and class size. Yellow colors 

the “best” scores in columns. 

The data in this table implicate policy makers, communities, and education in general, not just 

individual teachers. Rare is the public school with an official drop-out rate in the single digits. 

Even rarer is the public school that yields more than 40% college graduates like private highs. 

College graduation correlates with traditional measures like SAT and API, but the A-G 

curriculum is not a powerful correlation. Neither is class-size. Credentials matter moderately. 

Clearly, high schools with good college graduation rates and projected income benefit from low 

numbers of English language learners and students who qualify for free meals. Nonetheless, 

Cleveland, Taft, Chatsworth, University, and Fairfax, for example, defy the demographics.  

Also, we lag almost all other large urban districts in the state. Correlations are more pronounced 

than in the chart of LAUSD high schools, possibly because there are many more data points 

(students). Academic 

measures (SAT, API, PROF   

on Math and English CST} 

and projected salaries mirror 

each other so completely that 

there must be underlying 

variables in common. 

Indeed, Free Lunch, 

MINority status, and average 

income (SAL K) in the 

neighborhood triangulate 

class/ culture. Performance 

and outcomes, measured as 

Non-High School and College, correspond with average neighborhood earnings, too. 

Poverty and wealth are not destiny; but they are close relations. Some learners percolate despite 

this. Many, though, steep where they are. The stratification of families handicaps the 

advancement of the next generation. For example, across universities that are public and 

baccalaureate, the percentage of Pell grants tracks inversely to six-year graduation rates; so does 

the percentage of math scores at the SAT 25
th

 percentile. (.7 is the correlation of factors across 

universities.) 

We need to be careful here. Poverty is not an excuse. 

Even so, scores that seem low can be relatively high 

when sorted by its proxies. For example, fifty like 

universities have worse 6
th

 year graduation rates than 

CSUN; only three, though, give a higher percent of Pell 

http://nces.ed.gov/pubs2009/dropout07/
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grants. Of the three, one is as diverse in Black and Hispanic students.                                

High schools are the engines of the industrial sectors in the modern economy; but they are 

sputtering in Los Angeles and across 

metro America.  Assume an 

econometric model in which the value 

of high school is represented by the 

lifetime benefit to earnings minus the 

one-time cost of instruction. In LAUSD 

a freshmen class of approximately 

53,000 yields 26,000 graduates and an 

average gain in income that totals 

nearly $40,000,000,000, with instructional cost of $1,280,000,000.  The high schools add more 

than 20% to earnings that otherwise would sum to $32,000,000,000. This added value compares 

favorably with outputs across the economy. Gross additions to earnings, in other words, depend 

largely on inputs, such as the plasticity of students, competitive wages for adept labor, and 

effective allocations within the budgets. Changes in pedagogy are unlikely to produce value 

added outside of norms for the economy.   

SHOW ME THE MONEY: Think about this 

claim. If evidence supports it, then solutions like 

scaling charter schools without scaling the 

transformation of inputs will fail. With less than 4% 

of public schools and teachers, they function as 

magnets for exceptions to general conditions. 

Consider the implications of this table of the white 

collar careers in 2003, of graduates from public 

universities in 1992. Percents in the column on jobs 

refer to the universe of all (non-)employment for 

these graduates. Highest average salaries (in K) and 

highest levels of skills in math and English (in 

percentiles) belong to managers, financiers, and 

programmers, not teachers.  

In theory, teachers are the pilots for lifting the young 

to fortune that is greater than their parents’ wealth. 

However, in a capitalist economy with even moderate chance for rising, jobs with low pay and 

low autonomy attract workers with academic aptitude in the bottom two quartiles. For example, 

in 2003-04, a large majority of students who strolled from the pathway to teaching cited low pay. 

