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Course Description

This course is intended for candidates in the CSUN/LAUSD Joint Induction Master’s Program in the Teaching and Learning option. The overarching frame is “lesson design study,” a powerful professional development model involving the collaborative creation of and reflection upon lessons. In a structured environment, candidates will work together to design and refine effective lessons for the secondary classroom that capitalize on what they learn about the major themes of this course: assessment, differentiated instruction, and pedagogical content knowledge. This course aims to advance candidates towards the goals laid out in their District Individual Induction Plan (IIP), builds upon the foundation established in their Preliminary Credential programs, meets the California Standards for the Teaching Profession, engages candidates in applying conceptual and theoretical knowledge to practice, and introduces the requirements for the Master’s Portfolio. 

The lesson design study frame of this course will require candidates to reflect deeply on their practice, apply ideas presented in course readings and discussions, accept feedback from classmates, and strategize about changing their practice to enhance student learning. Candidates will be required to craft sensitive and constructive critiques of their classmates’ practice and planning, in person and electronically.
This course adheres to the conceptual framework of the College of Education. As a professional school, the College promotes reflection, critical thinking, and excellence in teaching through interdisciplinary studies in an inclusive learning community. Its graduates are well-educated persons who view themselves as lifelong learners and who are prepared to practice in an ever-changing, multicultural world. Graduates assume service and leadership roles in educational programs and institutions, health and social institutions, and public and private settings. The College establishes and maintains productive partnerships with community schools and agencies. The faculty is committed to excellence in teaching, scholarship and collaboration with the community and professions.

Course Prerequisites

· Completion of the California Preliminary Single-Subject Credential in or equivalent initial teaching credential.

· Employment in LAUSD as a secondary-level teacher. 

Required Textbook (Available in the Matador Bookstore)

· Tomlinson, C. A. (2001). How to differentiate instruction in mixed-ability classrooms (2nd Ed.). Alexandria, VA: Association for Supervision and Curriculum Development.

CSUN Virtual Professional Development Center      www.csun.edu/tnevpdc/

Course Objectives    Candidates will be able to complete the following objectives in the six CSTP domains:
I. Understanding and Organizing Subject Matter for Student Learning

1. Use their own knowledge of subject matter to plan and analyze lessons and units that demonstrate key concepts/content and the interrelationships among them.

2. Select materials and resources that support learning of subject matter and reflect the diversity of the beginning teacher’s classroom.

3. Guide all students in accessing useful materials, resources, and technologies to support their learning of subject matter.

II. Planning Instruction and Designing Learning Experiences for All Students

1. Develop standards-based lessons and units using school/district-mandated curriculum and state frameworks for students in their own classrooms.

2. Design lessons and units that promote language and academic language development for English learners in their own classrooms.

3. Develop standards-based lessons and units that reflect pedagogical content knowledge for students in their own classrooms.

4. Develop, implement, and modify short- and long-term teaching plans that build on and extend students’ understanding of subject matter.

5. Develop a comprehensive instructional plan using a variety of instructional strategies and resources to respond to students’ diverse needs and to promote higher level and critical thinking skills.

6. Revise plans based on formal and informal assessment of their students.

7. Infuse technology into the curriculum to support student learning.

III. Engaging and Supporting All Students in Learning

1. Teach standards-based lessons and units using school/district-mandated curriculum and state frameworks and analyze their effectiveness in engaging and supporting all students in learning.

2. Teach standards-based lessons and units that reflect pedagogical content knowledge and analyze their effectiveness in engaging and supporting all students in learning.

3. Analyze and reflect on a standards-based unit that has been taught in their own classroom and that highlights themes within and/or across subject matter areas.

4. Document how their classroom practices reflect differentiated instruction.

5. Use a variety of instructional strategies and resources to respond to students’ diverse needs.

IV. Assessing Student Learning

1.
Analyze assessment findings from their own classroom to plan differentiated instruction.

2.
Analyze student work samples within and across grade levels and their responses to students with colleagues using a rubric.

3.
Compile multiple artifacts that illustrate students’ achievement for use during a parent/guardian conference.

4.
Develop a rubric to assess student performance.

5.
Administer, analyze, and interpret a variety of assessments, both formal and informal.

6. Articulate assessment results, including standardized test results, to different audiences (i.e., students, parents, colleagues, administrators).

V. Creating and Maintaining Effective Environments for Student Learning

1. Maintain an effective environment for student learning in their own classrooms by analyzing and modifying lessons and units, addressing

a. A physical environment that engages all students,

b. Classroom procedures and routines that support student learning, and

c. Effective use of instructional time.

