2014-2015 Annual Program Assessment Report

Department of Psychology


Please submit report to your department chair or program coordinator, the Associate Dean of your College, and to james.solomon@csun.edu, director of assessment and program review, by September 30, 2015. You may, but are not required to, submit a separate report for each program, including graduate degree programs, which conducted assessment activities, or you may combine programs in a single report.  Please identify your department/program in the file name for your report.

College: Social & Behavioral Sciences
Department: Psychology
Program: N/A
Assessment liaison: Jill Quilici, Ph.D., & Scott Plunkett, Ph.D.
1. Please check off whichever is applicable:

A.  ____x____  Measured student work.

B.  ____x____  Analyzed results of measurement.

C.  ________  Applied  results of analysis to program review/curriculum/review/revision.
2. Overview of Annual Assessment Project(s).  On a separate sheet, provide a brief overview of this year’s assessment activities, including:
· an explanation for why your department chose the assessment activities (measurement, analysis, and/or application) that it enacted
· if your department implemented assessment option A, identify which program SLOs were assessed (please identify the SLOs in full), in which classes and/or contexts, what assessment instruments were used and the methodology employed, the resulting scores, and the relation between this year’s measure of student work and that of past years: (include as an appendix any and all relevant materials that you wish to include)
· if your department implemented assessment option B, identify what conclusions were drawn from the analysis of measured results, what changes to the program were planned in response, and the relation between this year’s analyses and past and future assessment activities
· if your department implemented option C, identify the program modifications that were adopted, and the relation between program modifications and past and future assessment activities 
· in what way(s) your assessment activities may reflect the university’s commitment to diversity in all its dimensions but especially with respect to underrepresented groups
· any other assessment-related information you wish to include, including SLO revision (especially to ensure continuing alignment between program course offerings and both program and university student learning outcomes), and/or the creation and modification of new assessment instruments
3.
Preview of planned assessment activities for next year.  Include a brief description and explanation of how next year’s assessment will contribute to a continuous program of ongoing assessment. 


See end of the attached report
2014_2015 Overview of Annual Assessment for Department of Psychology

During the 2014/2015 academic year, the following two student learning outcomes (SLOs) were assessed: 

· SLO 6. Information and Technological Literacy – Students will demonstrate information competence and the ability to use computers and other technology for many purposes. A few of the sub-areas from SLO 6 are below:

· Locate and, choose relevant sources from appropriate media.

· Use appropriate software to produce understandable reports of the psychological literature, methods, and statistical and qualitative analyses in APA or other appropriate style, including graphic representations of data. 

· Quote, paraphrase, and cite correctly from a variety of media sources.

· Define and avoid plagiarism.

· Avoid distorting statistical results.

· Search the World Wide Web for high quality information.
· SLO 7. Communication Skills – Students will be able to communicate effectively in a variety of formats. A few of the sub-areas from SLO 7 are below:

· Use APA style effectively in empirically-based reports, literature reviews, and theoretical papers.

· Exhibit quantitative literacy.  

· Apply basic mathematical concepts and operations to support measurement strategies.

· Use relevant probability and statistical analyses to facilitate interpretation of measurements 
At the end of the Spring 2015 semester, surveys were completed in classes by 1414 students: 

· 751 students in PSY 150 (freshmen level class)

· 250 students in PSY 320 (junior level class, but the first class in a sequence of classes; thus, this class is often taken by sophomores for native CSUN students, and first year transfer students); and 

· 412 students in the Capstone courses (400/senior level). 

The table below shows the breakdown by psychology major, transfer students, and classification of the students who completed the survey in PSY 150, PSY 320, and the Capstone classes.

	
	PSY 150

(n = 751)
	PSY 320

(n = 250)
	Capstone

(n = 413)

	Psychology major
	12.5% 
	96.4% 
	99.0% 

	Transfer student
	5.5% 
	69.6% 
	61.5% 

	Classification
	
	
	

	Freshmen
	63.2%
	0.4%
	0.0%

	Sophomore
	24.0%
	6.4%
	0.2%

	Junior
	8.5%
	74.4%
	1.0%

	Senior
	3.6%
	18.8%
	98.8%

	Post baccalaureate / master’s student
	0.7%
	0.0%
	0.0%


The next sections show the questions that were asked, the results comparing Capstone to PSY 150 and PSY 320 students, and suggestions for instructors teaching either PSY 320/L (statistics) or PSY 321/L (research methods). 