Rewards go to sectors that make money and design commodities that make money. Teaching is 

devalued because it adds value indirectly in the future. But it costs now. It adds value through 

Total SATMR SATVR SAL JOBS

  Engineers, Architects, Software/Sys Eng 80 70 84 4%

  Scientist, Statistician Professionals 72 63 67 1%

  Research Assistants/Lab technicians 71 70 41 3%

  Financial Services Professionals 71 63 75 6%

  Computer Programmers 70 65 84 1%

  Computer Systems/Related Profess/Tech 70 65 77 5%

  Technical/Professional Workers, other 69 56 68 1%

  Managers-Executive 67 63 79 1%

  Unemployed, looking for work 67 70 14 6%

  Editors, Writers, Rprtrs, Pub Rel, etc 63 74 51 1%

  Educators-Instructors Other Than K-12 63 71 37 4%

  Mgrs-Supervsry, Office, Other Admin 62 63 59 8%

  Legal Support 62 69 50 1%

  Managers-Midlevel 61 60 63 3%

  Clerical Other 60 66 40 2%

  Sales/Purchasing 58 64 65 6%

  Secretaries, Specialized Secs, Receps 57 69 45 2%

  Performers/Artists 56 60 51 2%

  Medical Services 54 67 48 2%

  Personal Services 53 56 36 2%

  Educators K-12 Teachers 51 60 49 14%

  Business/Financial Support Services 51 54 63 6%

  Medical Licensed Professionals 50 60 71 4%

  Human Services Professionals 39 52 45 4%

PUPILS SAL EXP=8000 YRS

HS F 53,000            30

NHS 27,000            20,000$       30 16,200,000,000$        

HSG 26,000            30,000$       30 23,400,000,000$        

HS 4 YR 160,000          8,000$       1 1,280,000,000$          

TTL SAL 39,600,000,000$        

IF ALL NH 31,800,000,000$        

HS EXP 1,280,000,000$          

VA 6,520,000,000$          

20%

http://www.bea.gov/national/#corporate
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LA CA US

2009 222 232 239

2007 221 230 239

2005 220 230 237

2003 216 227 234

2009 254 270 282

2007 257 270 280

2005 250 269 278

2003 245 267 276

2009 196 210 220

2007 196 209 220

2005 196 207 217

2003 194 206 216

2009 244 253 262

2007 240 251 261

2005 239 250 260

2003 234 251 261

MATH  4GR

READ 8GR

READ 4GR

MATH 8GR

people, not through money and things. Since 3,200,000 teachers are less than 3% of a 

141,000,000 workforce, the nation could afford change in incentives more readily than it could 

imagine it. OECD data show that in many advanced and developing states like Germany and 

Korea the future is built on higher pay and more research/development for teachers.         

Actually, the status quo is unaffordable. On average, a high school dropout costs the state 

$25,000 each year in jail time, increased medical care, and lost taxes. The people without a BA 

lose nearly $30,000 per earner. Lower earnings drive down the price of property and goods. 

LAUSD, therefore, adds cohort after cohort, each subtracting at least 1.8 billion. These effects 

are ghastly, but they should not surprise. Schools are small to mid-sized businesses, and as such 

they should fail at @10% of new ventures. But until NCLB, most districts lacked credible 

procedures for change and closure of sites. And today conflicting evaluations undercut the case 

for change (CST, CAHSEE, API, AYP, NAEP, etc.) while charter utopianism diverts from it. 

Further, because NCLB targeted 2014 for100% of students to meet the state standards, each year 

ratchets up the expected level of compliance. The number of nominal failures inflates beyond 

coping.   

Instead, states should have definitions of proficiency that glide easily into standards for entry to 

comprehensive universities. To track consistency and congruence of performance data, each 

region must have a center, not doing VA of individuals, but meshing longitudinal information 

about teachers, their students, sites, and systems. Teams of university and district personnel 

thereby can design custom induction for new teachers and transformation plans for failing sites.          