VI. Developing as a Professional Educator

1. Identify individual professional strengths and needs through reflection and self evaluation.

2. Share teaching practices and participate in collaborative problem solving with colleagues.

3. Obtain formative assessment, individual feedback and coaching from university instructors and colleagues.

4. Assess and reflect upon their professional ethics.

Course Expectations
Participation and collaboration

This course requires a significant amount of your participation—in lesson-design activities, small- and whole-group discussions, and providing feedback and support for classmates. Much of the content comes from assigned readings, and most sessions will include discussions and activities related to the weekly reading assignments. This course also relies on “records” (written, oral, and video) of your own teaching practice. We will ground our in-class investigations of student learning and teaching techniques in these records of practice and use them to collaboratively resolve real teaching problems. To establish a productive community of practice, it is critical that all members participate in class discussions and collaborative activities, as sensitively and respectfully as possible. Learning to give supportive and constructive feedback is an important goal for this course. Remember to point out the positive aspects of your classmates’ practice and to frame criticism as suggestions for improvement.   
Preparation for class

Because the readings are central to this course, you are unlikely to learn much without reading them, and it will be nearly impossible to participate meaningfully in class without completing the assigned articles for the session. Not reading will be detrimental to you and your classmates. These readings contain important ideas about teaching and learning that should be reflected in your lesson plans and critiques. Many times, preparation for class will also mean planning a presentation of your teaching for classmates. 

Attendance  

Given the significant role of participation and collaboration, your attendance at every class session is crucial, both for your own learning and each other’s. Please make every effort to avoid scheduling conflicts with class meetings and, out of respect for others, to arrive promptly. Occasionally, an absence will be inevitable. If you foresee one, please discuss it with me in advance, so I can plan class activities accordingly. Because participation and collaboration factor into the final course grade, missing all or parts of classes can indirectly affect your grade, as they prevent your participation. 

Assessment

Generally, your course grade will be your point total for the course assignments and participation, as listed below. Adjustments to the total may be made to reward substantial improvement.

Assignment



      Possible Points
Collaborative Unit Plan 




15

Team Lesson Plan




15

Pre-Assessment 




15

Presentation Lesson




20

Letters to Classmates (credit / no credit)


 5

Online Responses 




15

Participation/Collaboration



15

Total





            100

I expect all assignments to be submitted on time. If you are absent, any assignment due that night should be emailed to me or brought to class by a classmate to arrive on time. The next assignment will be due when you return, also on time. Offline assignments will be accepted up to one week late but will receive a reduced score for lateness. Online responses must be posted on time, since classmates will be depending on your timely feedback; late postings will not receive credit. Presentations must be delivered during the scheduled class meeting unless you have previously arranged with me to adjust the date. 

Assignments 
Collaborative Unit Plan


During Week 1, you will form a small group with classmates from other subject areas. You will choose one or more key California content standards that would be appropriate to address in a single two-week (10-day) unit. You will plan this unit for one or more of your own classes, with the help of your group. Your unit plan should leverage the pedagogical power of connections within your subject, across subjects, and to the real world. You should incorporate your knowledge and research about how students come to understand this content. You should draw on technologies and other resources to enhance learning of the standards. In Week 2, you will present a draft of your unit plan to your group for feedback. Individual unit-plan drafts will be posted on the course Wiki after Week 2, and by Week 3 you will respond to at least two colleagues’ posted drafts. Your final unit plan, incorporating online and in-person feedback (and a summary explanation of your revisions), is due Week 4. Note that although you will be working with a group to prepare your unit plan, you will design your own unique plan, tailored for a class you teach. You are expected to implement as much of this plan in your teaching as is appropriate. 

Team Lesson Plan


During Week 4, you and two classmates will begin co-planning a common standards-based lesson, which you will each teach in your respective classrooms by Week 10. Your lesson plan will incorporate research and ideas from readings and discussions conducted in class about how to teach the content for deep understanding and how to differentiate instruction. After Week 5, you will post a lesson-plan draft on the Wiki, and by Week 6 you will respond to at least two other teams’ drafts. Your final lesson plan, with online feedback incorporated, is due Week 7.

After each team member has taught the lesson, you will debrief the lesson and consider improvements based on the response and progress of students. Finally, you will prepare a reflection on the lesson itself and on the process of team lesson planning. Discuss what you would repeat and what you would change in the lesson to improve student learning. Support these conclusions with specific evidence of student responses. Consider how the process of team lesson design and reflection impacted the product and your delivery of it. Describe how this assignment may have contributed to your growth along the criteria you set out in your District IIP. Your reflection should be about two pages long and is due Week 11 (draft due Week 10).

Pre-Assessment

For this assignment, you will design, implement, and analyze the results of a pre-assessment activity or instrument. The purpose of the pre-assessment is to reveal your students’ understanding, ability, and academic literacy related to the content you plan to teach in your presentation lesson (see below). You will use this information to plan a lesson that addresses your students’ learning needs. 

