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CSUN Doctoral Candidate 
Handbook  

 

WELCOME  
 
Dear Doctoral Candidates: 
 
The CSUN Department of Educational Leadership & Policy Studies is honored to 
sponsor the universityÕs first Doctoral Program and to welcome you as members of our 
first PreK-12 Leadership cohort. We have been planning the Doctoral Program in 
Educational Leadership for more than two years and are very excited to see it officially 
launched with a highly talented group of candidates and faculty.  
 
This Doctoral Candidate Handbook orients you to program goals, curriculum, policies, 
and support services, as well as the dissertation process. It is designed to answer your 
questions and ease your progress through the program; we hope you find it helpful.  
 
The Doctoral Program faculty, staff, and community partners are dedicated to making the 
program a rewarding learning experience for you, while making a significant contribution 
to educational reform in our region. As we embark on this journey together, we will be 
seeking and using your feedback to improve the program. Please do not hesitate to 
contact the Office of Doctoral Programs, ED 3103, at 818/677-2403 or 
edd.mdecoe@csun.edu  if you have any questions, comments or suggestions. Best wishes 
for a fulfilling, successful journey. 
 
Sincerely, 
 
Bronte Reynolds, Ed.D. 
Chair, Department of Educational Leadership & Policy Studies 
 
Philip Rusche, Ed.D. 
Director of Doctoral Programs 
 
I. PROGRAM GOALS AND FEATURES  
 

Program Mission and Vision 
 
The mission of the California State University, Northridge, Doctoral Program in 
Educational Leadership is to create a network of PreK-12 school and community college 
administrators prepared to effect profound change in teaching and learning that leads to 
improved candidate achievement. 
 
The programÕs Scholar-Practitioners will lead through: 
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¥ Systemic reform 
¥ Collaboration 
¥ Action research 
¥ Cultural proficiency 

 
Student Learning Outcomes 

 
Student Learning Outcomes in the Doctoral Program incorporate and build upon the 
California Professional Standards for Educational Leaders (CPSELS), the national 
Interstate School Leaders Licensure Consortium (ISLLC) Standards for School Leaders 
(P-12), and the AACC Competencies for Community College Leaders. 
 
The candidates for the CSUN Doctorate in Educational Leadership will have the 
knowledge, skills, and dispositions to lead profound change in teaching and learning in 
P-14 institutions by: 
 
1. Planning systemic reform and managing the change process in collaboration with 
fellow educators and other stakeholders, based on a shared vision of learning.  
 
2. Guiding and supporting staff in nurturing a school, district or community college 
culture and program conducive to the effective instruction of all candidates and to the 
professional growth of all employees.  
 
3. Using data and technology effectively to assess candidate achievement, evaluate staff 
and programs, and plan and implement accountability systems.  
 
4. Becoming critical consumers of educational research and producers of action research 
who apply the lessons of research to candidate, school/district or community college 
improvement.  
 
5. Promoting cultural proficient policies and practices that recognize and value difference 
and ensure equity.  
 
6. Managing fiscal, physical, and human resources to ensure an effective, safe learning 
and working environment.  
 
7. Collaborating with families and community members, responding to diverse 
community interests and needs, and mobilizing community resources at the local, state, 
and federal level. 
 
8. Modeling ethical practice; strong skills in communication and collaboration; and the 
development of leadership capacity in oneself and others. 
 
9. Understanding, navigating, responding to, and influencing the larger policy 
environment and the political, social, economic, legal, and cultural context of education. 
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Candidate Dispositions 
 

In addition to key knowledge and skills, effective educational leadership calls for certain 
dispositions. Dispositions are personal attributes, beliefs, values, and inclinations or 
orientations that are evident in a leaderÕs actions, demeanor, and approach to problems.  
 
The candidates for the CSUN Doctorate in Educational Leadership demonstrate that they 
value and are committed to: 
 
1. Collaboration and networking with colleagues and stakeholders for the improvement 
of candidate achievement and P14 institutions. Candidates not only have knowledge and 
skills in how to collaborate, but show an inclination towards teamwork and shared or 
distributed leadership, with a willingness to listen to stakeholders, share decision-making, 
and nurture leadership in others. In addition, candidates show a disposition to play an 
active, positive role in regional networks during and after their doctoral training for 
school and community college reform. 
 
2. Action research and the use of research literature in educational problem-solving 
and decision-making. Candidates not only have knowledge and skills in how to do 
research, but show an inclination to use data, consult the literature, engage in applied 
research and/or encourage action research among staff members in order to improve 
educational policy and practice. 
 
3. Cultural proficiency in working with diverse candidates, staff, and stakeholders and 
in promoting equity-based policies and practices. Candidates not only have knowledge 
and skills in how to work effectively in diverse environments and promote equitable 
practices, but show an inclination to value and be responsive to linguistic, cultural, and 
racial diversity in their ways of thinking, communicating, and leading educational 
institutions. 
 
4. Systems thinking as a change agent for systemic reform, with an interest in the big 
picture and large-scale improvement. Candidates not only have knowledge and skills in 
how to lead systemic reform, but see themselves and others as change agents and are 
inclined to look at problems and solutions systemically rather than as isolated instances, 
with a view to scaling up promising practices. 
 
 

The Cohort Model 
 

The Doctoral Program is based on the cohort model, in which a group of candidates 
moves through the program together, taking all classes in sequence as a group. This 
allows for several distinct advantages: 

¥ Cohorts offer mutual academic, emotional, and logistical support and provide 
opportunities for members to learn from and study with one another. The 
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camaraderie that develops can help with stressful times in the program. Study 
groups, team projects and other experiences within the cohort nurture the skills 
and dispositions of collaboration that are critical to educational leadership. 

¥ Cohorts establish personal and professional ties that often last beyond the 
Doctoral Program itself. Such networks are valuable for career development, 
professional growth and support, as well as future collaborative projects and 
initiatives across sites, districts, or colleges. 

¥ The cohort experience facilitates and reinforces everyoneÕs timely progress 
through the program. The group carries with it the expectation that all but the 
occasional candidate will complete the program successfully, including such 
benchmarks as the Qualifying Examination, Dissertation Proposal, and 
completion of the dissertation. 

 
Our programÕs cohort approach is unique in offering two separate cohort strands, PreK-
12 Leadership and Community College Leadership, with distinct versions of core courses 
for each cohort and a small number of courses taken only by PreK-12 or by Community 
College Leadership candidates, respectively. This two-strand approach allows for courses 
that can specifically address the issues, needs and interests that are distinctive to each 
level of educational leadership.  
 
 

The Scholar-Practitioner Approach 
 
The Scholar-Practitioner model is the framework that guides teaching and learning in the 
program. This means that our program is based on a balance between lessons from 
research and scholarly literature, on the one hand, and best practices from the field, on the 
otherÑ ideally bridging the gap between research and practice for the benefit of candidate 
learning and educational institutions. Under this model, each side can significantly 
inform the other, with candidates using the literature to contextualize and critically reflect 
on their practice, and using their experience as practitioners to challenge and contribute to 
research findings. Professors and mentors guide candidates in both scholarly and applied 
approaches to important educational problems through understanding and critiquing 
education scholarship, designing and conducting their own field-based inquiries, and 
working with practitioners to implement and assess interventions in a continuous cycle of 
action planning for improvement. Our ultimate goal is to enhance educational practice 
and to effect profound change in P14 student achievement and educational systems. 
 
 

Case-Based Learning & Systems Thinking 
 

Classes in the doctoral program are grounded in real-life problems of practice as a 
springboard for critical inquiry and systems thinking. Case-based learning begins with an 
actual scenario or dilemma and examines options for addressing the problem through 
consulting the relevant literature, applying appropriate theoretical perspectives, gathering 
additional data, sharing pertinent professional expertise, and assessing alternatives. 
Working individually and in teams with the professor as facilitator, candidates develop 
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new directions for inquiry and construct cases based on their own institutional issues and 
settings. Building on their own leadership experience, candidates identify with problems 
that are posed and define the problems they wish to investigate in order to better 
understand their work, their organizations, and the broader context of P14 education.  
 
A systems perspective emphasizes that a problem does not exist in a vacuum, but is a part 
of a larger system of interconnected parts that come together in a specific context and 
rely on a feedback loop to impact change. Rather than isolating narrow problems for 
study, the emphasis on systems thinking in doctoral courses helps leaders to hone their 
analytical and problem-solving skills as generalists who can see the Òbig pictureÓ and its 
interrelationships in context.   
 