SLO 6. Information and Technological Literacy

Students were asked, “Which of the following search tools would be best for finding literature for an empirical research paper?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	25.03ab
	47.60ac
	86.20bc
	278.66
	.000



Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, the vast majority of Capstone students (i.e., 86.2%) gave the best answer.

· EBSCOhost (86.2%) (best answer)
· Google (5.3%)
· PACsearch (4.4%)
· Bing (0.0%)
· Not sure (4.1%)
Students were asked, “Which of the following would be best to cite in an empirical research paper?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students.

	% of correct responses
	F value
	 p value

	PSY 150
	PSY 320
	Capstone
	
	

	40.48ab
	66.40ac
	92.74bc
	197.05
	.000



Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, the vast majority of Capstone students (i.e., 92.7%) gave the best answer.

· Peer-reviewed journal article (92.7%) (best answer)
· Book (2.2%)
· Textbook (2.7%)
· Wiki (0.2%)
· Magazine article (0.0%)
· Not sure (2.2%)
Next, students were asked, to indicate whether items below about plagiarism and ethics in publication were either true or false. As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 students (but not the PSY 320 students) on three of the five items. Two suggestions for faculty teaching PSY 321/L: Research Methods in Psychology are to clarify to students that (1) stating dates of birth or dates of historical events without citing is NOT plagiarism, and (2) that stating scientific laws without citing is NOT plagiarism. 

	
	% of correct responses
	F value
	p value

	Please answer whether each statement is true or false.
	PSY 150
	PSY 320
	Capstone
	
	

	Stating dates of birth or dates of historical events without citing is plagiarism. (False)
	56.59
	55.60
	59.56
	.66
	.519

	Stating scientific laws without citing is plagiarism. (False)
	36.09
	29.60
	33.41
	1.83
	.161

	Paraphrasing another person's ideas without citing is plagiarism. (True)
	82.16ab
	89.20a
	93.22b
	15.24
	.000

	Unintentional plagiarism is considered plagiarism. (True)
	77.90ab
	84.80a
	91.53b
	18.36
	.000

	It is acceptable to publish the same results in different journals without appropriate approval/citation. (False)
	74.43ab
	86.00a
	83.05b
	10.59
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Next, students were asked, “Which of the following is the correct way to cite a quote in APA?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 students, but not the PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	18.51ab
	31.20a
	30.02b
	14.06
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, only 45.8% of the Capstone students gave the correct answer. Thus, one suggestion for faculty teaching PSY 321/L is to make sure students understand how to properly cites quotes using APA.

·  “Girls have higher GPAs than boys” (Johnson & Johnson, 2008). (45.8%)
· “Girls have higher GPAs than boys” (Johnson & Johnson, 2008, p. 8). (30.0%) (correct)
· “Girls have higher GPAs than boys” (Johnson and Johnson, 2008, p. 8). (16.7%)
· “Girls have higher GPAs than boys” (Johnson and Johnson, 2008, page 8). (3.1%)
· Not sure (4.3%)
Students were asked, “Which is the appropriate way to cite the following two sources in the text?” 

· Kirk, J. T., & Picard, J. (2014). Captains something. Austin, TX: Yee Haw Publishing.

· Wayne, M. J. (2015). Cowboy love. Austin, TX: Yee Haw Publishing.

As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	34.62ab
	54.00ac
	73.12bc
	90.48
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, the majority of Capstone students (i.e., 73.1%) gave the correct answer. However, 27% of Capstone students still got this item wrong.