The design of your pre-assessment instrument should explicitly incorporate ideas from the readings, class discussions, and other research about assessment and how students learn the specific content and develop academic literacy in your subject. The pre-assessment should take no longer than a single class period to administer. You will also develop a scoring rubric to capture and synthesize the important information about each student in a way that makes the results usable in future teaching and planning. The rubric should also be understandable to students and parents.
 Submit a description of the activity or instrument, how it will be implemented, and what tools or resources will be provided or permitted for students, by Week 8. Include a copy of any documents or visual aids (worksheets, questionnaires, transparencies, etc.) that students will use or see.      

Implement the pre-assessment before designing your presentation lesson, in as many of your classes as appropriate. You will prepare a formal analysis of the results only for the class that you will videotape, due Week 9. (Of course, you should examine the results for all the classes!) This analysis should have these components:

· (~2 pages, not counting student-response samples) An overall assessment of the entire class’s understanding, ability, and academic literacy related to the target content. For specific aspects of the content, describe students’ understandings; misunderstandings; and conceptual, procedural, or literacy-based gaps. Attach samples of student responses that illustrate your analysis.
 Conclude this section with recommendations for how to teach this content to help your students develop conceptually and improve their academic literacy. 

· (~1 page per student, not counting student-response samples) A similar analysis of the results but for two “special” students, at least one of whom is an English language learner. “Special” may also mean intellectually, emotionally, or physically disabled; gifted; or presenting another need that requires special attention in teaching. Attach samples of these students’ responses that support your analysis. Conclude each analysis with general recommendations for adaptations that increase the student’s ability to access the content. 

· (~1 page) Your reflection on the quality of the pre-assessment activity or tool you designed—how well it served its purpose of revealing students’ understanding of this concept. Describe revisions you would make to its design or implementation if you were to give it next year. (Focus on revisions that would improve its diagnostic capacity, not on ways to smooth out its administration logistics.) Describe how this assignment may have contributed to your growth along the criteria you set out in your District IIP. 

Presentation Lesson


You will videotape a lesson you teach in one of your classes. Your plan for this presentation lesson will be based on your diagnosis of your students’ prior understanding of the concept(s) from the pre-assessment assignment. You will post a draft of your plan for the presentation lesson on the Wiki after Week 9, and by Week 10 you will respond to at least two colleagues’ posted drafts. Your final plan, with online feedback incorporated (and a summary explanation of your revisions), is due Week 12. These plans should include strategies for differentiating instruction according to both the diagnosis from the pre-assessment as well as other knowledge you have about your students’ individual needs.  


After you have taught and videotaped this lesson, select a 5-minute segment of the tape to present to the class during Weeks 13-15. This should be a segment you find particularly interesting or problematic, about which you are eager for feedback from classmates, and which ideally illustrates your efforts to differentiate instruction. You will facilitate a 10-minute class discussion about the segment. The goal of this presentation should not be to “show off” your teaching prowess but to generate productive feedback from your classmates and instructor, in particular about how effectively your lesson engaged all students and how you might improve it. Finally, you will write a 2-3-page reflection, incorporating the feedback received in class, due one week after you present. This should include a description of how this assignment may have contributed to your growth along the criteria you set out in your District IIP. (This assignment is modeled on a portfolio entry for National Board for Professional Teaching Standards certification.)

Letters to Classmates


After viewing your classmates’ presentation lessons, you will select two that you believe will have the greatest impact on your own practice. Write a letter to these two classmates explaining what you saw in their lessons that affected you and how you think your practice might change as a result. If appropriate, you may also mention other examples of how these classmates’ teaching influenced you positively over the semester, perhaps through lesson plans they shared, feedback they provided, or their contributions to discussions. These letters should only be positive; if a classmate’s lesson shows practices that you want to avoid, this is not one to select! Deliver each letter in hard copy or by email to the classmate and send a copy to the instructor. 

Online Responses


On multiple occasions (as described in the assignments above), you will give your classmates constructive feedback on the Wiki about drafts of their work. Your responses should be informal but clear. Support what you say with specific examples and include references to reading materials or discussions conducted in class. Be critical but diplomatic; critique issues not people. Remember to point out the positive features of the work. Each response should be at least two paragraphs long and should address the goals or themes of the corresponding assignment. The total set of your online responses will be graded for quality—insightfulness, helpfulness, sensitivity, and appropriate use of the literature.
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	Week
	Topics/Activities
	Readings/Assignments

(due the following week unless otherwise noted)

	1

Jan. 31


	Conceptual development of subject matter, unit planning, making connections 
· Introduce Lesson Study and Seminar

· Introduce Collaborative Unit Plan assignment.

· Form Collaborative Unit Plan groups.

· Activities: Connections within and across subject areas. 

· How to Wiki 
	Assignment:

· Explore the CSUN VPDC and CSUN ITEP VSPC Websites (link through the course Wiki)

· Find and read at least 2 articles/chapters about how students learn your unit-plan topic and strategies for teaching it. 