The use of case-based learning with systems thinking as our signature pedagogy helps to 
define a unique doctoral culture at CSUN in a community of Scholar-Practitioners.   
 

 
Field-based Inquiry 

 
Field-based inquiry facilitates the nexus of best practice with scholarly investigation. 
Candidates take field inquiry courses in conjunction with courses in Organizational 
Complexity and Change, as well as Instructional Evaluation. Candidates are guided in 
designing and conducting an intensive, field-based inquiry related to organizational 
efforts to improve student achievement in PreK-12 schools or community colleges. Using 
the principles and methods of action research, they identify a problem, collect and 
analyze data, and engage in action planning based on the data in a cycle of continuous 
improvement. They may work independently or in groups, in consultation with professors 
and mentors, culminating in presentation of their findings. Through this process, 
candidates develop or enhance leadership skills in action research, collaborative problem-
solving, program planning, evaluation, and professional presentation. 
 

 
Mentoring 

 
The mentoring component of the program plays an important role in building a powerful 
network to promote profound change in schools and colleges. It is particularly important 
for guiding candidatesÕ field-based inquiry and professional development. Each candidate 
is assigned a mentor or mentors from among the educational partners who have agreed to 
serve in this role, taking requests for particular mentors into account. Mentors agree to 
create a support system for candidates in the Doctoral Program by conferring with them on 
a regular basis with respect to their professional development.  Mentoring reflects the 
changing needs of candidates as they progress through the program.  
 
See also: Assignment of Mentors & Mentor Roles below and Guide to Mentoring CSUN 
Doctoral Candidates.  
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Networking with Area Professionals 
 
Networking with area professionals is a key component of our program, accomplished 
both within the campus courses and Weekend Seminars, as well as through field-based 
inquiry, professional conferences and other program requirements. Candidates enjoy 
access to leaders in our partner school districts and community colleges, who are 
represented on the Doctoral Program Advisory Board. Both formal and informal 
networking opportunities help candidates to develop and expand their professional 
horizons, preparing them well for the next challenges of their career. 
 

Career Development  
 

Currently, at the local, state and national levels, there is a shortage of experienced 
administrators who are prepared for advanced positions in P14 institutions. A doctoral 
degree is required or preferred for many higher level positions. The CSUN Doctoral 
Program in Educational Leadership not only prepares candidates with the knowledge and 
skills needed for higher level administrative positions, but it connects candidates with a 
network of experienced leaders committed to profound educational change. Candidates 
draw upon this network of professors, mentors, program partners, and colleagues to 
expand their employment prospects to make a difference in student achievement. They 
also work on career development in selected courses. 
 
 
Doctoral Culture 
 

What is Doctoral Culture? 
 
A Doctoral Program has particular values, standards, norms, activities, and styles of 
interaction that are part of what we call doctoral culture. Candidates are introduced to 
doctoral culture at the summer retreat before starting the program. Highlights of doctoral 
culture in our program include: 
 

¥ Intellectual rigor: The program is intellectually rigorous and application-oriented, 
built around craft knowledge and the research base on teaching, learning, and 
leading. Rather than the site-level leadership goals and operations typically 
stressed in MasterÕs programs, the Doctoral Program has a systems-level 
orientation to leading P14 change at higher levels, including organizational theory 
and policy development/implementation. Topics that may have been introduced at 
the MasterÕs level now include a stronger theoretical and research-based 
underpinning, with more complex texts and in-depth discussions and assignments. 
Candidates learn to read, understand, critique, and apply quantitative, qualitative, 
and mixed methods research to address problems in P14 institutions. They plan, 
conduct, and report a major, independent, original study in the form of a 
dissertation that demonstrates their scholarship, research, and problem-solving 
skills. 
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¥ High expectations of candidates: Candidates are expected to perform at a more 
advanced level than the MasterÕs degree level in preparation for advanced 
leadership positions as scholar-practitioners. For example, they critique and 
synthesize relevant research for a comprehensive literature review and analyze 
original data in light of findings from that review. They are expected to do a 
significant amount of reading for classes; consult library and other resources 
beyond the required readings; and engage in original data collection and problem-
based applied research in their own organizations. They are expected to meet 
conventional standards for doctoral-level research, writing and analysis in course 
work as well as the standard five-chapter dissertation. Candidates are also held to 
higher expectations in terms of the integrity of their academic work and 
professional behavior. It is assumed that they are already familiar with principles 
of academic integrity and ethical standards in the profession.  

¥ Collegiality: Doctoral candidates, who in our program are often experienced 
administrators in their own right, learn and work as colleagues alongside their 
professors, mentors, and advisors as well as their fellow candidates. It is assumed 
that candidates interact with others in this spirit to further an atmosphere of 
collaborative learning and problem solving, as well as mutual support. They 
actively engage in discussions, make presentations, and share their thinking and 
work with one another in classes, online discussions, Weekend Seminars, and 
specially arranged student colloquia. Candidates are encouraged to write papers 
with colleagues or faculty that may be published in peer-reviewed journals or 
presented at regional or national conferences.   

¥ Criticism and revision: Ongoing critical feedback is offered by professors, 
mentors, and fellow candidates in the spirit of collegiality, lifelong learning, and 
ongoing professional growth. Candidates are expected to revise written work 
multiple times in response to feedback, particularly for the dissertation. 

¥ Dissertation support: Candidates are carefully guided in producing a problem-
centered dissertation that is relevant to their own work and professional lives. 
Faculty, advisors, mentors, and especially Dissertation Chairs guide students in 
developing meaningful research questions, conducting a comprehensive literature 
review, and planning as well as completing original research. The main sources of 
dissertation support apart from meetings with the Dissertation Chair are the 
Weekend Seminars and ELPS 789: Dissertation Seminar, in which candidates 
learn about and practice steps in the dissertation process and academic writing, 
while participating in peer review of chapter drafts. In addition, technical 
assistance with statistical analysis is available through the Educational Leadership 
Research Center. 

¥ Faculty research: Many professors who serve as Core Faculty in the program have 
a strong publication record and have consistently presented their work at state and 
national professional meetings. CSUN is committed to supporting both faculty 
and student research as part of building a doctoral culture on campus through the 
establishment of research centers, student research opportunities, a University-
wide Research Fellows Program for faculty, an increased number and variety of 
colloquia by visiting scholars, and expanded library resources.  

 



 10 

Expectations for Doctoral Level Work and Conduct 
 
Doctoral-level work is original work that shows a broad understanding of the field, an 
advanced level of analysis, and a strong grounding in the literature and/or other evidence 
to support oneÕs thesis and claims. Doctoral-level work is clearly and compellingly 
presented, with a well-organized, logical flow of ideas and information, and proper 
attribution of sources. Doctoral-level work should meet or exceed assignment guidelines 
and show critical engagement with course concepts, readings, activities, and practical 
applications.  
 
Doctoral-level writing follows conventions for clear academic writing including correct 
spelling, grammar, punctuation, usage, and sentence and paragraph structure without 
excessive use of educational jargon. Writing should also follow American Psychological 
Association (APA) style for citations, references, quotations, headings, tables, figures, 
numbers, and any other APA elements required by the professor. For concise information 
on APA style, see http://library.csun.edu (go to Find Resources, go to Style Guides, go to 
APA Style) or the ELPS Dept. web site www.csun.edu/%7Esch_educ/elps/index.html  
 
CandidatesÕ conduct in class and toward professors, mentors, and colleagues is expected 
to be professional, ethical, respectful, responsible, and collegial, reflecting serious 
commitment to the program and to the profession of educational leadership. Candidates 
are expected to demonstrate that they value and are committed to the programÕs 
Candidate Dispositions in the areas of collaboration and networking, research for 
problem solving, cultural proficiency, and systems thinking as a change agent. In 
addition, candidates are expected to be familiar with and abide by principles of Academic 
Integrity and Ethical Standards for the profession. 
 

Preparing for Study at the Doctoral Level 
 

Doctoral study is an intense experience, with higher academic expectations and a greater 
time commitment than other graduate programs. In addition to leadership experience, 
candidates need strong academic, analytical, writing, and time management skills to be 
successful in the program. Candidates should be interested in studying educational 
problems in depth, developing advanced-level knowledge and skills, and undertaking a 
major independent research project (the dissertation). They should also be prepared to 
make a major three-year time commitment, not only for classes but for intensive reading, 
writing, and research outside of class.  
 