· (Kirk & Picard, 2014; Wayne, 2015) (73.1%) (correct)
· (Picard and Kirk 2014; Wayne, 2015) (6.1%)
· (Wayne, 2015 and Kirk & Picard, 2014) (3.4%)
· (Wayne, 2015; Kirk and Picard, 2014) (3.1%)
· (Picard & Kirk 2015; Wayne, 2014) (1.7%)
· Not sure (12.6%)
Students were asked, “Which of the following is the correct way to cite?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	19.97ab
	28.00ac
	53.03bc
	75.87
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, only 53% of the Capstone students gave the correct answer. Thus, another suggestion for PSY 321/L faculty is to review APA citations in the reference sections.

· Smart, I. M., & Dumb, I. M. (2015). Intelligence quotient is a good indicator of success. Journal of Smartness, 4, 123-145. doi:jk2945445435 (53.0%) (correct)
· Smart, Igor M., & Dumb, Ichobod M. (2015). Intelligence quotient is a good indicator of success. Journal of Smartness, 4, pages 123-145. doi:jk2945445435 (12.6%)
· Smart, I. M., & Dumb, I. M. (2015). Intelligence quotient is a good indicator of success. Journal of Smartness, 4, 123-145. doi:jk2945445435 (11.9%)
· Smart, I. M., and Dumb, I. M. (2015). Intelligence Quotient is a Good Indicator of Success. Journal of Smartness, 4, 123-145. doi:jk2945445435 (11.9%)
· Not sure (10.7%)
Next, students were asked, “Which of the following is a statistical program?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150, but not the PSY 320 students. This is likely because almost all of PSY 320 and Capstone students answered this question correctly.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	6.26ab
	96.00a
	98.79b
	3549.29
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, the vast majority of Capstone students (i.e., 98.8%) gave the best answer.

· SPSS (98.8%) (correct)
· QuickStat (0.5%)
· SoftChalk (0.0%)
· Moodle (0.2%)
· Not sure (0.5%)
SLO 7. Communication Skills

Students were asked to indicate whether items asking about interpreting statistics were either true or false. As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 students on all three of the items. However, it should be pointed out that only 54% of the Capstone students understood that the median is less likely to be influenced by extreme scores than a mean. Also, only 70% of the students understood that 2 random samples from the same population are unlikely to always produce equal means. Thus, suggestions for PSY 320/L instructors are to emphasize these key points.

	
	% of correct responses
	F value
	p value

	Please answer whether each statement is true or false.
	PSY 150
	PSY 320
	Capstone
	
	

	“A research study found that people who drink more coffee are more likely to hallucinate.” Conclusion – Drinking coffee causes hallucinations. Is this conclusion true or false? (False)
	67.68ab
	81.20a
	88.38b
	34.84
	.000

	The median is more strongly affected by extreme scores than the mean. (False)
	29.69ab
	60.80a
	54.00b
	57.82
	.000

	If we take 2 random samples from the same population, the means of the two samples will always be equal. (False)
	61.92ab
	72.80a
	70.22b
	7.06
	.001


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Next, students were asked to indicate where various sections appear in an empirical article. As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students on all five of the items.

	In an empirical study, where would you find the following? 

Introduction, Methods, Results, Discussion, Not Sure
	% of correct responses
	F value
	p value

	
	PSY 150
	PSY 320
	Capstone
	
	

	Description of the measures/instruments
	34.22ab
	56.80ac
	91.04bc
	230.15
	.000

	Implications for practice and theory
	21.57ab
	32.80ac
	52.78bc
	64.25
	.000

	Hypotheses and purpose
	50.33ab
	73.20ac
	90.80bc
	117.35
	.000

	Interpretation of the findings
	30.76b
	30.80c
	42.62bc
	9.21
	.000

	Description of the sample
	13.18ab
	22.80ac
	61.50bc
	196.33
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Next, percentages for each response by Capstone students were calculated as shown in the table below. Over 90% of Capstone students understood that hypotheses/purpose appear in the introduction and description of the measures appears in the methods. Slightly over half (i.e., 61.5%) knew the description of the sample should appear in the methods section. Approximately half (i.e., 53%) knew that implications for practice and theory appear in the discussion, while less than half (i.e., 43%) correctly knew that interpretation of the findings appears in the discussion (53% believed interpretation of the findings appears in the results). One suggestion is that faculty teaching PSY 321/L may want to emphasize what parts of a research paper appear in each section of an empirical study.

