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Implications
There are many positive consequences to examining the individual, 
communal and institution level factors impacting the upward 
academic trajectories of  Latinas. The greatest positive outcome is in 
providing educators and policy makers with a critical look at how 
these various factors intersect in the lives and relationships of  these 
young women. This effort will also continue in the identification of  
strategies and models that are effective in addressing Latina 
academic achievement. Moreover, it is important to understand the 
ways in which schools that do produce academically successful 
Latinas, create educational environments to ensure these higher 
success rates.

Partnerships For Success
 Most of  the women represented here come from homes where 

English is not the primary language spoken. Many report using 
the CSUN campus Learning Resource Center for assistance with 
writing assignments. Sharing information regarding the unique 
language needs of  these students can be greatly beneficial.

 Most of  the Latinas in both the LAUSD study and the Learning 
Habits study are the first in their family to attend college. The 
sharing of  information between the Educational Opportunity 
Programs and the Learning Habits study can further our 
understanding of  how to best meet the needs of  our increasingly 
diverse student population here at CSUN.
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Inspiration
I have completed, in collaboration with a colleague from CSU Long 
Beach, a study of  127 high achieving Latinas, from the LAUSD’s 
class of  2014, which examines factors influencing their academic 
success. Data collected via a survey and focus group interviews 
explore the role of  schools, family members and community 
organizations and how all these influenced the successes they 
experienced. I am in the process of  comparing/contrasting 
quantitative and qualitative data from my current study on 
academically successful high school Latinas with data from the 
CSUN Learning Habits project, which includes within its cohorts 
of  academically successful CSUN students 147 Latinas. My goal is 
to identifying if  and how factors that Latinas claim are influential to 
their success in high school, continue to be so in college, and if  not, 
how does this impact their college academic experiences. Are there 
other factors impacting their lives once they graduate from high 
school and enter college?

Purpose
This study explores factors that influence positive schooling 
outcomes and examines the strategies employed by academically 
successful Latinas. Specifically, this study looks at the ways in which 
schools that do produce academically successful Latinas, create 
educational environments to ensure higher success rates. 

Closing the Achievement Gap
Data from my current study reveal that among the high achieving 
Latinas in the LAUSD’s class of  2014, 15% were UC eligible and 
85% were CSU eligible. The majority of  these girls are attending the 
CSU, but research tells us that many will not graduate.  By 
understanding those factors that contributed to their academic 
success in high school and whether or not said factors continue to be 
influential at the college level, we become better equipped to meet 
the unique needs of  Latinas and ensure they graduate from college.

Theory/Evidence/Research
 As the fastest growing minority group in the United States, 

Latina/o students represent almost 25% of  public school 
enrollment – the largest group after whites (The Education Trust, 
2014; U. S. Department of  Education, 2014). 

 In California, Latina/o student enrollment is over 50% 
(California Department of  Education, 2015) and in Los Angeles, 
Latina/os comprise more than 70% of  the total enrollment of  the 
Los Angeles Unified School District (LAUSD) (LAUSD, 2016; 
Burciaga, Perez Huber & Solorzano, 2010). 

 While these demographic changes have led to significant gains in 
access to higher education, racial and ethnic disparities continue 
in both high school graduation and college completion (Fry & 
Taylor, 2013).

 The number of  Latina/os ages 18-24 enrolled in two and four 
year – colleges has more than tripled. Nonetheless, in 2013 the 
rate at which Latina/os completed at least a bachelor’s degree 
was 16%, significantly lower when compared to 40% for Whites 
(U.S. Census Bureau, 2013). 

 This research draws on a Chicana epistemological framework 
(CFE) (Delgado Bernal, 1998) to uncover the nuanced stories of  
the young Latinas navigating educational institutions. A CFE 
lens, which draws heavily from the work of  Anzaldúa (and other 
female scholars of  color), recognizes the need to consider how 
race, class, gender, language, religion and immigration status all 
intersect in the study of  women’s lives. 

Findings

 Data from the Learning Habits study reveal that in the face of  
various challenges (i.e. low parental educational attainment, 
cultural/linguistic diversity), Latinas are finding ways to navigate 
the educational terrain of  CSUN successfully.