Once enrolled in the program, we recommend you begin thinking about the educational 
problems that interest you that relate to educational change, systemic reform and 
improvement of PreK-12 or community college institutions for enhanced teaching and 
learning. You may want to keep an informal journal or notebook of possible research 
ideas with notes on questions you might like to pursue; this can help you later. If you 
have time, read about possible topics of interest in general education periodicals, web 
sites, and books; you will be ahead of the game if you do so. You might also want to 
browse through books on how to write dissertations to get an overview of the process. If 
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you know you need to work on your academic writing skills, consider taking a writing 
class or working with a writing tutor/editor to pinpoint specific aspects of your writing 
that need helpÑ ideally before the program starts or within the first year.  
 
II. PROGRAM COURSE OF STUDY & REQUIREMENTS  
 

Curriculum Overview 
 

The Doctoral Program faculty, in collaboration with our P14 community partners, has 
drawn from the latest research and what we know about best practice to design a 
challenging and relevant curriculum, tailored to the needs of separate PreK-12 and 
Community College cohorts. This two-strand approach allows for courses that can 
specifically address the issues, needs and interests distinctive to each level of educational 
leadership, such as promoting instructional leadership for the elimination of achievement 
gaps in PreK-12 schools and for the retention and achievement of diverse community 
college students. Candidates take courses with colleagues who are working in 
organizations much like their own, learning from each other as well as from professors 
and mentors in the field.   
 
The Program of Study is 60 units in length and is designed to be completed in three 
calendar years (including summers). Classes are held one evening a week on the CSUN 
campus, from 5pm to 9:30pm. In addition, candidates participate in online activities; 
attend several Weekend Seminars each year; conduct field-based inquiry at 
schools/districts or colleges; and do independent research for the dissertation. 
¥ Program of Study for PreK-12 Leadership Cohort 
¥ Program of Study for Community College Leadership Cohort 
 
All candidates complete a dissertation based on a review of the literature and 
independent research on a problem related to educational leadership, student 
achievement, and school/community college improvement. Candidates are assisted in 
planning, researching and writing the dissertation through research methods courses, 
Weekend Seminars, and meetings with the chair of their Dissertation Committee. They 
present a dissertation proposal to their Dissertation Committee at the end of Year II and 
their final dissertation at the end of Year III, if ready. Candidates are strongly 
encouraged to plan ahead to finish the dissertation within three years, but have up to 
seven years from initial enrollment date in the program to complete it, if necessary. 

 
Course Sequence 

 
The course of study is offered as a cohort program with a fixed order for all candidates. 
All courses are required; however, several courses are targeted only for the PreK-12 
cohorts and others are targeted only for the Community College cohorts. In their second 
year, candidates select either Applied Quantitative Methods II or Applied Qualitative 
Methods II, depending upon the nature of their dissertation.  There is no foreign language 
requirement for the CSUN Ed.D. For information on transferring credit from Tier II 
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programs or advanced level courses taken within the past 7 years at other accredited 
universities, see Transfer of Credits below. 
 
¥ Program of Study for PreK-12 Leadership Cohort 
¥ Program of Study for Community College Leadership Cohort 
¥ Course Descriptions 
 

Weekend Seminars 
 

Weekend Seminars are scheduled each semester to supplement weekday courses with 
skills-based, workshop-type activities; to guide candidates through the stages of the 
dissertation process; and to provide time for team planning, collegial sharing, and peer 
editing for courses  such as ELPS 760: Field Based Inquiry I and ELPS 789: Dissertation 
Seminar. Examples of topics for these seminars include Formulating Research Questions, 
Introduction to Statistical Analysis with SPSS Software, Educational Grantwriting, and 
Introduction to the Cultural Competence Framework for Educational Leaders. Weekend 
Seminars will take place on campus unless otherwise noted. All candidates are expected 
to attend all seminars. 
 
For a schedule of Weekend Seminars for your cohort, please see: 
PreK-12 Leadership Cohort Weekend Seminars, 2008-2009 
 

E-Portfolio of Signature Assignments and Dissertation Progress 
 
Doctoral candidates create an E-Portfolio of signature assignments and dissertation 
progress beginning in Year 1, adding material as they move through the program.  The 
aim of the E-Portfolio is to allow for ongoing candidate self-assessment and faculty 
assessment of candidatesÕ progress and growth in research and coursework while in the 
Ed.D. program.  
 
Information on the E-Portfolio is presented to all Ed.D. candidates at their initial 
orientation session before starting the program. It is the candidateÕs responsibility to 
ensure he/she is creating and maintaining his/her E-Portfolio in a timely manner.  The E-
Portfolio is reviewed informally with the advisor at the conference held each semester 
and formally during the Qualifying Exam process by the Qualifying Exam Committee. 
  
Each E-Portfolio contains the following elements: 
 
1. Statement of Purpose in the Ed.D. program from application. 
2. Current (updated) resume. 
3. Signature assignment from each course, including evaluation by the instructor using 

the designated rubric. 
4. Current (updated) transcript of grades in the Ed.D. program.   
5. An annual self-assessment of overall progress in terms of the Student Learning 

Outcomes of the program.   
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6. Summary of research and dissertation activities.  Candidates should submit a 
summary (no longer than one page for each element submitted) of work they have 
completed on their dissertation each semester.  Organization of this section of the E-
Portfolio should align with the dissertation chapters: a) Introduction; b) Literature 
Review; c) Methodology; d) Results; and, e) Conclusions.   

 
Candidates may include optional elements in the e-portfolio, such as, but not limited to: 
 
7. Conference participation and/or presentations 
8. Manuscript/publication drafts 
9. Additional noteworthy course work/projects 
10. Professional work samples 
 
 
Examinations & Oral Defenses 
 
There is a written Qualifying Exam in spring of Year II plus 2 oral defenses: 1) Defense 
of Dissertation Proposal (Preliminary Orals), typically at the end of Year II, and 2) Final 
Dissertation Defense, typically at the end of Year III, if the candidate is ready.  
 

Qualifying Exam & Advancement to Candidacy 
 

The Qualifying Examination is taken in Year II, Spring Semester. The purpose of the 
exam is to demonstrate substantial progress in meeting the Student Learning Outcomes 
and other core expectations of the program. By passing the Qualifying Exam, a candidate 
demonstrates the readiness and competence needed to complete remaining courses 
successfully and undertake dissertation-level research and writing.  
 
There are two parts to the Qualifying Exam:   
 

I. Signature Assignments Evaluations: The candidate submits evaluations of 
signature assignments from doctoral courses taken in Years 1 and 2 to the 
Qualifying Exam Committee as part of their E-Portfolio. (See Doctoral Program 
Signature Assignments and Signature Assignments Rubric on the program web 
site.) The committee reviews the evaluations and makes a determination of how 
well the candidate has achieved the programÕs desired outcomes.   

 
II. Case Analysis: The second part of the Qualifying Example consists of a case 
analysis to be completed as a take-home exam over a 3-day week-end.  
Candidates are given a case that will present a typical leadership dilemma. They 
analyze the case and write a response of up to 20 pages. They are expected to 
consult class notes, class readings, and the relevant literature, but must work 
independently and may not confer with classmates or colleagues.   

 
Evaluation of the Qualifying Exam 
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Parts I and II of the exam will be reviewed by the programÕs Qualifying Exam 
Committee. The Committee will consist of three persons appointed from among Core and 
Affiliated Faculty by the Doctoral Program Director.  The Qualifying Exam Committee 
uses the criteria and standards on the Qualifying Exam Rubric to score the Qualifying 
Exam on a pass/fail basis. Candidates must obtain a score of at least 1 (acceptable) on 
rubric rating criteria to pass the exam and be advanced to candidacy. 
If candidates fail the Qualifying Examination, they work with their advisor to develop a 
remediation plan.  The advisor may recommend that the candidate not continue with the 
cohort and/or may prescribe additional coursework.  The candidate may take the 
Qualifying Exam again the next semester. If a candidate fails on two successive attempts, 
the candidate is referred to the ELPS Retention Committee and may be dismissed from 
the program.
 

Dissertation Proposal Defense (Preliminary Orals) 
 

The written proposal is typically the first three chapters of the dissertation in draft form, 
which form the foundation for the dissertation study. As part of preparation for the 
Proposal Defense, candidates apply for University Institutional Review Board (IRB) 
Approval of their research plans, based on Chapter III.  
 