	In an empirical study, where would you find the following?
	Introduction
	Methods
	Results
	Discussion
	Not sure

	Description of the measures/instruments
	2.7%
	91.0%*
	2.9%
	1.0%
	2.5%

	Implications for practice and theory
	27.8%
	7.5%
	6.3%
	52.8%*
	5.5%

	Hypotheses and purpose
	90.8%*
	3.4%
	1.2%
	2.9%
	0.7%

	Interpretation of the findings
	0.5%
	0.5%
	52.8%
	42.6%*
	2.6%

	Description of the sample
	11.9%
	61.5%*
	11.6%
	9.4%
	5.5%


Answers in bold with * are the best answer

Next, students were asked, “Which of the following is not true about formatting in APA-formatted papers?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	9.05ab
	25.60ac
	63.92bc
	277.07
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, the majority of Capstone students (i.e., 63.9%) gave the correct answer.

· Each page is numbered at the bottom in the center. (63.9%) (correct)
· The second level headings are bold, left-justified, and Title Case (each major word is capitalized) (11.9%)
· The first level headings are bold, centered, and Title Case (each major word is capitalized) (6.3%)
· Every page has a header that tells the reader the topic of the paper. (4.6%)
· The first page is a title page, and the second page is the abstract. (1.7%)
· Not sure (11.6%)
Next, students were asked, “The correlation between parental income and the amount of financial aid awarded by the college to students should most probably be…” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 and PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	12.38ab
	29.20ac
	45.76bc
	90.397
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, only 45.8% of the Capstone students (i.e., 92.7%) gave the correct answer. One suggestion for PSY 320/L instructors is to emphasize the direction of relationships in correlations.

· Negative (45.8%) (correct)
· Positive (23.2%)

· Zero (2.4%)

· None of these, since income is a nominal measure (10.0%)
· Not sure (18.7%)
Next, students were asked, “Jill took a statistics test and scored at the 90th percentile. This means:” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 students, but not the PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	32.09ab
	50.40a
	59.08b
	45.402
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, only 59% of the Capstone students (i.e., 92.7%) gave the correct answer. Thus, another suggestion for PSY 320/L instructors is to emphasize what a percentile score actually indicates.

· 90% of students in the class scored at or below Jill’s score (59.1%) (correct)
· 10% of students in the class scored at or below Jill’s score (16.5%)
· 90% of students in the class scored at or above Jill’s score (7.5%)

· Cannot determine based on information given (6.3%)

· Not sure (10.6%)
Students were also asked, “The researcher assigned each of his students a number and selected 20 participants by using a table of random numbers. The researcher was interested in how the type of feedback received would affect the level of happiness in his students. The students were either praised or insulted and at the end of the study they rated their levels of happiness from 1 to 7 on a happiness scale. What type of statistical test is appropriate?” As shown in the table below, a significantly greater percentage of Capstone students gave a correct response compared to the PSY 150 students, but not PSY 320 students.

	% of correct responses
	F value
	p value

	PSY 150
	PSY 320
	Capstone
	
	

	6.52ab
	35.20a
	30.99b
	89.24
	.000


Superscripts of the same letter (e.g., aa) denote significant differences between groups

Also, percentages for each response by Capstone students were calculated. As shown below, only 31% of the Capstone students (i.e., 92.7%) gave the correct answer. Thus, another suggestion for PSY 320/L instructors is to distinguish between t-tests and 2-way ANOVA.

· t-test (31.0%) (correct)
· 2-way ANOVA (25.4%)
· Correlation (14.5%)
· Chi-square (5.3%)
· Not sure (23.7%)
Preview of Planned Assessment Activities for 2015/16

One major change in assessment was adoption of new SLOs to keep consistent with the American Psychological Association (APA) student learning objectives. Specifically, APA revised their SLOs, so in September 2015 the Psychology Department voted on either (1) keeping APA’s old SLOs, or (2) adopting APA’s revised/new SLOs. The psychology faculty almost unanimously voted to adopt the new SLOs. Those SLOs are below:

SLO 1: Knowledge Base in Psychology 
Students should demonstrate fundamental knowledge and comprehension of the major concepts, theoretical perspectives, historical trends, and empirical findings to discuss how psychological principles apply to behavioral problems. Students completing foundation courses should demonstrate breadth of their knowledge and application of psychological ideas to simple problems; students completing a baccalaureate degree should show depth in their knowledge and application of psychological concepts and frameworks to problems of greater complexity. 

