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CALIFORNIA STATE UNIVERSITY, NORTHRIDGE 

Department of Special Education 

Course Syllabus 

SPED 416: Educating Diverse Learners with Disabilities and Working with Their Families 

Instructor: Dr. Fatmana K. Deniz, PhD 
Email: fatmana.deniz@csun.edu 
Office:   EDUC 2239  
Term: Spring 2025 
Class Time: Wednesdays 4:00-6:45 pm. 
Class Location: EDUC 3115 
Student Hours: Wednesdays 2:30-3:30, after class or by appointment (email for 
appointment) 
Zoom link for Online Class/Student Hours/any Online Meetings: 

https://csun.zoom.us/j/81869450850?pwd=UNYnpfKwLi3AuVy1pr9BBtD8bpJDv6.1 
 
Meeting ID: 818 6945 0850 
Passcode: SPED 
 
 I have had the pleasure of meeting some of you in previous classes. For those who are 

interested in learning more about me, feel free to check out this Canvas LINK  
 

CONCEPTUAL FRAMEWORK- What does the college value? 
Michael D. Eisner College of Education (Revised May 2018) 
The faculty of the Michael D. Eisner College of Education, regionally focused and nationally 
recognized, is committed to excellence, innovation, and social justice.  Excellence includes the 
acquisition of professional dispositions, skills, and research-based knowledge, and is 
demonstrated by the development of ethical and caring professionals—faculty, staff, 
candidates—and those they serve.  Innovation occurs through the leadership and commitment 
of faculty, and through collaborative partnerships among communities of diverse learners who 
engage in creative and reflective thinking.  We are dedicated to promoting social justice and 
becoming agents of change in schools and our communities.  We continually strive to achieve 
the following competencies and values that form the foundation of the Conceptual 
Framework. 
 

✔ We value academic excellence in the acquisition of research-based professional 
knowledge and skills.   

✔ We strive to positively impact schools and communities. Therefore, we foster a culture 
of evidence to determine the impact of our programs, to monitor candidate growth, 
and to inform ongoing program and unit improvement. 

mailto:fatmana.deniz@csun.edu
mailto:fatmana.deniz@csun.edu
https://csun.zoom.us/j/81869450850?pwd=UNYnpfKwLi3AuVy1pr9BBtD8bpJDv6.1
https://canvas.csun.edu/courses/153691/pages/a-little-bit-about-me-dot-dot-dot?module_item_id=6983350
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✔ We value ethical practice and what it means to become ethical and caring 
professionals.   
 

✔ We value collaborative partnerships within the Michael D. Eisner College of Education 
as well as across disciplines with other CSUN faculty, P-12 educators and related 
professionals, and other members of regional and national educational and service 
communities.  

✔ We value people from diverse backgrounds and experiences and are dedicated to 
addressing the varied strengths, interests, and needs of communities of diverse 
learners.    

✔ We value creative, critical, and reflective thinking and practice.   

COURSE DESCRIPTION- WHAT IS THIS CLASS ABOUT? 
This course is designed to provide information regarding the education of diverse learners with 
disabilities.  The course provides an overview of the needs of Multilingual Learners (MLL), as 
know English language learners (ELLs), with disabilities with an emphasis on understanding and 
accepting differences in culture, ethnicity, language, abilities and disabilities of individuals.  
Candidates are introduced to state and federal laws related to students with disabilities and 
diverse needs.  Knowledge and practices for becoming culturally competent educators are 
discussed, taking into account the principles of language acquisition, language proficiency, 
differences in family backgrounds and systems, and how these affect learning. Finally, the 
course addresses ways of communicating effectively and respectfully with families.  
Prerequisites or co-requisites SPED 400, 406, 407, 511 
This course addresses the critical need for educators to be competent in working with young 
children from culturally and linguistically diverse backgrounds. Through a combination of 
theory, research, and practical application, you will develop the knowledge and skills necessary 
to meet the diverse needs of multilingual and multicultural students and create learning 
environments that promote social justice and equity. 
 

COURSE OBJECTIVES- WHAT WILL I LEARN? 
The goal of this course is to help you engage in critical and reflective thinking as you develop 
the skills and knowledge to make a difference in the lives of individuals from culturally and 
linguistically diverse backgrounds, as well as contribute to your own professional and personal 
growth while becoming a culturally sustaining teacher. After completing this course, I expect 
you will be able to: 

✔ Reflect upon one’s own attitudes, beliefs, and stereotypes and how they may influence 
teaching practices in serving diverse learners.  

✔ Discuss how sociocultural (world view) consciousness enhances teachers’ delivery of 
services to students and their families.  

✔ Demonstrate an affirming attitude toward students and families from diverse 
backgrounds.  

✔ Demonstrate knowledge and skills of evidence-based practice when teaching and 
disciplining students from diverse backgrounds.  
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✔ Identify how families may react to the diagnosis that their child has a disability.  
✔ Explain about potential influences that a child with a disability may have on the family 

system.  
✔ Identify state and community resources that can assist families of children with 

disabilities.  
✔ Identify how cognitive, pedagogical, and individual factors affect students’ language 

acquisition.  
✔ Demonstrate knowledge about the state and federal laws regarding the education of 

diverse learners with and without disabilities. 
✔ Demonstrate knowledge of students’ backgrounds, experiences, and family structures 

planning instruction and supporting individual student learning for diverse learners 
with disabilities.  

✔ Identify and demonstrate culturally responsive teaching and evidence-based practices 
for students with disabilities.  

✔ Identify how diversity is reflected in literature for adults and children and how it may 
be used in the classroom.  

✔ Demonstrate knowledge of how diversity affects the development of academic 
language and practices for English Language Development which leads to literacy in 
English.  

✔ Demonstrate an understanding of first and second language acquisition and how it  
affects learning by students with disabilities.  

✔ Identify strategies for working appropriately with paraprofessionals, interpreters,  
translators and cultural mediators.  
 

You can expect me to support your attainment of these objectives by cultivating a positive 
learning environment that includes understanding, feedback, and guidance. We’re in this 
together! 

READINGS AND REQUIRED DOCUMENTS 
A. Readings 

In lieu of a textbook, this class provides a number of readings for you to choose from. Reading 
Options are available on Canvas and will be uploaded to Canvas on a weekly basis. 
 