The Proposal Defense is a meeting with the Dissertation Committee in which candidates 
orally present highlights of their proposal, ÒdefendÓ their plans for a dissertation study, 
and show that they have obtained Institutional Review Board (IRB) Approval. The focus 
of the defense is on the research questions, literature, and proposed research 
methodology. The discussion is not so much an exam as an opportunity for committee 
members to make suggestions for approaches to the topic, bibliography, pitfalls to be 
avoided, etc. This meeting is not open to the public. 
 
Once the chair tentatively approves the written dissertation proposal and IRB approval 
has been obtained, candidates give copies to the other Dissertation Committee members 
and submit a request to schedule a Proposal Defense with the Doctoral Program Office 
(see Forms below). Candidates should give copies of the written proposal to the 
committee at least two weeks before the Proposal Defense. 

Evaluation of the Proposal Defense 

After reviewing the written proposal and the candidateÕs oral Proposal Defense according 
to the Dissertation Proposal Rubric, the Dissertation Committee either approves the 
proposal or recommends further work needed to meet Doctoral Program standards. 
Candidates must obtain a score of at least 1 (acceptable) on all rating criteria to pass the 
defense and be permitted to continue to the next stage in the dissertation process. 
Specifically, candidates must have both IRB approval from the University and Proposal 
Defense approval from their Dissertation Committee before engaging in data collection 
for their study. Failure to obtain these 2 approvals before starting data collection may 
result in academic warning or dismissal. 
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Candidates may defend their proposal a total of two times. If approval is not granted after 
the second time, the candidate is referred to the ELPS Retention Committee and may be 
dismissed from the program. 
 

Final Dissertation Defense (Final Orals) 

The Final Dissertation Defense is a required meeting between the candidate and their full 
Dissertation Committee, in which the candidate orally presents highlights of their final 
dissertation, defends their work as part of a community of scholar-practitioners, and 
responds to committee questions and concerns. No Final Defense is scheduled until the 
Dissertation Committee chair and members have determined that in their judgment the 
dissertation is acceptable (a rating of at least a 1 on each area of the dissertation 
evaluation rubric) and thus warrants a final defense.   

Candidates intending to defend the final dissertation must file a Request to Schedule a 
Defense form with the Doctoral Program Director, including signatures from the 
committee.  Scheduling begins after copies of the final dissertation have been distributed 
to members of the Dissertation Committee. The candidate is responsible for distributing 
copies of the dissertation for the final defense at least four weeks before it is to take place, 
and for notifying the Dissertation Chair and Doctoral Program Office when all members 
have received their copies.  
 
The Final Defense is an important event in that sustained student and faculty effort and 
critical thinking have gone into the research project.  Generally, the Final Defense 
consists of two major parts: 
 
1. a presentation of the purpose(s), method(s) of study, synthesis of findings, analysis, 

and conclusion by the candidate; and 
2. a question and answer period involving all members of the Dissertation Committee. 
 
The first part of the Defense Examination is scheduled and announced as a public 
seminar to which all candidates, faculty, and guests, are invited. Following the seminar, 
the Chair adjourns the session and the candidate continues to respond to questions from 
committee members.  

Evaluation of the Final Oral Defense 

After reviewing the candidateÕs Final Oral Defense according to the Final Dissertation 
Oral Defense Rubric, the Dissertation Committee either approves the defense or 
recommends further work needed to meet Doctoral Program standards. Candidates must 
obtain a score of at least 1 (acceptable) on all rating criteria to pass the final defense and 
be permitted to graduate. The Final Dissertation Oral Defense Rubric guides the 
committeeÕs rating of the dissertation oral defense presentation.   
 
After a successful Final Oral Defense, candidates submit any required final written 
revisions to the Dissertation Chair for final approval.  They then submit the approved 
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copy of their dissertation to the Thesis/Dissertation Advisors in the CSUN Graduate 
Evaluation Services of the Graduate Studies, Research and International Programs Office 
for preliminary approval of formatting (see Dissertation Format and Submission 
Requirements section below).   
 
Candidates may orally defend the final dissertation a total of two times. If approval of the 
defense is not granted after the second time, the candidate is referred to the ELPS 
Retention Committee and may be dismissed from the program. 
 
 

Program Timeline 
 

THIS SECTION UNDER CONSTRUCTION 
 
III. THE DISSERTATION  

 
All candidates do a dissertation based on a review of the literature and original research 
on a problem of practice related to educational leadership, student achievement, and 
school/community college improvement. They are assisted in planning, researching and 
writing the dissertation through research methods courses, Weekend Seminars, and 
meetings with the chair of their Dissertation Committee, as well as other Dissertation 
Committee members as available. All candidates enroll in a minimum of 12 units of 
ELPS 789: Dissertation Seminar study as they conduct their research, prepare, and 
defend their dissertation. Candidates typically present a dissertation proposal to their 
committee at the end of Year II and their final dissertation at the end of Year III, if 
ready. They are strongly encouraged to finish the dissertation within three years, but 
have up to seven years from initial enrollment date in the program to complete it, if 
necessary. 

 
Purpose & Focus of the Dissertation 

 
The primary goal of the Ed.D. dissertation is to generate applied knowledge that 
contributes to the understanding and improvement of educational practices, policies, or 
reforms. The dissertation is a contribution to the field that demonstrates the candidateÕs 
scholarship, research skills, and insight into a particular problem. With its successful 
completion, we welcome the candidate into the community of scholar-practitioners who 
are dedicated to profound educational change.  
 
The Ed.D. dissertation at CSUN is a significant scholarly work that uses rigorous 
research methods in the study of educational problems and practices and the application 
of problem-solving strategies. The dissertation is expected to be based on one or more 
theoretical frameworks and to include a comprehensive review of relevant literature. The 
dissertation typically involves collection of empirical data, qualitative and/or quantitative 
analysis of these data, interpretation of the findings, discussion of their significance and 
implications, and recommendations of important areas for action as well as further study.    
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Dissertation topics address significant problems related to educational leadership, student 
achievement, and systemic reform in PreK-12 schools/districts or community colleges. 
Topics should be of compelling personal interest to the candidate and represent systemic 
challenges at their institution. Faculty and mentors assist candidates in refining their topic 
into researchable, manageable questions from the start of the program.  
 
In general, a dissertation for the CSUN Doctoral Program should: 

o Contribute to professional knowledge in the field and the improvement of 
PreK-12 schools/districts or community colleges, as well as candidateÕs 
professional growth  

o Represent the candidateÕs original investigation and writing, done in a 
spirit of authentic inquiry (not preconceived conclusions) 

o Address a clear, significant topic in PreK-12 or community college 
education in a systematic, rigorous manner 

o Place the study in the context of previous research and relevant theory 
o Use appropriate applied research methodology (qualitative, quantitative, 

or mixed methods) and action research approaches and techniques  
o Make an argument throughout well-supported by evidence 

 
See also: Dissertation Requirements. 
 
 

Organization of the Dissertation 
 

All candidates are expected to be familiar with general overview of Dissertation 
Requirements and the more detailed Dissertation Guidelines, as well as the Dissertation 
Rubric on the program web site. These are introduced at the summer retreat before the 
program begins and in Weekend Seminars throughout the program.   
 
CSUN Ed.D. dissertations follow the traditional five-chapter dissertation format, 
preceded by an Abstract and Table of Contents and followed by Appendices and 
References. 
 

¥ Abstract 
¥ Table of Contents 
¥ List of Tables or Figures 
¥ Chapter I: Introduction/Statement of the Problem: This chapter makes a case for 

the significance of the problem, contextualizes the study, and provides an 
introduction to its basic components.  

¥ Chapter II: Review of the Literature: This chapter situates the study in the context 
of previous research, indicates how the study addresses a gap in the literature, and 
outlines the theoretical or conceptual framework of the study. 

¥ Chapter III: Methods: This chapter situates the study in a particular 
methodological tradition, provides a rationale for that approach, describes the 
research setting and sample, and describes data collection and analysis methods. 
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¥ Chapter IV: Results or Findings: This chapter organizes and reports the studyÕs 
key results or findings, including the presentation of relevant quantitative 
(statistical) and/or qualitative data. 