 METRO: Complicating the work for teachers and eroding the preparation 

of students are the ragged conditions in large cities. They are towers of Babel 

where the impoverished and the migrant struggle, alienated by bureaucratic 

jargon and officious intrusions. On the NAEP (National Assessment for 

Educational Progress) Los Angeles regularly trails the state and nation in 

fourth and eighth grade in English and math. Steady but slow progress in city 

average scores barely keeps up with the state and nation. Also, averages 

obscure data in other indices that show less than 2% of LA children 

performing at an advanced level before entering late elementary and then 

high school. The seeds of high dropout from high school and low completion 

of college are sewn widely and early. State assessments in subject matter like 

CST and of exiting competence like CAHSEE (California High School Exit 

Exam) adjust to this dismal state with lower expectations and inflated scales. 

LAUSD is a type for the American Dilemma of the twenty-first century. Ethnic divisiveness, 

unequal access to education, and skewed wealth segregated the South before the Great Migration 

of the 1920s through 1960s and the landmark court cases and laws of the 1950s through 1960s. 

But like foul spores, these conditions burrowed into northern cities. They spread virulently, as 

http://www.oecd.org/document/24/0,3343,en_2649_39263238_43586328_1_1_1_1,00.html#Findingshttp://www.oecd.org/document/24/0,3343,en_2649_39263238_43586328_1_1_1_1,00.html
http://www.all4ed.org/files/archive/publications/HighCost.pdf
http://www.sba.gov/advo/research/sbei.html
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contraction in GDP, tax revolts, globalization, bubbles, and civic alienation sapped the resolve 

for reform.  

 The table to the right shows the co-dependency of high school and college graduation rates with 

poverty levels for children and 

adults (CH<POV, PPLE<POV). 

As in the entries for LA, low HS 

and COLL graduation are linked 

with poor reading skills in lower 

grades. In turn, these scores 

reproduce the averages of parents 

who predominantly have not gone 

beyond high school (NAEP 9
th 

grade study: average score, percent 

below basic, basic, proficient, 

advanced. Under parents, average 

scores for children whose parents 

did not finish high school, finished high school only, and completed at least a BA.) 

The next two charts show how much economics 

affects students’ learning, in the mass. With 75% of 

students qualifying for meal subsidy, LA is classified 

as a high poverty metro. College going and retention 

data fall within that category. Below others in CGR, 

the district has similarly low reading scores in early grades. 

Further, across most large metros, HSG 

tracks closely the percent of children who 

do not live in poverty (NP CH). So, the 

potential teacher effect must be viewed 

against this powerful context.            

When we look at the NAEP scores in 

reading for ninth graders, metro (urb) 

conditions weigh down the 50
th

 percentile score of 265 

for the national public school population (ntnlpub) by 

4%. Local distinctions within metro, like certification, 

use of district standards, and teacher discretion are more 

flash points than pointed causes. They do not divide the 

data deeply. The metro effect is so broad, with so many 

50th p 90th p

NTNLPUB 265.00 277.00

URB -4% -3%

REG CERT 1% 1%

ALT CERT -1% -1%

DIST STAN 0% 0%

TCHR DISCR 0% 0%

HSG COLLG CH <POV PPLE <POV AV BB B P A AVNHS AVHS AVC

BOS 89.6 41.5 10.8 9.2 257 32 44 21 2 250 255 268

NY 89.5 34.9 17.2 12.4 252 38 41 20 2 248 244 260

DC 89 45.1 9.5 7.5 240 52 34 13 2 ‡ 232 249

ATL 88.5 34 15.9 11.5 250 40 44 16 1 245 239 258

DET 86.8 26.3 19.6 13.6 232 60 34 7 # 233 231 233

PHI 86.8 33 17.7 13 247 44 41 14 1 242 244 250

BALT 86.7 33.7 12 9.2 245 46 44 10 # ‡ 240 249

CHI 85.1 32.4 16.5 11.6 249 40 43 16 1 247 247 255

SD 85.1 33.8 15.3 11.7 254 35 40 23 2 240 250 270

MI 82.4 28.8 17.8 13.3 261 27 44 26 2 255 252 268

HOU 79.4 27.8 20.6 14.3 252 36 46 17 1 249 250 261

LA 77 29.8 19.6 13.8 244 46 39 14 1 242 240 256

FR 72.9 18.8 30.3 21.2 240 52 36 11 # 234 237 252

9TH GR ST PRNTSDEMOG
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tangled roots, that the remedy seems imponderable. Instead, we seize on resonant anecdote, 

associate it with deviation in the data, and interpret deviation as personal deviance—teacher as 

bad wolf. 