The most important reading you should secure is Culturally Responsive Teaching and The 
Brain: Promoting Authentic Engagement and Rigor Among Culturally and Linguistically Diverse 
Students” by Zaretta L. Hammond. 
The library has a hard copy of the, and you will be able to borrow it from the library or copy the 
respective chapters we will be reading. If possible, please try to obtain free e-books or borrow 
this book from other sources in the meantime. 

B. Required Documents 
✔ California Practitioners’ Guide for Educating English Learners with Disabilities. Available 

at: https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf 

https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=Zaretta+L.+Hammond&text=Zaretta+L.+Hammond&sort=relevancerank&search-alias=books
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
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✔ California English Language Development Standards.  Available at: 
http://www.cde.ca.gov/sp/el/er/eldstandards.asp 

✔ California Common Core State Standards.  Available at:  
http://www.cde.ca.gov/be/st/ss/ 

✔ California Common Core Connectors - Reading 
✔ California common Core Connectors - Writing  
✔ California Common Core Connectors - Math  
✔ California Common Core ELD Connectors 
✔ California English Learner Roadmap. Available at: https://www.cde.ca.gov/sp/el/rm/ 

✔ Integrating the CA ELD Standards into K–12 Mathematics and Science Teaching and 
Learning. Available at: 
https://canvas.csun.edu/courses/134153/files/21491836?module_item_id=5826611 
 

Additional readings may be required.  Students are required to have access to the Internet in 
order to complete the course and assignments. 

COURSE ASSIGNMENTS – WHAT DO I HAVE TO DO? 
Lots of different ways to demonstrate what you have learned- Detailed information and 
grading rubrics will be provided on our Canvas site.  
Need help or just want to connect? Contact me or reach out to your classmates (through 
Canvas or email). We can do this! The key to learning is putting in effort. I will do my best to 
support and encourage your efforts, and I hope you will do the same. 
 
Assignments are designed as a “coherent” curriculum to provide you with a meaningful 
context and learning experience. Beaney (1995) identifies a coherent curriculum as “...one that 
holds together, that makes sense as a whole; and its parts, whatever they are, are unified and 
connected by that sense of the whole. It is not simply a collection of disparate parts of pieces 
that accumulate in student experiences and transcripts. A coherent curriculum has a sense of 
the forest as well as the trees, a sense of unity and connectedness, of relevance and 
pertinence” (Beaney, 1995, p.3). In this class, the big puzzle, the whole, is becoming a 
culturally sustaining teacher through identifying students' Funds of Knowledge and each 
assignment serves as part of this big picture. 
 
To facilitate learning to center students’ Funds of Knowledge in the curriculum, classroom 
assignments will be organized through a framework referred to as the I-CARE process. The five 
components of the I-CARE process coherently combine classroom assignments and support 
you to become culturally sustaining teachers by (1) I-Increasing awareness about students' 
multiple identities, (2) C-collecting information regarding students with disabilities who are 
emergent bilinguals (SWDEB)’s Funds of Knowledge, (3) A- appreciating student and family 
cultural and linguistic resources, (4) R-responding to new learning by identifying connections 
between home and school; and (5) E-evaluating the impact. 

A. Logistics 
Due Date:  See Canvas for specific due dates for each assignment. 

http://www.cde.ca.gov/sp/el/er/eldstandards.asp
http://www.cde.ca.gov/be/st/ss/
https://mycsunemail-my.sharepoint.com/:b:/g/personal/fatmana_deniz_csun_edu/EWAFd6_9FjJJqJFD8YYzQkkBJW2OgWt03cAVvDBEwSLdvg?e=NWetv0
https://mycsunemail-my.sharepoint.com/:b:/g/personal/fatmana_deniz_csun_edu/EXzZJVdZcg5Crqp8sPJxtV0B4kTpfbPX2NRjF-6G9CFINw?e=x35EYa
https://mycsunemail-my.sharepoint.com/:b:/g/personal/fatmana_deniz_csun_edu/ESNrTjciBKFMmXcA_nxfmWUB1vb21Nk0HP3ZVv6iF4p_DQ?e=JNn881
https://mycsunemail-my.sharepoint.com/:b:/g/personal/fatmana_deniz_csun_edu/Ea-YrZtuEj5KrcAY_DE_dvQBPIDlYqusqL1H6E4oufVFlw?e=vFpHyK
https://www.cde.ca.gov/sp/el/rm/
https://canvas.csun.edu/courses/134153/files/21491836?module_item_id=5826611
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Submission: Upload to Canvas 
Format: You may upload documents or give links to your website docs (Google Sheets, 
Google Slides, e.g.). If you upload documents, please upload .doc, .docx, .ppt., and .pdf 
only. 

B. Purpose 
✔ to learn about the history and current realities of the community surrounding the school, 

you are completing your field experience by conducting a community /neighborhood scan.  
✔ to recognize and identify the funds of knowledge ELL students with disabilities bring to the 

classroom.  
✔ to build a bridge between students’ two lives --home and school-- and to construct a 

coherent, meaningful, and culturally and linguistically sustaining learning environment. 
✔ To design learning experiences for ELLs with disabilities based on their cultural and 

linguistic resources. 
C. Skills  

The purpose of these assignments is to help you practice the following skills that are essential 
to your success both in this course and in your life beyond school: 
✔ Recognize our own values and implicit and explicit biases and the ways in which these 

values and implicit and explicit biases may positively and negatively affect teaching and 
learning. 

✔ Establish and maintain positive relationships in and outside the classroom.  
✔ Collect data, analyze it, and embed data into instructions.  
✔ Integrate students’ prior experiences, interests, their funds of knowledge, and cultural, 

language, and socioeconomic backgrounds into your teaching.   
✔ Reflecting on teaching practices. 

D. Knowledge 
These assignments will also help you become familiar with the following important content: 
✔ Being a culturally sustaining teacher  
✔ Increasing student engagement  
✔ Creating a supportive and accepting classroom environment  

E. Tasks 
These assignments will be completed during your course. This process is called I-CARE and 
in order to capture the funds of knowledge your students bring to the classroom, please 
follow the steps below. The classroom assignments have 5 parts. 
 

Part 1: Increase Self-Awareness  
The purpose of PART 1 is to allow you to reflect upon your own attitudes, beliefs, and 
stereotypes and how they may influence your teaching practices serving diverse learners with 
disabilities. In this task, you are going to engage in several activities. Each activity will help 
increase self-awareness of our perspective by recognizing unconscious biases we may hold.   