1.1 Describe key concepts, principles, and overarching themes in psychology 

1.2 Develop a working knowledge of psychology’s content domains 

1.3 Describe applications of psychology 

SLO 2: Scientific Inquiry and  Critical Thinking 

The skills in this domain involve the development of scientific reasoning and problem solving, including effective research methods. Students completing foundation-level courses should learn basic skills and concepts in interpreting behavior, studying research, and applying research design principles to drawing conclusions about psychological phenomena; students completing a baccalaureate degree should focus on theory use as well as designing and executing research plans. 

2.1 Use scientific reasoning to interpret psychological phenomena 

2.2 Demonstrate psychology information literacy 

2.3 Engage in innovative and integrative thinking and problem solving 

2.4 Interpret, design, and conduct basic psychological research 

2.5 Incorporate sociocultural factors in scientific inquiry 

SLO 3: Ethical and Social Responsibility in a Diverse World 

The skills in this domain involve the development of ethically and socially responsible behaviors for professional and personal settings in a landscape that involves increasing diversity. Students completing foundation-level courses should become familiar with the formal regulations that govern professional ethics in psychology and begin to embrace the values that will contribute to positive outcomes in work settings and in building a society responsive to multicultural and global concerns. Students completing a baccalaureate degree should have more direct opportunities to demonstrate adherence to professional values that will help them optimize their contributions and work effectively, even with those who do not share their heritage and traditions. This domain also promotes the adoption of personal and professional values that can strengthen community relationships and contributions. 

3.1 Apply ethical standards to evaluate psychological science and practice 

3.2 Build and enhance interpersonal relationships 

3.3 Adopt values that build community at local, national, and global levels 

SLO 4: Communication 
Students should demonstrate competence  in writing and in oral and interpersonal communication skills. Students completing foundation-level courses should write a cogent scientific argument, present information using a scientific approach, engage in discussion of psychological concepts, explain the ideas of others, and express their own ideas with clarity. Students completing a baccalaureate degree should produce a research study or other psychological project, explain scientific results, and present information to a professional audience. They should also develop flexible interpersonal approaches that optimize information exchange and relationship development. 

4.1 Demonstrate effective writing for different purposes 

4.2 Exhibit effective presentation skills for different purposes 

4.3 Interact effectively with others 

SLO 5: Professional development 
The emphasis in this goal is on application of psychology-specific content and skills, effective self-reflection, project-management skills, teamwork skills, and career preparation. Foundation-level outcomes concentrate on the development of work habits and ethics to succeed in academic settings. The skills in this goal at the baccalaureate level refer to abilities that sharpen student readiness for post-baccalaureate employment, graduate school, or professional school. These skills can be developed and refined both in traditional academic settings and in extracurricular involvement. In addition, career professionals can be enlisted to support occupational planning and pursuit. This emerging emphasis should not be construed as obligating psychology programs to obtain employment for their graduates but instead as encouraging programs to optimize the competitiveness of their graduates for securing places in the workforce. 

5.1 Apply psychological content and skills to career goals 

5.2 Exhibit self-efficacy and self-regulation 

5.3 Refine project-management skills

 5.4 Enhance teamwork capacity 

5.5 Develop meaningful professional direction for life after graduation
Next year, the assessment liaisons for the Department of Psychology will assess SLO 2: Scientific Inquiry and  Critical Thinking  (see above). Similar to this year’s report, we will develop a survey to measure students’ knowledge, ability, and application of scientific inquiry and critical thinking, and then the survey will be distributed in PSY 150, PSY 320, and Capstone courses.
Finally, the assessment liaisons will distribute and discuss the last few assessment reports at a faculty meeting during the 2015/16 academic year. Plans will be made for how to improve student learning based on potential weaknesses and strengths identified in the previous assessment reports.
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