Because high schools are large, students have access often to a nominally college-preparatory 

curriculum (4C). But as is the case in California’s A-G, delivery and understanding fall short of 

the standard. To the right, the yellow columns represent the proportion of the public university 

students in metro, 

suburban, and small 

town/rural settings. 

Metro university 

students are almost 

entirely from metro 

high schools. They are 

over-represented 

among students with 

low SAT scores and 

endangered home lives 

(poverty, single parent, 

etc.) that jeopardize 

completion; and they 

are over-represented 

among minorities without the network of support  and expectation of  completion that develop 

out of  a collective history of college attendance.  

Hence, metro universities have a disproportionate 

share of students who leave without finishing. At 

CSUN, for example, students from LAUSD graduate 

at a higher rate than at similar urban core schools like 

CSUDH and CSULA; however, at CSUN minorities 

from metro LAUSD graduate at lower rates than 

students from elsewhere. 

These statistics point to a central tension between 

demographics and economics. Over the next decade, 

California will become more metropolitan, with white 

baby-boomers retiring and diverse, especially Latino 

students increasing. In other words, the segments of the 

population that have been thwarted in completing high 

school and college will grow, at the same time that the 

California economy will require @20% more 

baccalaureate degrees.  

AS BL LAT WH

F LAUSD 11% 14% 42% 14%

F OTH CA 9% 13% 21% 37%

GR LAUSD 12% 10% 40% 18%

GR OTH CA 9% 16% 21% 37%

http://www.calmis.ca.gov/file/occproj/cal$occnarr.pdf
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THE GLOBAL HIGH SCHOOL: At stake in a globalized economy is whether 

California will tip toward a service and agricultural economy with predominantly low-skilled 

labor or whether it can advance the level of education that innovation requires. Since natural 

population growth is slowing in California and the recession has throttled in-migration, degree 

completion will be crucial in ratcheting up the supply of BA degrees. The current completion 

rates would yield 7-10% more degrees by 2018, because of population growth. To double that, in 

the midst of demographic shifts, is a big challenge. Latino and African-American success, which 

itself depends on a surge in the high school graduation rate, would have to spike by 25%.  

Consider this: the BA class of 2018 already began high school. Have we prepared the schools to 

prepare these students?                                                                                                                                                                                                                                                                                                                                                                                                                                                                          

Such projections estimate the educational capital in subsets of the workforce needed to produce 

modest state GDP of @2.5%. In turn, this figure represents the consumption and investment that 

fuel the economy. Derivatives include the taxes and fees that underwrite government services. 

Normalcy, computed as 2.5% GDP, depends therefore on mending education.  

Previously normalcy could be constructed on low yields. Few competitor economies had the 

numbers of graduates 

necessary to convert learning 

into sufficient capacity for 

advanced industrialization. 

But the sheer size of the 

populations, in Asia 

especially, has combined 

with command and control 

civil structures in developing 

countries. The combination 

now produces educated 

workers, whose labor can be 

purchased well below its 

price in the American 

market. Here, educated labor 

acquired a high standard for consumption, benefits, and rights because of its global scarcity in 

the midst of opening markets, rising demand, and increasing capacity. That high standard is at 

competitive disadvantage until educated labor elsewhere acquires similar rights and/or “excess” 

here can be channeled into ingenuity that outpaces less expensive labor in increasing capacity.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                       