In part one, you will engage in two tasks:  
A. Task A: Preparation (ee Pg.104 for Course Intro Survey)  

o Step 1. Take the course introductory survey (Link will be provided on Canvas).  



6 
 

o Step 2. Read/annotate 3 articles prior to class (A list of the articles can be found in 
Canvas). Upload pictures or soft copies of annotated notes from articles to Canvas 
under the assignment titled Annotated Articles.  

o Step 3. Sign up for discussion groups (This will be completed during the 2nd week of 
the class). 

B. Task B: Engage in Discussion (See page 46 for assignment details) U6.1   
o Step 1:  Organize Roles and Start Recording 

o Decide as a group who will record the discussion (see notes about recording, 
Zoom, Panopto, or using your cellphone). 

o Step 2: Conduct the Discussion: Allocate time carefully to ensure that each member has 
the opportunity to participate fully and cover all prompts if possible. Use the discussion 
prompts below: 

o Discuss three areas of growth identified in the survey. 
o Reflect on successes, challenges, and action plans for growth, referencing 

annotated articles from Task A. 
o Discuss personal biases and pre-determined beliefs and their implications. 

U6.2 
o Step 3: Upload the recording to the assignment portal on Canvas under Small Group 

Discussion #1 (one group member-only). Include all group members' names in your 
submission.  
*As your instructor, I will watch recorded discussions and grade for engagement and 
collaboration. Rubrics for recorded discussions can be found on Canvas. You will have 
more recorded small group discussions throughout this course.  

Part 2: Collecting Students' Funds of Knowledge 
Task A: CASE Study (See page 35 for assignment details); TPE U4.1; U5.6; U5.8; MM5.1 

(EX5.2) (7.7/U7.7c TPE 7.10 b) 

You have two options to complete this assignment: 

• Option 1: Use the case studies provided on Canvas. 
• Option 2: Review the actual files of one of your own students (if you are the teacher of 

record). This option may be easier if you already have access to student records. 

Note: If you are not the teacher of record and choose Option 2, you must obtain permission 
from your mentor teacher to access the student’s files. Be sure to check your school’s policies, 
as some may restrict access to student information. If you are unable to obtain access, please 
complete this assignment using Option 1 instead. 

• Step 1:  Choose a student in your area of specialization who is a Multilingual Learner 
with a Disability and has an IEP. 

• Step 2: If you are completing Option 2, ensure you have access to the following: CUM 
file, IEP or IFSP, and all test data for the student (previous and current).  

https://community.canvaslms.com/t5/Student-Guide/How-do-I-record-media-using-the-Rich-Content-Editor-as-a-student/ta-p/379
https://www.csun.edu/it/panopto
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• Step 3: Depending on your chosen option, thoroughly review either the case study 
provided on Canvas or the actual student files. 

• Step 4: Complete the file review and summarize your finding. 
o Detailed directions and resources to help you complete this assignment are 

available on Canvas). 
o Include in your submission whether you selected Option 1 or Option 2. 

• Step 5: Upload your form to the assignment portal on Canvas. 

A. Task B: Multilingual Learner (ML) Shadowing (See page 44 for assignment 
details) (U1.6) MM1.2 (EX1.7) MM1.3 (EX1.8); TPE EX2.3; TPE U3.5; U5.7 

Note: If you currently do not have access to a student, please contact me, and I will assist you 
in finding a student to shadow. 

o Step 1:  Schedule the Shadowing 
o Arrange a time to shadow a Multilingual Learner (ML) with a disability for 2 

hours. 

o If you do not have access to a student, please contact me, and and I will assist 
you in finding a student to shadow. 

o Step 2: Prepare the Necessary Materials  
o Download the ML Shadow Protocol Forms for Academic and Non-Academic 

Speaking and Listening, available on Canvas. 
o Additional resources, including templates and a letter for administrators (if 

required), are also provided on Canvas. 
o Step 3:  Conduct the Shadowing Observation 

o Observe the oral language and listening practices of the student for 2 hours, 
using 5-minute intervals to document your observations. 

o Step 4: Collect and Organize Data 
o Use the comment section on the ML Shadow Protocol Form to summarize the 

patterns and key insights from your observation (this will help to write your 
final reflection). 

o Tally the types of speaking and listening you observe (nonacademic speaking, 
academic speaking, listening, not listening). 

o Graph the data you collected during the observation to visually represent your 
findings. 

o Step 4: Reflect and Summarize Your Findings 
o Write a reflection on your shadowing experience, focusing on what you learned 

and how it informs your understanding of ML students with disabilities. 
o Step 5: Submit Your Work 

o Upload the following to the assignment portal on Canvas: 
i. The completed ML Shadow Protocol Forms (Academic and Non-

Academic Speaking and Listening). 
ii. Your final reflection. 

*The first two assignments in this part of the I-CARE process should help you to Determine 
Language Proficiency Levels of your student you chose for your CASE study. This 
information will be used for your final lesson planning purposes. 
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C.  Task C:  Community Scan (See Canvas for Due Date) ( (U1.3); TPE MM2.7 (EX 
2.10); U4.6 

o Step 1: Decide if you would like to do this assignment alone or with another person. If 
you'd like a partner, please contact fatmana.deniz@csun.edu for assistance.  

o Step 2: Get a good camera (cameras may be checked out from the creative media 
studio in the library, or you may use your cellphone camera).  

o Step 3: Travel to the neighborhood/community around the school that your students 
attend.   

o Step 4: Take at least 12-15 photographs.  See below the Possibilities and Things to 
Consider in this step. 

o A: Look for cultural markers, important places and landmarks, houses of 
worship, community centers or nonprofits, places of business, parks, and other 
gathering spots.    

o B: Look for people, objects, and visual aspects that depict the community and 
relate to the funds of knowledge of your students and the cultural/linguistic 
resources they bring to your classroom.   

o C: Look for positive and negative aspects; what is available, and what is not 
available in the community?   

o D: Look for anything that captures your attention, you have questions about or 
would like to learn more about.   

o Step 5: Upload pictures to Google Slides.  
o Step 6: Add your Google Slides link to the Assignment portal in Canvas. You will receive 

a completion grade on this item. 
*You will be provided with examples of community scanning activities. 