¥ Chapter V: Discussion & Conclusion: This chapter interprets and discusses the 
findings in light of the studyÕs research questions and conceptual framework, 
including recommendations for future research and for action planning for 
educational improvement. 

¥ Appendices 
¥ References 

 
Guidelines for each section of the dissertation are further detailed in the sections below 
and in the Dissertation Guidelines chart on the program web site. 
 
The Dissertation Committee 
 

Selection of the Dissertation Chair & Committee Members 
 
The Dissertation Committee provides guidance to the candidate in planning, researching, 
and writing the dissertation. The committee is responsible for approving the written 
dissertation proposal, Proposal Oral Defense, final written dissertation, and Final Oral 
Defense, as well as assuring dissertation conformity with program and university 
guidelines and requirements. 
 
The Dissertation Committee normally consists of three persons: the chair plus two 
committee members. By the end of Year I, the Program Director appoints a Dissertation 
Committee chair for each candidate from among the programÕs full -time Core Faculty, 
based on candidate requests and faculty availability, eligibility, and expertise (see 
Doctoral Program Core Faculty list). A candidateÕs advisor may become their 
Dissertation Chair, if available and eligible, or the candidate may seek a separate person 
as chair.  
 
The Dissertation Chair and Program Director assist the candidate in selecting the two 
other committee members. At least one member of the committee must be a full-time 
ELPS faculty member with a doctorate (Ed.D. or Ph.D.). If the chair is not such a 
member of the ELPS Department, the second member must be. The other members may 
be Affiliated Faculty (such as lecturers or adjunct ELPS faculty), other College of 
Education or CSUN faculty, or expert practitioners from PreK-12 schools/districts or 
community colleges. Normally, these other committee members will have a doctoral 
degree.  Although the Program Director appoints the committee, every effort will be 
made to honor candidate preferences. Upon request by the candidate and/or chair, and 
upon approval of the Program Director, the Dissertation Committee Chair may be 
replaced.   
 

Role of Dissertation Chair and Committee Members 
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The Dissertation Committee, under the guidance of the committee chair, works with the 
candidate and is responsible for approving the proposal and final dissertation, as well as 
assuring their conformity with program and university guidelines and requirements. 
 
The Dissertation Chair works with the candidate throughout the dissertation process as 
the primary guide and Òhead coachÓ to assist them in meeting the high expectations for an 
independent scholarly investigation. In the early stages, the chair assists candidates with 
conceptualizing the problem, refining research questions, reviewing the literature, and 
planning the research methods. The chair reviews drafts of the Dissertation Proposal and 
suggests revisions. The Dissertation Chair also signs the CSUN Human Subjects 
application and ensures that Institutional Review Board (IRB) Approval requirements are 
met on a timely basis. Later, the chair advises candidates on collecting, analyzing, and 
reporting data; reviews drafts of Chapters IV and V; and suggests revisions. The 
Dissertation Chair, together with the candidate, determines when the candidate is ready 
for the Proposal Defense and later for the Final Dissertation Oral Defense. The chair also 
consults with other committee members as needed, and leads the discussion and rating of 
the candidateÕs performance at both the Proposal Defense and Final Oral Defense. If 
minor revisions are required after the Final Oral Defense, the chair reviews these before 
signing off on the dissertation. 
 
The Dissertation Chair also plays an important role in the Final Dissertation Defense. 
Responsibilities include: 
 

¥ Conducting the examination in a systematic fashion so that the candidate has 
sufficient time to present, all committee members have an opportunity to raise 
questions and the candidate has sufficient time to respond; 

¥ Charging the Dissertation Committee to vote on the acceptability of the written 
dissertation and the oral defense, based on their respective rubrics; 

¥ Ascertaining that the Defense Examination Record Form is completed and signed 
by all members of the Dissertation Committee and the candidate; 

¥ Securing Dissertation Committee agreement on any revisions to be made to the 
dissertation before the dissertation is accepted officially (signature endorsements) 
by the committee; and 

¥ Establishing with the committee and the candidate an agreed upon deadline for 
the completion of the above revisions.  

 
The other two committee members are available to the candidate as secondary sources of 
advice and support, or Òassistant coaches,Ó particularly in their area of research 
methodology or content area expertise. They serve as second and third readers on the 
proposal and the final dissertation. Their concerns are noted to the Chair, who helps 
facilitate a resolution of any problems noted. The committee members participate fully in 
the discussion and rating of the candidateÕs performance at both oral defenses and may 
call for and review revisions.  
 
Overview of the Dissertation Process 
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Selecting a Dissertation Topic 
 
Even before beginning the program, candidates are encouraged to begin thinking about 
possible topics of interest for the dissertation. Through the summer retreat, Weekend 
Seminars, and meetings with their advisor and/or mentors, they are guided in formulating 
appropriate research questions and thinking about appropriate research methods to 
address the questions. Research questions should be of compelling personal interest; 
related to a problem of practice in educational leadership, student achievement, or 
school/college improvement at their institution; and both researchable and manageable. 
Ultimately, candidates should be able to describe the significance of the problem, its 
relation to previous research, and its importance to educational leadership in a concise 
statement. Candidates are strongly encouraged to select a topic early and focus class 
assignments, such as research papers, on their topic whenever possible. 
 

Literature Review 
 

The review of the literature, or Chapter II, is the largest single component of the 
dissertation proposal and a major focus in the first two years of the program. Through 
Weekend Seminars and research methods courses, candidates learn how to do electronic 
literature searches, understand empirical articles in research journals, and review and 
critique previous research. Candidates do a series of mini-literature review assignments, 
leading up to the development of the full chapter. Chapter II also includes a description of 
the theoretical or conceptual framework in which the study is grounded. 

 
Dissertation Proposal 

 
The written proposal is typically the first three chapters of the dissertation in draft form, 
which form the foundation for the dissertation study. Chapter I states the significance of 
the problem, Chapter II situates it within previous research and theory, and Chapter III 
describes the research plan for data collection and analysis. In other words, the proposal 
makes a cogent argument on why the problem matters for policy and practice, and places 
it in a broad educational context; describes what previous research has said on the topic, 
as well as gaps in the literature that the proposed study will address; and explains how the 
author intends to study an aspect of the problem (Kilbourn 2006). Portions of Chapters I - 
III are revised later for the final dissertation.  
 
The proposal is written based mostly on library and online research, and planned in 
accordance with qualitative, quantitative, or mixed methods research techniques learned 
in Weekend Seminars and courses such as ELPS 770, 780, 775, 785, 760, and 725. Much 
of the proposal is written in Year II through ELPS 789 Dissertation Seminars and in 
consultation with the Dissertation Chair. The proposal does not include the candidateÕs 
original research findings or analysis from the field, since these appear in later chapters. 
Proposal length varies based on the topic but is normally 50-100 pages (double-spaced). 
Since expectations for the contents of the proposal may differ among professors, 
candidates should consult with their Dissertation Chair for specific requirements. 
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The Dissertation Chair gives permission to schedule the Dissertation Proposal Defense 
when he/she determines the candidate is ready.  The Dissertation Committee reviews the 
written proposal according to criteria of the Dissertation Proposal Rubric and the oral 
presentation according to criteria of the Dissertation Proposal Defense Rubric.  
The written proposal and Proposal Defense must be approved by the Dissertation 
Committee prior to the candidate starting data collection. In addition, the candidate must 
obtain Institutional Review Board (IRB) Approval for the ethical conduct of their study 
plan prior to data collection. 
 

Institutional Review Board (IRB) Approval 
 
Like other researchers, doctoral candidates are required to go through the Institutional 
Review Board (IRB) process at their university to ensure the protection of the rights of 
human research subjects and the ethical conduct of their dissertation study. Guidelines 
and sample documents for IRB/Human Subjects approval at CSUN, as well as a schedule 
of CSUN Human Subjects Committee meeting dates for consideration of applications, 
can be found at: 
www.csun.edu/research/03_Research/06_HumanSubjectsResearch.html.   
 
The Dissertation Chair is normally the faculty member who signs the IRB application and 
works with the candidate to ensure that Human Subjects review requirements are met on 
a timely basis. Candidates should also consult the web site above and attend Weekend 
Seminars on the topic to facilitate application approval. Candidates should apply for IRB 
approval while preparing the Dissertation Proposal and must obtain IRB approval as part 
of final approval of the dissertation proposal. Failure to obtain IRB approval prior to 
collection of data involving human subjects may result in academic warning or dismissal. 
 