The American high school, especially in cities, is in over its head because of systemic failure to 

coordinate policies that can marshal resources in response to these changes. Over the decades, 

the loose coupling of schools with state and nation has been a virtue. Also, access to the next 

level of education has been coupled loosely with preparation at the previous level, because of 

http://www.uis.unesco.org/template/pdf/ged/2009/GED_2009_EN.pdf
http://www.uis.unesco.org/template/pdf/ged/2009/GED_2009_EN.pdf
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multiple points of entry, mobility, affirmative action, etc. Difference inadvertently nourished 

local experiments. The pliable connection between preparation and access opened the door to 

late bloomers and students otherwise marginalized by poverty. But decentralization hindered the 

conversion of seemingly effective practices into universal methods. And academic progress 

without requisite competence too often results in certification with little substance.                                      

This American way worked through the late twentieth century. Drawing on a large population, 

with agriculture and 

manufacture spared the 

domestic fury of war 

since 1865, the schools 

yielded talent sufficient 

to widen the gaps with 

other nations wasted by 

war and/or throttled by 

tyranny and oligarchy.                                                                                                                                                                                                                                                                                                                                                                                                             

But the wheel has turned. Corporate power and great wealth decoupled economic prowess from 

the nation state. Meanwhile, client states have thrown off colonial tribute. These changes have 

not augured the end of history because of the triumph of an equitable capitalism. Rather, they 

have expanded the number of economies—with their labor and resources—at play, even in high-

tech markets. At the same time, power and wealth have jettisoned progressivism. They now help 

to articulate a culture that sees value added in subtracting support for civic institutions, unless 

there is direct commercial advantage in the global accounts. Indeed, according to the Milken 

Index, since 2002 California has fallen from fourth to thirteenth in investment in education, 

research, and advanced technology, as well as well as in the participation in STEM degrees.                                                                             

The American high school in the city is a site where we see clearly the residue of the conflict 

between progressive and global capital. The school is sanctuary for the children of international 

labor displaced serially by the creation and destruction of migratory capital. The progressive 

ethic is at work in these schools in the global era. Believers hope to awaken the genius encrusted 

in each whole child. But the high schools also are called to relegate their legacies of refuge and 

loose coupling. They are asked to standardize and raise the achievement of workers in the 

making. Otherwise, stateless wealth will deposit industry elsewhere: wherever, that is, mass 

education stamps out skilled workers in greater numbers, with greater consistency.   

We have not prepared for such transformations in the schools. We neither fund nor validate 

research on learning adequately; nor, do we transfer what we discover with any consistency to 

teacher preparation, development, and renewal. Entry skills and pay grossly underestimate the 

complexity of the work. And national policy, state standards, local funding, conflicting testing 

regimes, politicized management, and unionized labor create a puzzle with no key. Rarely 

viewed as an industry and thus suitable for investment, R/D, and professionalization, today the 

http://www.futureofinnovation.org/PDF/Benchmarks.pdf
http://www.aboutastra.org/toolkit/state.asp
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high school is subjected to acute and sometimes accurate criticism. Yet further disinvestment, in 

favor of more immediate and greater return elsewhere, amounts to the disinheritance and 

disenfranchisement of the next generations. 

                                                                                                                                                                                                                                                                                  

I am not trying to be complete in this essay, with full diagnosis and remedy. Rather, I have tried 

to mix an antidote. The toxin in the body politic consists of individualism run amok. On the one 

hand, it rationalizes blaming systemic failure on individual teachers. On the other hand, it 

hallucinates that charter schools, merely because they mimic the language of free enterprise, are 

exempt from market conditions that drive the availability of qualified employees and that they 

can lay on hands sufficiently to redeem young students from the metro blight. A more thorough 

essay would 

 clarify the mix of contextual and performance data that the evaluation of teaching 

requires; 

 detail how the data could be used for change, not just as judgment; 

 show what qualitative information should be part of reviews; 

 outline the crucial roles of universities; they must change from criticizing parents who 

disown the teachers and programs that they, in part, created to  partners  in collective and 

self reform; 

 a more substantive econometric model of  the school and earnings; 

 and, among other subjects, consideration of the origin, cost, and availability of labor. 