D.   Task D: Conduct Interview(s) (See page 40 for assignment details) (MM2.4 (EX2.4); 
MM2.4 (EX2.4);  
o Step 1: Conduct one funds of knowledge discussions/interviews with students 

and families. This could be done virtually or in person.  
i. Please review the sample script in Canvas to engage in conversation with 

families. 
ii. Set up a time to visit the home or to talk on Zoom, Facetime or with a 

phone call. 
iii. Meet with the family member(s).   
iv. Respectfully, ask questions that allow the family to discuss areas around 

some of the topics highlighted in class. 
v.   Use the Funds of Knowledge Chart available on Canvas to guide your 

questions and to take notes. MM/EX 7.1-( 
o Step 2: Organize your interview notes by filling out Funds of Knowledge Chart 

(Word or Google doc). 
o Step 3: Upload the Final version of the Funds of Knowledge Chart to Canvas. 

Important: Please obtain permission from your school administrator before 
interacting with families or students. If you are not the teacher of record, you 
must discuss your plans with your mentor teacher before initiating any interview 
activities with parents or students. I have official letters that explain the purpose 
of this assignment, which you can present to your mentor teacher, school 

mailto:fatmana.deniz@csun.edu
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administrator, or parents. Please make sure to use these letters. If you 
encounter any difficulties interviewing the student or their parents, please 
contact me, and we will discuss alternative ways to complete this assignment. 

 

Part 3: Appreciate the Funds of Knowledge  
A. Task A: Small Group Discussion #2 (ML Shadowing reflection will be 

discussed) MM1.3 (EX1.8); MM5.5 (EX5.6 U1.2))( 7.8/U7.8 a;See page 46 
for assignment details) 

o Step 1: Start recording (see Canvas for notes about Panopto or using your cellphone)   
o Step 2: Share Your ML Shadowing Findings 

o Present your findings from the ML shadowing activity to your small group. 

o Use an asset-based perspective to highlight the student’s strengths, abilities, 
and opportunities. 

o Step 3: Discuss Your Insights 
o Reflect on your shadowing experience and share your learning with your group. 

Address the following points: 
o Observations: What did you notice about the student’s academic oral language use and 

listening practices in English? 
o Opportunities for Language Use: What opportunities are available for Multilingual 

Learners with disabilities to use language at school? 
o Instructional Implications: How can the insights from this experience inform and inspire 

changes in your instructional practices? 
o Step 4: Submit Your Recording 

o Upload the recording to the assignment portal on Canvas under Small Group 
Discussion #2. 

o Only one group member needs to upload the file, but be sure to include all 
group members' names in the submission.  

B. Task B: Small Group Discussion # 3 (Community Scanning reflections will 
be discussed) 

o Step 1: Start recording (see Canvas for notes about Panopto or using your cellphone) 

o Step 2: Bring pictures you collected during your community scanning activity to class. 
o Step 3:Review the photographs as a group and organize them into meaningful 

categories or themes. 
o Step 4: Discuss possible interpretations of these pictures and consider how they relate 

to the funds of knowledge of their students. 7.6/U7.6; 
o Step 5: Describe the specific Funds of Knowledge you learned about your students 

through your interactions with their families and communities.  EX6.1 
o Step 6: Submit Your Recording 

o Upload the recording to the assignment portal on Canvas under Small Group 
Discussion #3. 

o Only one group member needs to submit the file, but ensure all group 
members' names are included in the submission. 



10 
 

C. Task C: Small Group Discussion # 4 (Discuss all the data you’ve collected 
about your focus student with your group; See Canvas for the Due Date) 
See page 47 for assignment details) 

o S tep 1: Start recording (see Canvas for notes about Panopto or using your cellphone)   

o Step 2: Analyze the artifacts using an asset perspective (e.g., formal or informal 
assessment data such as student and parent interviews, community scanning, ML 
shadowing). MM/EX 7.1; 

o Step 3: Discuss possible interpretations of these artifacts and consider how they relate 
to the funds of knowledge of their students. 

o Step 4: Look at patterns in artifacts. 
o You will use the "Embedding Funds of Knowledge into Curriculum" graphic 

organizer to guide your discussion. The template and additional instructions will 
be provided on Canvas. 

o Step 5: Upload recording to the assignment portal on Canvas Small Group Discussion #4 
(one group member-only). Include all group members' names.   

 
 

Part 4: Respond  
A. Task A: Lesson Plan Draft (See page 25 for assignment details) TPE U3.3; 

TPE U3.6; U4.3; U4.4; U4.7; MM4.4 (EX4.5) U5.1 

o Step 1: Download the Lesson Plan Template from Canvas. It can also be found in 
Appendix A. 

o Step 2. Choose a subject to teach (reading, writing, math, science, history, etc.) This 
lesson plan could be for your current class/student you interact with/ or any grade 
level you feel comfortable with.   

o Step 3: Go to http://www.cde.ca.gov/re/cc and 
https://www.cde.ca.gov/sp/ml/documents/eldstndspublication14.pdf; Identify the 
grade-level CCSS and CA-ELD standards that can be incorporated.  

o If you are developing a lesson plan for content areas that are not primarily 
literacy-focused (such as math, science, or social studies), please include the CA 
ELD and CCSS ELA standards. This will demonstrate how you embed and 
integrate literacy skills—encompassing the four domains of language: reading, 
writing, listening, and speaking—into your lesson. 

o Step 4: Draft the Content Objective of the lesson that aligns with the content standard 
and the Language Objective of the lesson that aligns with CA-ELD standards.   

o Step 4: Write a lesson plan for Multilingual Learners with disabilities using the template 
located in Canvas.   

o Step 5: Upload your lesson plan to the Assignment portal in Canvas. You will receive a 
completion grade on this item. 

http://www.cde.ca.gov/re/cc
https://www.cde.ca.gov/sp/ml/documents/eldstndspublication14.pdf
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B. Task B: Centering Funds of Knowledge Around Curriculum (See page 38 for 
assignment details) U1.1; TPE U2.2; TPE U3.2 (U7.3) 

Ste This is an in-class assignment. You will work with your small group (small group 
discussion#4), but each group member must complete and submit their own form. 

o Step 1: Downland Embedding Funds of Knowledge into Curriculum graphic organizer 
from Canvas. 

o Step 2: Review the example provided in Canvas. 
o Step 3: Discuss with your group 

o Describe the specific Funds of Knowledge of your students you learned during 
your data collection. 

o Create 3 statements about your students: “My students may know about ….” Or 
“My students are ….” 

o Discuss how these funds of knowledge can be incorporated into classroom 
instruction and used to enhance the student's instruction and collaboration 
with the family.   

o Step 5: Fill out the TEMPLATE (Each group member will fill out their own template).  
o Step 6: Upload a completed template to Funds of Knowledge into the Curriculum 

graphic organizer assignment portal (Each group member uploads their own). 