Data Collection, Analysis, & Reporting 
 
Once they are advanced to candidacy with approval of their Dissertation Proposal and 
IRB application, candidates are permitted to begin major data collection for their study. 
(A small amount of preliminary research to test instruments and gather preliminary data 
may be done beforehand for class and field inquiry projects.) Candidates normally do 
data collection and analysis, as well as the writing of Chapters IV (Results or Findings) 
and V (Discussion and Conclusion) during their third year, with the support of the 
Dissertation Seminars and the Dissertation Chair. Candidates prepare progress reports on 
their findings and draft sections of chapters for peer review as part of this process. All 
candidates enroll in a minimum of 12 units (total) of ELPS 789: Dissertation Seminar as 
they conduct their research, prepare, and defend their dissertation, until it is complete. 
 

Writing Challenges & Time Management 
 

Writing challenges and time constraints can be major barriers to successful completion of 
the dissertation. Some candidates are overwhelmed with data and donÕt know where to 
begin; others have trouble organizing their material or putting findings into words; still 
others suffer from lack of experience with or confidence in academic writing. Nearly 
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everyone has trouble finding the time to sit down and write. Candidates are encouraged to 
set a daily or weekly schedule for writing and stick to it, using larger blocks of time when 
most alert for the most difficult writing tasks, such as first drafts, and smaller amounts of 
time when less alert for easier writing, such as editing, creating data tables, or checking 
references. Setting up small dissertation writing/support groups of three or four people 
outside of class can also be helpful; this could even be done online if in-person meetings 
are not feasible. Those who struggle with academic writing may need to seek additional 
help from workshops or professional editors.  
 
Time management skills are critical to the successful completion of dissertations, 
especially for full-time working professionals in a three-year program. That is why 
candidates are started early on the dissertation process, beginning with the Summer 
Retreat; guided to maintain a strong focus on the dissertation process through the 
Weekend Seminars; and held accountable for regular progress reports and chapter drafts 
in Dissertation Seminars. Candidates are encouraged to use class research papers as 
opportunities to learn more about their dissertation topic; to make and follow a schedule 
for writing the proposal in Year II and the final dissertation in Year III; and to use the 
support network of the doctoral cohort to keep one another on track for successful 
completion. They are also encouraged to consult the many helpful books on dissertation 
completion in the ELPS 789: Dissertation Seminar bibliography. 

 
Evaluation: The Dissertation Rubric 

 
The purpose of the Dissertation Rubric is to guide candidates and committee members as 
they develop high quality dissertations. The rubric includes specific expectations for each 
of the 5 dissertation chapters plus a 6th section on overall dissertation writing, 
presentation, and format. The rubric is used by the Dissertation Chair for formative 
evaluation during the preparation of the proposal and completion of the final chapters, as 
well as for summative evaluation throughout the process by the Dissertation Committee.  
 
The candidate receives a grade of pass or fail for the final written dissertation, based on 
ratings on the Dissertation Rubric. Candidates must obtain a score of at least 1 
(acceptable) on all rating criteria in order to pass. 
 
For other rubrics used in the dissertation process, please see Proposal Rubric, Proposal 
Oral Defense Rubric, and Final Oral Defense Rubric on the program web site, as well as 
the Dissertation Checklist. 
 
Dissertation Format & Submission Requirements 
 
The university has established requirements for the formatting, binding, and submission 
of the final dissertation. These formatting requirements are available at 
www.csun.edu/graduatestudies/02_GraduateStudies/07_GraduateEvaluators.html (note: 
requirements are the same as for Masters theses). Candidates are strongly encouraged to 
set up their draft chapters to comply with these requirements from the inception of 
writing their proposal (for example, by using 1.5 inch margins on left side for binding). 
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The dissertation must be submitted to Graduate Evaluation Services for approval of 
formatting in time to meet approval deadlines (see thesis deadlines for your semester of 
graduation at 
www.csun.edu/graduatestudies/02_GraduateStudies/07_GraduateEvaluators.html). Once 
formatting is approved, copies of the dissertation must be submitted for binding to 
Graduate Evaluation Services. For questions on university formatting, binding, and 
submission, please contact Graduate Evaluation Services in Graduate Studies, Research 
and International Programs Office, University Hall 265, (818) 677-4800. 
 
IV. PROGRAM POLICIES & REGULATIONS  
 
Academic & Ethical Standards 
 

Academic Integrity 
 

CSUN expects all candidates to adhere to the accepted norms of intellectual honesty in 
their academic work. Any form of cheating, plagiarism, dishonesty, or collusion in 
another individual's dishonesty is a fundamental violation of these norms and will face 
consequences. 

Cheating is the use or attempted use of unauthorized aids in any exam or other academic 
exercise submitted for evaluation. This includes  

¥ data falsification or fabrication 
¥ deceitful alteration of collected data included in a report  
¥ copying from another person's work or having them do work for you 
¥ unauthorized cooperation in doing assignments or during an examination  
¥ use of purchased essays, term papers, or preparatory research for such papers  
¥ submission of the same written work in more than one course without prior 

written approval from the instructor(s) involved  
¥ dishonesty in requests for extensions on papers or make-up examinations  

Plagiarism is the deliberate act of taking the words, ideas, data, illustrative material, or 
statements of someone else, without full and proper acknowledgment, and presenting 
them as one's own. This includes appropriating material from print or electronic sources 
in part or in whole without proper permission, citation, and indication within quotation 
marks of material that is quoted verbatim. You must use quotation marks when you are 
using the exact wording that appears in an authorÕs text. You must cite the source 
(Author(s), date) not only when you quote an author directly (in which case you also need 
the page number) but when you incorporate their opinions or interpretations in your 
work, or when you paraphrase their main ideas in your own words.  

Collusion is assisting or attempting to assist another candidate in an act of academic 
dishonesty. 
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Doctoral candidates are expected to know how to work cooperatively in a community of 
scholar-practitioners and effectively utilize source material without violating the norms of 
intellectual honesty. Candidates have a responsibility to know the parameters of 
collaboration and the proper forms for quoting, attributing, summarizing, and 
paraphrasing. If candidates have any questions or doubts about academic integrity 
matters, they should consult their advisor or the Program Director.  

Violations of academic integrity may be grounds for failing an assignment, failing a 
course, or being suspended from or dismissed from the program, depending on the 
severity of the offence (see Section 41301, Title 5, California Code of regulations).  
Faculty members who detect any form of academic dishonesty have the responsibility to 
take appropriate action in accordance with existing CSUN Academic Policy guidelines 
and ELPS Department Retention Policies. Faculty members also have the responsibility 
to report the incident and penalty to the Doctoral Program Director. Such reports will 
remain in candidates' files.  

 
Ethical Standards 

Candidates are expected to be familiar with the ethical standards of the academy and of 
their profession. These are outlined in CSUN Academic Policies and in the Ethical 
Standards adopted by the American Educational Research Association, American 
Association of Community Colleges,   Association of California School Administrators, 
and the American Association of School Administrators. 

In addition, the Doctoral ProgramÕs Student Learning Objectives (SLOÕs) and Candidate 
Dispositions set clear expectations for candidates. SLO #8, ÒModeling ethical practice; 
strong skills in communication and collaboration; and the development of leadership 
capacity in oneself and others,Ó prescribes the need for ethical practice by the individual 
student. Further, the course description for ELPS 750: Ethical Dimensions of Educational 
Leadership, states that students will Òexamine and analyze ethical dilemmas, apply 
appropriate ethical principles and recommend a decision using research-based ethical 
decision-making formats.Ó 
 
The consequences for violation of ethical standards in the program are based on the 
standards of the professions, CSUN academic policies, ELPS department policies, and 
program and course expectations. In the event of reported violations, the ELPS 
Department Retention Committee, made up of three faculty members, will review each 
case. The review process is designed to insure that all relevant facts can be determined, 
including providing the candidate with full opportunity to present important information. 
Actions the committee may recommend, in consultation with the candidateÕs advisor and 
the Doctoral Program Director, include, but are not limited to, remediation, referral, 
academic warning, suspension, or dismissal from the program (see Retention in the 
Program: ELPS Department Policy).  
 