       Math teachers: Include one of these articles:

· Crowley. The van Hiele model of the development of geometric thought.
· Booth. Children's difficulties in beginning algebra.
      Science teachers: Include:
· Watson & Kopnicek. Teaching for conceptual change. Link from the CSUN ITEP VPDC (Science page) or go directly to www.exploratorium.edu/IFI/resources/workshops/teachingforconcept.html
· Identify materials, resources, and technology to support learning of the topic, and complete a very rough draft of the unit plan that reflects your research.

· Read the rest of the course syllabus.

	2

Feb. 7


	Conceptual development of subject matter, student misconceptions, unit planning

· Present unit plans within groups; collaboratively brainstorm ideas and connections and make revisions to the unit plans.
	Readings:

Assignment:

· Post Collaborative Unit Plan online by Feb. 10

· Post feedback online to three classmates (as assigned in class) about their plans.
· Develop appropriate video release form and hand out to a chosen class. 

	3

Feb. 14


	Unit planning, cognitive demand, differentiated instruction 
· Final group feedback on Collaborative Unit Plans.
	Readings:

Assignment:

· Complete Collaborative Unit Plan, incorporating feedback from classmates.

	4

Feb. 21


	Lesson design, conceptual development of subject matter
· Introduce the Team Lesson Plan assignment.

· Begin to co-design lesson with built-in informal assessment or a student product. 
	Readings:

Assignment:

· Research how students learn it your topic and strategies for teaching it.

· Identify materials, resources, and technology to support learning of the topic.

· Bring to class specific ideas or activities for the Team Lesson.

	5

Feb. 28


	Lesson design
· Lesson-design groups continue to co-plan the Team Lesson Plan.
	Readings: 
Assignment:

· Post Team Lesson Plans by March 3.

· Post feedback about 3 teams’ posted plans (as assigned).

	6

March 7


	Lesson design, assessment
· Introduce assessment—informal and formal, formative and summative.

· Lesson-design teams co-plan. 
	Readings:

Assignment:

· Prepare for Assessment reading Jigsaw

	7

March 14


	Lesson design, assessment

· Assessment reading Jigsaw.

· Introduce the Presentation Lesson and Pre-Assessment assignments.

· Lesson-design teams finalize plans. 

· Midterm feedback questionnaire
	Readings:

Assignment:

· Complete Team Lesson Plan, incorporating feedback from classmates.

· (By April 10) Teach the Team Lesson and collect evidence of student learning.

· Select topic for Presentation Lesson.

	8

March 21


	Assessment, rubrics

· Examine student work.

· Rubric design.
	Readings:

· Literacy readings

Assignment:

· Draft of Pre-Assessment tool.

	9

March 28


	Assessment, differentiated instruction, content-area literacy

· Share and revise Pre-Assessment tools.

· Literacy activity.

· Possible: Lesson design teams debrief lesson implementation by examining the student work and their reflections; revise the lesson. 
	Readings:

Assignment:

· Finalize Pre-Assessment tool.

· Administer the Pre-Assessment tool in all appropriate classes. Analyze results for the class that will be videotaped. Submit with final version of Pre-Assessment tool and rubric.

· Draft a reflection on the implementation of the Team Lesson.

	10

April 11
	Lesson design, content-area literacy

· Lesson design teams debrief lesson implementation by examining the student work and their reflections; revise the lesson. 

· Literacy activity.
	Readings:

Assignment:

· Complete reflection on the Team Lesson and the process of team lesson design. 

· (By midnight, April 14) Post a draft of the Presentation Lesson plan 

· Post feedback about 2 classmates’ Presentation Lesson plans (as assigned).

	11

April 18


	Evaluating classrooms and teaching 

· Classroom evaluation activity.
	Readings:

Assignment:

· Complete Presentation Lesson plan, incorporating feedback from classmates.

· (By assigned date, May 2, 9, or 16) Teach and videotape the Presentation lesson.

	12

April 25
	Evaluating classrooms and teaching

· Classroom evaluation activity

· Generate video presentation features
	Assignment: 



	13

May 2
	Evaluating classrooms and teaching

· Presentations and discussions
	Assignment: 



	14

May 9


	Evaluating classrooms and teaching

· Presentations and discussions
	Assignment:

· Presentation Lesson reflection (for those who presented on May 2 or 9)

	15

May 16


	Evaluating classrooms and teaching

· Presentations and discussions

· Course survey
	Assignment (due 23):

· Presentation Lesson reflection (for those who presented on May 16)

· Letters to two classmates


� It is probably unnecessary to show the rubric to students before the assessment, since the assessment is for diagnosis only and not a grade. However, you may decide to discuss the results with students and parents afterwards, especially if you give the same assessment at the end of the unit to gauge growth.


� Make sure to black out all student names and remove any identifying references.