C. Task C: Final Lesson Plan and Peer Review (See page 25 for the assignment 
details) MM1.4 (EX1.9); TPE U2.2; TPE U3.3; TPE U3.4; U5.3 

In this assignment, you will submit a final lesson plan, provide a peer review of a classmate's 
lesson plan, and revise your own lesson plan based on the feedback received.  
The purpose of this assignment is to use the data collected from the case study, community 
scanning, shadowing, and interviews to plan and teach a lesson for a Multilingual Learner (ELL) 
with a disability, addressing key issues discussed throughout the semester. In addition, you will 
select a children's literary text that reflects the student’s culture and funds of knowledge and 
is appropriate for their age level. By incorporating this text, you will demonstrate how literacy 
is embedded into your content area, integrating reading, writing, listening, and speaking skills 
into your lesson. Follow the steps below to complete the assignment. 

o Step 1: Select a children or young adult book from the list provided on Canvas relating 
to the culture, language, funds of knowledge, and age of the student you choose as 
your focus student. Read the selected book. 

o Step 2: Please revise a lesson plan draft that you have developed for this course. This 
revised plan should integrate the book you read, artifacts collected from the 
community scan, file reviews, ML shadowing, interviews, and discussions with your 
peers. 

o Use the template Revised Lesson Plan Template provided in Canvas. 
o Use different font colors to show new additions to your lesson plan. 
o Answer the guided questions at the end of the lesson to indicate how you 

incorporated students' fund of knowledge into your lesson plan (this will be a 
Lesson Plan Reflection assignment). 

o Step 3: Upload your final lesson plan to the assignment portal on Canvas.  
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o Step 4: Peer review the lesson plan assigned to you and provide explicit feedback to 
your peer with an emphasis on evidence based literacy instruction TPE U7.1 

o Step 5: Revise your lesson plan based on the feedback you received from your peers. 
o Step 6: Submit the final, peer-reviewed lesson plan. 
o Step 7:Complete Lesson Plan Reflection after your submission (See page 32 for the 

template and reflection prompts) U1.3 
 

 

 

Part 5: Evaluation and Presentation  
A. Task A: Evaluate (See Canvas for Due Date) 

o Step1. Download the copy of the end-of-course survey (if you prefer Word 
document) or use the link to complete the survey (if you prefer online 
version) 

o Step 2: Complete the end-of-course survey.  
o Step 3: Take a screenshot of your completion and upload the end-of-

course survey to the assignment portal. 
o Step 4: Complete the Social Validity Survey (Link is under week 16) 

B. Task B: Present (See Canvas for Due Date)  
o Step 1: Select pictures that are engaging, represent the community, and 

demonstrate a connection to the learner.   
o Step 2: Organize pictures to foster thoughts about community issues. 
o Step 3: Prepare a PowerPoint presentation. The requirements for these 

presentations are. 
o Tell the story of the school and community in a logical sequence 

with key supporting details.  
o Make connections to possible funds of knowledge of students who 

reside in the community and how the information connects to 
classroom instruction. For example, gardens could reflect a deep 
knowledge of medicinal herbs and horticulture that is part of a 
student’s daily life. This can be integrated into the classroom 
through science or Language Arts. U1.1 

o Reflect on the whole process by sharing how this experience helps 
you to understand the students with disabilities who are ELLs. 

o Step 5: Upload your PowerPoint presentation to Canvas.  
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o Step 6: Present your project. 
o This session will be recorded and uploaded to Canvas for students 

who cannot attend presentations (by your instructor). 
Classroom Engagement and Participation  
This course will be held in Hybrid, with class sessions taking place in both a combination of in-
person and Zoom sessions. As an active member of our learning community, I expect you to 
prepare for, attend, and actively participate in each class session. Active class engagement is 
encouraged. As part of classroom activities, you will engage in small group discussions, 
complete individual or group tasks, and complete Reading Reactions – in which you will read 
and react to the assigned chapters, articles, or other material.  
 

SUBMISSION OF ASSIGNMENTS- HOW DO I SUBMIT WORK?  
Assignments are submitted by uploading them to Canvas. Feedback and grades will be 
provided through Canvas. Please make sure you are giving yourself enough time to complete 
and submit the assignments for the course to minimize any unforeseen challenges. Plan 
ahead! Unless otherwise specified, all assignments must be typed, have one-inch margins, font 
size of 12, and be submitted as Microsoft documents or pdfs. CSUN provides all students with 
free access to Microsoft Office, which includes Word, PowerPoint, and Excel. Here is a link to 
the CSUN free Microsoft Office site: https://www.csun.edu/it/microsoft-office  

1. Writing 
Students are expected to turn in papers and assignments of high quality. All work should 
represent your reflections upon and the integration of information covered in class in an 
organized way. References should follow APA guidelines 
(http://owl.english.purdue.edu/owl/resource/560/01/). Additionally, written assignments are 
to be clear in sentence construction and should be proofread before submission. If you need 
additional assistance with writing, please visit the University Writing Center at: 
https://www.csun.edu/undergraduate-studies/learning-resourcecenter/university-writing-
center 

2. Due Dates and Late Papers 
Turn work in on time so you can better participate and gain more from the meetings and 
activities (See Canvas for specific due dates for each assignment). I will also be able to give you 
feedback earlier, which could help you with later work. The accelerated nature of the course 
and the cumulative nature of the assignments toward the final project make timeliness all the 
more important. Please review the policy for assignments turned in late. 

o Assignments submitted within 24 hours of the posted due date will be graded for full 
consideration. Please do not feel obligated to inform/email me as long as you will 
submit it within this 24-hour period.  

o Any assignments submitted between 24.1 hours and 72 hours after the posted due 
date will be graded, but the final grade will be reduced by 10%.  

LIFE HAPPENS; life is unpredictable, though– I get it- at any point in the semester, for any 
assignment, if extenuating circumstances arise, if you need an extension, please contact me so 
that options can be discussed. 

https://www.csun.edu/it/microsoft-office
http://owl.english.purdue.edu/owl/resource/560/01/
https://www.csun.edu/undergraduate-studies/learning-resourcecenter/university-writing-center
https://www.csun.edu/undergraduate-studies/learning-resourcecenter/university-writing-center
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3. Extra Credit 
 In this course, extra credit is given through the opportunity to revise and resubmit 
assignments based on feedback with a chance to raise their grade if the revision is submitted 
before the end of the semester. 