PreK-12 PROFESSIONAL (TIER II) ADMINISTRATIVE SERVICES 
CREDENTIAL  
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Tier II Credential as Part of the Doctoral Program (PreK-12 only) 

 
PreK-12 Cohort candidates who need the Professional Clear (Tier II) Administrative 
Services Credential meet with the ELPS Department Tier II Director early in the Doctoral 
Program as part of ELPS 700 to create an approved Tier II Induction Plan (see Induction 
Plan, Professional Administrative (Tier II) Credential). They complete the activities 
required in the plan while enrolled in the Doctoral Program, specifically in ELPS 700, 
710, and 760/765. They must pass the doctoral Qualifying Exam and advance to 
candidacy before receiving the credential (typically at the end of Year II). Specific 
guidance on documentation of Tier II activities and credential application procedures are 
provided by the Tier II Director. See also: Credential Office. 
 
TRANSFER OF CREDITS 
 

Candidates with Tier II Credential from CSUN 
 

PreK-12 administrators who completed the Professional Administrative Credential (Tier 
II) at CSUN after 2007 may be eligible to waive ELPS 710: Curricular & Instructional 
Leadership for Systemic Reform, upon petition to the Program Director. Requests will be 
handled on an individual basis. Candidates should apply for waivers of this course after 
being accepted to the program and within one month of beginning the program. See: 
Request to Transfer Credit or Waive a Course form. 
 

Candidates with Tier II Credential from Other Programs 
 
PreK-12 administrators who completed the Professional Administrative Credential (Tier 
II) at another accredited university within the past 7 years may be eligible to waive ELPS 
710: Curricular & Instructional Leadership for Systemic Reform, upon submission of 
syllabus from previous Tier II courses and petition to the Program Director. Requests will 
be handled on an individual basis. Candidates should apply for waivers after being 
accepted to the program and within one month of beginning the program. See: Request to 
Transfer Credit or Waive a Course form.  

 
Candidates with Advanced Level Work at Other Universities 

 
Candidates may transfer up to 6 semester credits of advanced level (post-Masters) 
graduate work in education done at other accredited universities, upon approval by the 
Program Director. Candidates must have earned a B or better in the transferred course.  
Transferred courses may not have been taken more than 7 years prior to beginning the 
Doctoral Program. Requests will be handled on an individual basis. Candidates should 
apply for transfer credit after being accepted and within one month of beginning the 
program. See: Request to Transfer Credit or Waive a Course form. 

 
Enrollment & Attendance 
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Continuous Enrollment & Satisfactory Progress 
 

Candidates must continuously enroll in the program and make satisfactory progress in all 
doctoral courses and examinations. Satisfactory progress is defined as follows: 
 

¥ Candidates are expected to enroll in and successfully complete each course with 
the cohort group. (See also: Incompletes.) 

¥ Candidates are expected to complete all courses and examinations and advance to 
candidacy within the period specified by the Doctoral Unit.  

¥ Candidates must pass all required Doctoral Program examinations within two 
attempts (i.e., Qualifying Examination, Preliminary Orals, and Final Dissertation 
Defense). 

¥ Candidates are expected to maintain at least a 3.0 GPA in the program at all 
times. Candidates are placed on academic probation whenever their GPA falls 
below 3.0.  If the GPA is below 3.0 for two successive semesters, candidates will 
be officially disqualified from the Doctoral Program upon recommendation of the 
Doctoral Unit and in accordance with University policy. (See Academic 
Probation). 

 
Candidates who have completed their coursework and 12 units of dissertation work and 
continue to use university resources, including consultation with faculty, while 
completing their dissertation must enroll in two semester hours of dissertation credit each 
semester until all degree requirements are met. During this time, candidates pay a 
nominal fees for each semester. The Program Director meets with all unfinished 
candidates to create and monitor a plan for dissertation completion. Candidates have up 
to 7 years from initial enrollment date to complete and defend their dissertation. 
 

Attendance  
 

The Doctoral Program requires a serious time commitment. Just as we have designed the 
program to accommodate the schedule of working professionals, we ask for 
accommodation by employers to promote candidatesÕ regular, on-time attendance at 
CSUN. Classes typically meet on campus once a week for 15 weeks and are intensive 
seminars that rely on participation and interaction in addition to lecture. Candidates are 
expected to attend all class sessions and to arrive on time. If an absence is necessary, 
candidates should make arrangements with the professor in advance. Excessive absences 
may affect course grades and result in academic warning or dismissal (see Retention in 
the Program: ELPS Department Policy). 
 
Because each class meets for only 2 hours per week, additional contact hours are 
scheduled for monthly Weekend Seminars, with dates announced in advance. All 
candidates are expected to attend the seminars. If an absence is necessary, candidates 
must make their own arrangements to acquire the information covered. Excessive 
absences from Weekend Seminars may affect candidatesÕ course grades or dissertation 
progress, and result in academic warning or dismissal (see Retention in the Program: 
ELPS Department Policy). 
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Leaves of Absence 

 
Candidates should enroll in the Doctoral Program with the intention of committing to 
three years of study, including summers. Candidates in good standing with serious 
unforeseen problems that prevent their continuous enrollment, such as health or family 
emergencies, may take a leave of absence for two semesters. Candidates considering a 
leave should consult with their advisor to develop a plan and if indicated, file a Leave of 
Absence Form. Candidates with leaves of absence may encounter delays completing the 
program since not all courses in either the PreK-12 or Community College Leadership 
Program are offered each semester. All candidates, including those with leaves of 
absence, must complete requirements for the degree within 7 years from initial 
enrollment date. 
 
Evaluation & Retention of Candidates 
 

Grade Requirements 
 
Candidates must maintain a minimum 3.0 GPA in the program. Candidates with course 
grades below a C, including C-, must repeat the course to receive credit toward the 
doctoral degree. This may delay completion of the program as not all courses are offered 
every semester. Candidates will be placed on academic probation whenever their GPA in 
the program falls below 3.0, in accordance with university policy. If the GPA is below 
3.0 for two successive semesters, candidates will be officially disqualified from the 
program upon recommendation of the Doctoral Program Committee and in accordance 
with university policy. 
 

Incompletes 
 

Per university policy, Incompletes will only be given when the candidate cannot 
complete a course due to serious unforeseen problems, such as a long illness, and only 
when 1.) the candidate is on track to pass the course; 2) the candidate has completed most 
of the required work; and 3) the remaining required work can be completed 
independently. The candidate should meet with the professor and file a signed Request 
for Incomplete form as soon as possible, and no later than the last class meeting. The 
required work must be completed and the Incomplete changed to a regular grade within 
one calendar year immediately following the end of the semester in which it was 
assigned; this applies whether or not candidates maintain continuous enrollment. If the 
work is not completed by this time, the Incomplete will become a grade of F and the 
candidate will have to repeat the course to receive credit toward the doctoral degree. 
 

Academic Probation & Disqualification: University Policy 
 

Per university policy, candidates will be placed on academic probation whenever their 
GPA falls below 3.0. If the GPA is below 3.0 for two successive semesters, students will 
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be officially disqualified from the program upon recommendation of the Doctoral 
Program Committee and in accordance with university policy.  
 
Students who are disqualified from the program may appeal this decision by applying for 
readmission.  This may require new admission materials, to be considered at the same 
time as those seeking admittance for the first time.  In considering the readmission 
request, faculty will evaluate previous coursework and may recommend retaking certain 
courses, depending on individual circumstances. There is no guarantee that students will 
be readmitted. 

 
Retention in the Program: ELPS Department Policy 

 
In addition to university policy, the ELPS Department has provisions regarding retention 
of candidates in its programs. If a candidate exhibits questionable progress at any time 
during the Doctoral Program, his/her continued participation may be in jeopardy. 
Examples of a candidateÕs demonstration of lack of progress are: 

a. Being on academic probation due to having a GPA below 3.0 in the 
program for two semesters (university policy: dismissal from program). 

b. Failing the Qualifying Examination, Preliminary Orals, or Final 
Dissertation Defense after 2 attempts at each. 

c. Engaging in cheating, fabrication, facilitation of academic dishonesty, 
plagiarism, or any other form of academic dishonesty or unacceptable 
student behavior as described in this handbook (Academic Integrity) or 
Appendix C, Nondiscrimination Policy and Student Conduct, California 
State University Undergraduate/Graduate Catalog at any time during the 
program 

d. Noncompliance with Doctoral Program attendance expectations. 
e. Violation of Ethical Standards of the Doctoral Program or of professions 

in educational leadership.  
f. Failure to comply with any University, College, Department or Program 

standards and requirements.  
 