 While data from the LAUSD study reveal that in high school, 
Latinas sought advice and guidance mainly from their mothers 
and peers, rather than counselors or teachers, at CSUN their help 
seeking behaviors have been altered somewhat. Latina Learning 
Habits participants report visiting their professors during office 
hours often to ask questions as well as going to the Learning 
Resource Center (LRC) on campus for tutoring and help with 
writing assignments. 

 Peers continue to also be a resource. From high school to college, 
Latinas continue to seek like minded peers who share similar 
aspirations and goals.

 As in high school, finding a balance between school, individual 
interests and family obligations continues to be a challenge.

Latina Voices

 “I mean, it’s—I do try and - - for help.  The tutors, tutoring center, last 
semester I had Math, I was there a lot.  This semester it’s more like my 
essays, I do do that.  And yeah if  I have some questions I would go to 
office hours.”

 “[I] Studied with other people that took courses seriously.”

 “I think the people who you associate with have an impact on who you are 
as a student and how much you study. If  you make friends with very 
hard-working, goal-driven people then you too, are hard-working and 
goal-driven. People around you do affect your study habits and you have 
to find a balance between having fun and being a good student.” 

 “…yeah, because I am the oldest I have three little sisters. And so my 
parents they are the ones who are helping throughout college and that is 
why I don't have to work that many hours. But at the same time, I do 
need to help because of  the amount of  hours that they work, I have some 
responsibilities with my sisters, taking them to school certain days and 
picking them up certain days. So I know that okay, I need to get this done 
because I need to go to sleep at a certain time so I can wake up and do 
this.” 

Mónica G. García, Ph.D.

LAUSD High Achieving Latinas
The data table below reveals that almost all the girls who were identified as “high achieving”, at 
some point in their schooling career were labeled Limited English Proficient (LEP) and by 
graduation had been reclassified English proficient. The survey data reveals that although the girls 
mostly seek help from a school counselor (60%) when making important decisions about which 
courses to take in high school, a significant number of  them stated that they also rely on their peers 
(55%) and their mothers (40%) for advice and guidance regarding these decisions. Interestingly 
these same girls also stated that overwhelmingly they turn more to their mothers (80%) and peers 
(85%) than to a school counselor when making decisions about college and career choices. 
Interestingly these same girls also stated that overwhelmingly they turn more to their mothers 
(80%) and peers (85%) than to a school counselor when making decisions about college and career 
choices. 

These findings are significant when one considers that the data also reveals the majority of  the 
girls come from families where both parents are either immigrants and/or have little more than a 
middle school education (over 50% reported that neither parent had finished high school), and 
therefore also have little or no knowledge of  how post secondary education works in the U.S. 

CSUN High Achieving Latinas

High achieving Latinas participants of  the Learning Habits (LH) study share the same profile 
as the high achieving Latinas in our LAUSD study in regards to parent educational 
background. Among the study participants, the largest percentage (51%) of  students reporting 
low parental educational attainment, were Latinas.

Also among this group, relationships with family – especially mothers, continues to be factor 
that both motivates Latinas and poses some challenges for success.  

LAUSD 
East 
Region
(n=676)

Study 
participants

(n=127)

Comprehen-
sive HS

(n= 60)

Magnet 
HS

(n= 36)

Pilot HS

(n= 31)
EL Status

English 
Only

16% 12% 16% 11% 12%

Initially 
Fully 
English 
Proficient

7% 4% 6% 0% 0%

Limited 
English 
Proficient

1% 1% 1% 0% 0%

Reclassified 
Fully 
English 
Proficient

74% 79% 73% 89% 83%

GPA 
(overall)
3.5 -4.0 25% 38% 41% 25% 48%
3.0- 3.40 39 % 26% 23% 30% 29%
2.5-2.99 35% 30% 30% 44% 16%

System 
Eligibility

University 
of  
California

15% 14% 11% 25% 12%

California 
State 
University

84% 82% 86% 75% 87%

Latina members of  the first ever cohort of  the Master’s in Education 
Multicultural/Multilingual option, CSUN

May 2013
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