GRADING  
It is important that students set professional goals for achievement and pursue readings and 
assignments with your professional development as the focus (even when it might be difficult). 
However, this class is graded per the Department of Special Education policy. Grades reflect 
performance in exams, projects, and class attendance and participation. Comments, questions, 
concerns, need help or advice, or just want to talk? Contact me. 

D. And how will I be graded on each assignment? 
1. Course introductory survey 10 
2. CASE Study File Review 15 
3. MLL Shadowing 15 
4. Community Scan Pictures 5 
5. Conduct Interview 15 
6. Centering Funds of Knowledge Around Curriculum 10 
7. Lesson Plan Draft 10 
8. Lesson Plan Peer Review 10 
9. Final Lesson Plan 50 
10. Final Presentation 40 
11. Discussions (4x15) 60 
12. End of Course Survey 5 
13. Social Validity Survey 5 
14. Lesson Plan Reflection 10 
15. Engagement/Participation 40 
 TOTAL 300pts 

 
E. How do points change to grades?

A  300-280    C       229-220 
A-  279--270     C-      219-210 
B+ 269-260     D+     209-200 
B  259-250     D       199-190 
B-  249-240     D-      189-180 
C+ 239-230     FAIL 179 AND BELOW 

1. So what do the grades mean?  
The following is the Department of Special Education's grading policy:  

o A = Outstanding. Performance reflects an outstanding level, including the integration of 
information and the application of theory and research to practice. Projects and exams 
are comprehensive, thoughtful, well-organized, and clearly written.  
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o B = Very Good. Performance reflects competencies that surpass a basic level of 
understanding and skill and that indicate some ability to integrate and apply 
information.  

o C = Satisfactory. Performance reflects a minimal level of competency attainment, 
understanding, and skill. It does not meet graduate-level and professional standards.  

o D = Barely passing. Performance reflects the attainment of some competencies.  
o F = Failing. Performance does not meet expectations for basic competency attainment. 

 

COURSE GUIDELINES– WHAT ARE THE CLASS NORMS? (FOR YOU & ME) 
1. Netiquette Guidelines– What are the class norms? (for you & me)                                                                                                                           

What else you’d like to add here? let me know if we need to add anything else. 
2. Class Interaction   

Talking, working, and thinking with others are large parts of this class.  We may get into 
discussions about controversial subjects.  I encourage expressions of opinions (myself 
included), but there are classroom boundaries.  We will discuss how to ensure our class is a 
safe place and how to treat each other in a respectful manner.  Hurtful remarks (including 
racial, gender, sexuality, ability, and slurs) and personal attacks will not be tolerated.  We may 
not always be comfortable with the topics and do not have to approve or agree with 
everything we discuss, but we need to be respectful. All students must abide by the Student 
Code of Conduct, as outlined by the California State University Code of Regulations: 
http://www.csun.edu/sites/default/files/standards_student_conduct.pdf  
Something else you’d like to add here. Please let me know 

3. Respect for Diversity & Commitment to Non-Discrimination 
I strive to maintain a climate for all participants in this class that is free of all forms of 
discrimination and harassment based on race, ethnicity, religion, national origin, physical or 
mental abilities, age, marital status, sexual orientation, gender identity, or status as a U.S. 
veteran. It is my intent to create an inclusive class environment where students from all 
diverse backgrounds and perspectives will be well served by this course and that the diversity 
that students bring to this class will be viewed as a resource, strength, and benefit. My goal is 
to present materials and activities that are respectful of diversity and honor your identities, 
including accounts and viewpoints from traditionally underrepresented groups.  
Please let me know if there are ways to improve in this regard for you personally or for other 
students or student groups. You can also submit anonymous feedback, which will lead to my 
making a general announcement to the class, if necessary, to address concerns. With the 
above in mind, you, as a student, and I, as a faculty, each have a responsibility for maintaining 
a safe and respectful space to express their reasoned opinions. Because our classroom should 
be free of all forms of discrimination, professional courtesy and consideration for our 
classroom community are especially important with respect to topics dealing with our diverse 
social identities. Any student who has concerns about inappropriate behavior in the course 
should contact me as soon as possible so I can facilitate discussions with concerned parties to 
talk through the issues, or you may also contact CSUN’s Title IX Coordinator directly: Barrett 
Morris, University Hall, Room 285, Phone: (818) 677-2077, Email: barrett.morris@csun.edu 

mailto:barrett.morris@csun.edu
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4. Communication 
All official communication will be by e-mail to your CSUN email account. I often send out 
important class information and announcements from our course Canvas page, 
https://canvas.csun.edu/ so be sure to check your CSUN email regularly.    
CSUN sends all official communications by email, including registration information.  Check 
your CSUN email as soon as you’ve activated your university account. Using any Web browser, 
go to http://www.csun.edu/it/webmail.  Enter your CSUN User ID and Password.  
 
To forward your CSUN email to your Yahoo, Hotmail, or other preferred address, go to 
http://www.csun.edu/it/account-info, login, and select Mail Forwarding.  However, be aware 
that some transmissions may not be successful. To remain informed, it is in your best interest 
to continue to check your CSUN email account throughout the semester. 

5. Questions, Comments, Concerns? Talk with me!    
Please don't hesitate to seek help from me or from the many other people on campus who are 
here to help you. I highly value effective communication. If you are confused, have needs, or 
would like to share something with me, please reach out to me.  
You have been given my email address on page 1. Email is the best way to contact me.  If you 
do email me, please write the class number (SPED 416) and your name in the subject line, so 
I know it pertains to this class and can more easily find your records.  Also, please be aware 
that it may take a day or so to respond, so plan accordingly.  Visiting me at my office or “virtual 
office” is also encouraged.  I am available for student hours on Thursdays from 2:30-3:30 p.m. 
If you need to meet with me outside of office hours, please email me first to make an 
appointment.  

6. Student Conduct Code 
This class will follow the CSUN Student Conduct Code. Detailed information can be found at 
https://catalog.csun.edu/policies/student-conduct-code/. I want to know your thoughts and 
ideas about the class material, so submit your work. Plagiarism and cheating will not be 
tolerated. If you are unclear on what constitutes plagiarism, see this resource from the 
University Library: https:// libguides.csun.edu/ journalism/plagiarism. 