The ELPS Department Retention Committee (RC) reviews the performance and/or 
conduct of candidates whose continuation in the Doctoral Program is in jeopardy, based 
on the submission by a doctoral faculty member of a Candidate Assessment Conference 
form documenting the problem.  The RC, composed of at least three full -time ELPS 
faculty members (not including the faculty member who submitted the documentation), 
serves as an objective panel to hear testimony, study documents related to a candidateÕs 
performance and/or conduct, and make recommendations related to the candidateÕs 
continued participation based on the evidence submitted. The RC sends a copy of written 
documentation of lack of progress to the candidate and invites the candidate to submit 
any evidence, either in person or in writing, that he/she may have on the issue within one 
week. If the candidate chooses to address the RC in person, he/she may be accompanied 
by an advocate of his/her choice. 
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Recommendations by the RC, in consultation with the candidateÕs advisor and the 
Doctoral Program Director, may include, but are not limited to, any of the following 
actions: 

i. Remove the candidate from the program.  
ii.  Counsel the candidate to withdraw from the program. 
iii.  Suspend the candidateÕs participation for a specified period 

of time. 
iv. Monitor the candidateÕs participation using specific 

measures recommended by the committee. 
v. Require the candidate to engage in some 

intervention/remediation measures, such as counseling, 
mentoring, remedial instruction. 

vi. Take other action as determined appropriate by the 
committee. 

 
The RC presents its findings and recommendations to the ELPS Department Chair within 
2 weeks of receipt of the Candidate Assessment Conference form. 
 

Grievance Procedures  
 

Candidates may appeal decisions of the ELPS Retention Committee to a Retention 
Appeals Committee, made up of the ELPS Department Chair and two faculty members 
selected by the Department Chair. In the event the Appeals Committee upholds the 
decision, the candidate may take the appeal to the university Associate Vice President of 
Student Affairs. All faculty members involved in providing evidence used to render a 
decision will receive written notification of the candidateÕs appeal from the Retention 
Appeals Committee. 
 

Time Limit for Completion of Degree 
 
All candidates must complete program requirements within 7 years from initial 
enrollment date in order to graduate. This applies in all cases, including when candidates 
take a leave of absence. 
 

Graduation 
 
All candidates must successfully defend their completed dissertation and submit properly 
formatted copies of the dissertation to the university in order to graduate (see Dissertation 
Format & Submission Requirements). Candidates should apply to graduate by the 
deadlines set by the University and plan to complete all degree requirements by the 
deadlines set by the Doctoral Program in order to receive their degree and participate in 
Commencement. The College of Education Commencement ceremony is held once a 
year in late May or early June. Doctoral candidates who have successfully defended their 
dissertation prior to the ceremony date will be eligible to participate in Commencement.  
 
V. ADVISEMENT, SUPPORT SERVICES, & RESOURCES 
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Assignment of Advisors & Advisor Roles 

 
Candidates are assigned an initial advisor from among the Doctoral Faculty based on 
their research interests. The advisor helps the candidate clarify a research focus and offers 
general information and support, as needed, to ensure successful progress through the 
doctoral program. The advisor also meets regularly with the candidate to review their E-
Portfolio. A Dissertation Chair is appointed by the Program Director based on candidate 
requests and faculty availability and expertise. This may be the same person as the 
advisor, if available and eligible, or a separate individual. Only Core Faculty in the 
Doctoral Program are permitted to serve as Dissertation Chairs. Upon request by the 
candidate or the chair and upon the approval of the Program Director, the Dissertation 
Chair and/or advisor may be replaced.   

The Doctoral Program Director also provides ongoing advising and support for all 
candidates, in addition to assistance with personal needs and connections to support 
services on campus as needed. 

Assignment of Mentors & Mentor Roles 
 

Mentors are identified from among the educational partners who have agreed to serve in 
this role.  After there are graduates of the CSUN program, they may also be asked to 
serve as mentors.  The advisor approves the candidateÕs choice of mentor.  Attention will 
be given through a process of mutual selection to making a compatible match of 
candidates and mentors, so that the experience will be beneficial.  Candidates may have 
one or more mentors during the course of the program.  Upon request by the candidate or 
the mentor and upon the approval of the Program Director, the mentor may be changed. 
 
Mentors agree to create a support system for candidates in the Doctoral Program by 
conferring with the candidate on a regular basis with respect to their professional 
development.  Mentoring should reflect the candidateÕs changing needs as s/he progresses 
through the program, with an emphasis on field-based projects.  Possible roles for the 
mentors include: 
 

¥ Serving as a coach 
¥ Facilitating professional development of the candidate 
¥ Providing access and guidance in field-based courses and assignments    
¥ Helping the candidate establish professional connections and develop his/her career 
¥ Providing knowledge and expertise on a wide range of issues related to 

administrative practice 
¥ Acting as a role model 
¥ Providing moral support, guidance, counsel, and advisement 
¥ Serving on Dissertation Committees, if qualified 
¥ Working collaboratively with the Doctoral Program to assist the candidate 
¥ Helping program to identify and recruit potential doctoral candidates 

 
Since the literature on mentoring emphasizes the importance of contact time between 
mentor and protŽgŽ, expectations with regard to ongoing mentoring responsibilities are 
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communicated to the mentor at the beginning of the program. Districts/colleges are 
expected to provide time to both the mentor and the candidate so that sufficient time can 
be devoted to the mentoring process. Mentors should refer to the Guide to Mentoring 
CSUN Doctoral Candidates. 
 

Assistance with Statistics and Academic Writing 
 
Candidates learn basic statistical analysis using SPSS software in ELPS 770 and the 
Weekend Seminars, with more advanced techniques in ELPS 775. Individual assistance 
with statistical analysis for the dissertation is available through Research Assistants at the 
Educational Leadership Research Center. 
 
The Doctoral Program requires substantial academic writing in all courses, in addition to 
the dissertation. The admissions process screens candidates for competence in academic 
writing. General advice and support on academic writing by professors and colleagues is 
available through the Weekend Seminars and from the Dissertation Chair. In addition, 
assistance with academic writing for the dissertation may be available through occasional 
workshops with CSUN faculty. 
 
University Resources 
 

Graduate Studies, Research and International Programs 
 

The CSUN office of Graduate Studies, Research and International Programs 
oversees all graduate programs, international programs, and many research activities at 
the university. Candidates have access to its extensive information on grants and 
grantwriting for P14 educational research and programs. Candidates also work with this 
office for the Institutional Review Board (IRB) Approval process when writing their 
proposal and with the universityÕs Thesis Advisors regarding final Dissertation Format 
and Submission Requirements prior to graduation. Located in UN (University Hall) 265, 
the officeÕs phone number is 818/677-2138. 
 

Financial Aid 
 

As regularly enrolled students, doctoral candidates have access to the services of the 
CSUN Financial Aid office. A portion of doctoral candidate fees are set aside for 
financial aid. Candidates who are employed full time as educators and administrators 
may not meet the financial need criteria for some forms of aid. Qualified candidates may 
be eligible for part-time teaching or research positions at CSUN if their schedules permit. 
Located in Bayramian Hall lobby, Student Services Center, the officeÕs phone number is 
818/677-4085.  
 

Library 
 

All of the resources of CSUN Oviatt Library are available free of charge to doctoral 
candidates while enrolled in the program. Among the most useful are major education 
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journals and reference books, including those specializing in educational leadership; a 
large selection of electronic databases and periodicals; Interlibrary Loan for resources not 
found at CSUN; print and electronic Course Reserves; the Teacher Curriculum Center 
with PreK-12 books and curriculum materials; and, of course, consultation with reference 
librarians in person, by phone, or online (when possible, ask for the Education Librarian). 
In addition the library offers quiet study carrels and group study rooms. Candidates are 
oriented to using the libraryÕs electronic databases and periodicals as part of the 
programÕs Weekend Seminars. Please consult the library web site for a complete guide to 
library resources and services: http://library.csun.edu   
 

Credential Office 
 
Candidates who are completing the Professional Administrative (Tier II) Credential as 
part of the Doctoral Program may make inquiries and apply for the credential through the 
Credential Office on the CSUN campus. The Credential Office is located in the small 
Education Administration building between the Michael D. Eisner College of Education 
and Juniper Hall. Its phone number is 818-677-2586. 
 
 

 
 
 
 
 
 
 
 