7. Artificial Intelligence (AI) Use Policy 
This policy applies to all generative AI tools, such as ChatGPT, Elicit, and DALL-E2, across text, 
artwork, graphics, video, and audio. 
 
General Guidelines: 

1. You are discouraged from using AI tools UNLESS under direct instruction from your 
instructor to do so. Please contact your instructor if you are unsure or have questions 
BEFORE using AI for any assignment. 

2. If AI is permitted to be used, you must indicate what part of the assignment was 
written by AI and what was written by you. No more than 25% of an assignment should 
be created with AI if the instructor gives permission for its use. 

A few words about the Ethical and Responsible Use of A.I. 

We live in an increasingly digital world. I expect all students to use AI tools ethically and 
responsibly. Any use of an AI-content generator such as ChatGPT to complete assignments 
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without proper attribution violates academic integrity policies. By submitting assignments, 
students pledge to affirm that the work is their own and to attribute the use of any tools and 
sources. For every assignment using AI, you must include a short paragraph explaining the AI 
tool used, how it was applied, the prompts and outputs, and how you revised them. 

Approved Uses of AI in This Course: Brainstorming and refining ideas (e.g., drafting outlines); 
Checking grammar, clarity, and style. 

8. Absences and Tardies  
Your active and consistent attendance and participation are required to succeed and 
demonstrate an understanding of the material. In this class, attendance will be monitored 
through class discussions and participation in small group activities completed during most 
class sessions. These cannot be made up. An additional couple of hours a week should be 
reserved for reviewing class material, preparing for the next class, and working on course 
assignments. I hope that the various activities will further your understanding and application 
of the class topics. 
All of us in the class– you, me, and your peers– have a responsibility to create an environment 
in which we can all learn from each other. I expect everyone to participate so that we can all 
benefit from the insights and experiences each person brings.  
I know that extenuating circumstances arise that can make this difficult. If circumstances make 
you miss more than classes during the semester, you may be overextended. I ask that you 
come to see me to discuss options. Remember that eligibility for financial aid is also based on 
student participation. 
 
Please come on time, prepared, and ready to participate in class activities, which will include. 
Plan to stay the entire time.  Class sessions will be recorded and made available on Canvas 
for you. If you prefer not to be included in the recordings, please feel free to contact me. 
Remember, it is the student’s responsibility to review the recorded class session and make 
arrangements with classmates to get information/handouts disseminated during class in the 
case of absences or tardiness. As your instructor, I am not responsible for make-up materials 
for absences or tardies. In cases of absences, you may be asked to review recorded course 
sessions and complete assignments related to them.  
PLEASE NOTE THAT: If you are absent for more than 4 class sessions, you most likely will not 
receive a passing grade, regardless of your performance on assignments and exams.   

9. Virtual and On-Campus Classes 
Can I Zoom into On-Campus Class?  
All CSUN students have access to Zoom video conferencing software. In the case of an 
emergency or illness, you may arrange with another student in class to participate 
via Zoom on a student’s mobile device or laptop and speak on your behalf as a temporary 
solution to short-term barriers to attendance (e.g., emergencies, illness). Please note that 
this is a courtesy accommodation. It comes at a cost to me and to other students in class, so 
please only request when you are truly needed, as this can be disruptive to your classmates 
and me. 
How About Zoom Cameras? 
For virtual classes, per university policy, students are encouraged to remain on camera during 
class sessions but are not required. However, I strongly encourage you to keep your cameras 
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on during class as it is part of your demonstration of professional behavior. Teaching and 
learning are social endeavors. We do not learn (nor teach) in a vacuum. Whenever possible, 
please be fully present and engaged in class, as evidenced by your camera on and engagement 
with other students and your professor.  

10. Withdrawals and Incompletes 
Sometimes unexpected things happen– I understand. However, it is your responsibility to 
monitor your performance as you will not be automatically dropped for absences or poor 
performance. Incomplete grades are granted only in extreme and unavoidable situations. Fifty 
percent (50%) of classwork must be completed with a passing grade before an incomplete can 
be considered. Before you decide you are unable to stay in this class, I encourage you to meet 
with me. We might be able to resolve your concerns.  

11. Restrictions on Disclosure and Distribution 
To foster a safe environment for learning, the redistribution of audio or video recordings of 
statements or comments from the course to individuals who are not students in the course is 
prohibited without the express permission of the faculty member and of any students who are 
recorded. Unauthorized distribution of such materials is a violation of academic standards and 
may violate copyright laws and/or privacy rights.    

12. Campus Resources– What support is available?  
If you are facing challenges related to food insecurity, housing precarity/ homelessness, 
mental health, access to technology, eldercare/childcare, or healthcare, you can find guidance, 
help, and resources from CSUN with A HEART (https://www.csun.edu/heart). There are also 
additional links on our Canvas site for resources to support your academic goals and 
engagement with campus activities. 

13. Accessibility– Need additional support? Ask for help.  
Everyone’s brain and body work differently– please ask for help if you want it.  As your 
instructor, it is my goal to create an inclusive learning environment that supports your learning. 
If you anticipate any issues related to the format, materials, or requirements of this course, 
please get in touch with me so we can explore potential options. I will be more than happy to 
work with you so that you can have a positive learning experience. Students with disabilities 
are encouraged to register with the Disability Resource and Educational Services (DRES) at 
https://www.csun.edu/dres. Registration and completion of a services agreement must occur 
each semester. Reasonable and effective accommodations and services will be provided for 
students who register with DRES in a timely manner and with appropriate documentation in 
accordance with federal, state, and university guidelines. DRES can be reached at (818) 677- 
2684 and is located in Bayramian Hall, room 110. 

14. Canvas 
Class materials and resources are available online. You will access these by logging on with 
your campus credentials to Canvas (https://canvas.csun.edu/). If you have difficulty logging in 
to the course or do not see the course listed, please contact the IT Help Desk. To succeed in 
this course, you must have reliable access to a computer and an internet connection. CSUN 
offers currently enrolled students the option to borrow devices such as computers and 
internet hotspots through its Device Loaner Program (https:// www.csun.edu/it/device-loaner-
program). Minimal technical skills, such as attaching documents and using Word, are necessary 
to succeed in the course. If you are having technical difficulties or need help with technology, 
there are many resources on campus to help you. The IT center is always a good place to start: 
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http://www.csun.edu/it/need-help  If you continue to face issues with access to technology, 
please let me know.   

Additional Resources on Campus 

Most of us, at some point, need a little help. These resources are for students; don't miss out before you 
graduate! 

● Food Pantry at CSUN 
● Emergency MataCare grants, one-time grants to prevent evictions, urgent child care issues, etc. 
● DACA (Deferred Action for Childhood Arrivals) Resources: Check out the Central American 

Resource Center facebook page, legal resources listed on CSUN's Educational Opportunity 
Program (EOP) Dream Center that was created to support all undocumented students & allies 
(Dream Center flyer). CSUN President Harrison issued a support statement on the CSUN 
homepage for DACA and resources.  

● University Counseling Center (Bayramian Hall 5th Floor) 
● Help lines (after hours when the University Counseling is closed) for numerous topics/needs 

(e.g., suicide, drug, rape, LGBQT, military, or any crisis).  
● Pride Center offers support and resources to lesbian, gay, bisexual, transgender, queer, & 

questioning students, faculty, & staff.  
● Learning Resource Center offers tutoring, a writing center, & more 
● Campus computer labs 
● To de-stress, invite students to our spa-like Oasis for relaxation or our Student Recreation 

Center (SRC) (SRC flyer) 
● Disabilities Resource Educational Services (DRES), some students with disabilities aren't aware 

they can receive assistance. 
● Klotz Student Health Center: Numerous health services including primary care, dental, 

nutritional counseling, acupuncture, massage and lots more. 
● Career Center for resume writing & interviewing and much more; Matty's Closet has free 

professional clothes for students who need interview or professional attire.  
● USU for more student services; Clubs & Organizations: Hopefully a dozen people have already 

advised you to "get involved" at CSUN in something that interests you. (USU flyer) 
● Associated Students offers recycling, and a Children's Center providing child care 

 
 
CLASS SCHEDULE 
ASSIGNMENTS ARE DUE as indicated on the Canvas Course UNLESS OTHERWISE NOTED. 
Rubrics for assignments will be provided in Canvas. 
Note: The class schedule is subject to change at the instructor’s discretion.  

Week 1-( ON CAMPUS) 
Topic: Overview and Introduction to Course and Content 
Assigned Readings/Activities: Review Course Syllabus; coherent curriculum 
In-class activities and practice: Complete student survey; read coherent curriculum 
Creating inclusive learning environments U2.3 
 
 

Week 2 (Zoom) 

https://www.csun.edu/mic/csun-food-pantry
https://www.csun.edu/financialaid/matacare-emergency-grant
https://www.facebook.com/Carecen.LA/
https://www.facebook.com/Carecen.LA/
http://www.csun.edu/eop/dreamcenter/legal-resources
http://www.csun.edu/eop/dreamcenter
https://www.csun.edu/sites/default/files/DREAM-Center-Info-Sheet-Su20.pdf
https://www.csun.edu/node/11001/update-daca
https://www.csun.edu/node/11001/update-daca
http://www.csun.edu/counseling/students
http://www.csun.edu/counseling/urgent-care
http://www.csun.edu/pride/resources
http://www.csun.edu/undergraduate-studies/learning-resource-center
http://www.csun.edu/it/campus-computer-labs
http://www.csun.edu/oasis/faqs
http://www.csun.edu/src/
http://www.csun.edu/src/
https://www.csun.edu/sites/default/files/SRC-Info-Sheet-Su20.pdf
http://www.csun.edu/dres
http://www.csun.edu/shc
http://www.csun.edu/shc
http://www.csun.edu/career/services
https://www.csun.edu/career/mattys-closet
https://www.csun.edu/usu/services
https://www.csun.edu/mic/club-and-organizations-directory
http://www.csun.edu/studentaffairs/students
https://www.csun.edu/sites/default/files/USU-Info-Sheets-Su20.pdf
https://www.csun.edu/as
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Topic: Recognizing Attitudes, Beliefs and Stereotypes . Culturally Responsive Teaching 
and Learning; review CASE study assignment and progress monitoring strategies (TPE 7.10b) 
(TPE 7.10c)TPE U2;  

Assigned Readings: Blink_chapter 3; Choose 3 articles from Week 3 readings and 
annotate them; See Canvas Course, week 3 module for reading materials. 
Tasks:  upload Small Group Discussion#1; Draft questions for parent panel 
In-class activities: Common beliefs survey (in-class); Engage in Small Group 
Discussion#1 In this discussion, you will explore different ways to recognize your own 
values and both implicit and explicit biases. You will also examine how these values and 
biases can positively or negatively impact teaching and learning. TPE U2.3; (See page 
46 for assignment details) 

Week 3 (On Campus) 
Topic: History and Laws Governing ELL Students with Disabilities  
Assigned Readings: B See Canvas Course, week 2 module for reading materials. 
Tasks: Draft questions for parent panel and parent panel reflection discussion (in-class) 
(See page 39 for assignment details) 
In-class activities: Participate in a discussion and activities; Landmark 
ELL Court Cases Jigsaw Small Group Activity (Create a timeline of laws that protect the 
constitutional rights of English language learners (ELLs); Parent Panel  
MM5.4 (EX5.5) (See page 120 for ELL Court Cases Jigsaw Small Group Activity details) 

Week 4 (Zoom) 
Topics: Leveraging Students’ Cultural and Linguistic Repertoires through Funds of 
Knowledge and Cultural Wealth (7.7/U7.7c) (TPE MM/EX 7.1)); TPE U2.2; TPE U3.2; 
MM5.4 (EX5.5) MM2.8 (EX 2.11); ; MM2.8 (EX 2.11) (See page 48 of this week’s 
lecture for details) 
Assigned Readings: Using Funds of Knowledge to Identify Bilingual Students' Gifts and 
Talents- The Role of Home Visits; Funds of knowledge for teaching: Using a 
qualitative approach to connect homes and classrooms; See Canvas Course, week 4 
module for reading materials. TPE MM2.7 (EX 2.10); TPE U4.1 
In-class activities and practice: Identifying funds of knowledge; cultural tree;(TPE 
7.10c);(7.7/U7.7c) U4.6, U7.6a 

Week 5 (ON CAMPUS) 
Topics: Exploring the CCSS and CA ELD Standards and Writing Content and Language 
Objectives Part I MM1.4 (EX1.9);TPE U3.1;  TPE U3.6; U4.3; MM4.2 (EX4.4); ) (TPE U 7.2 
(See page 59 of this week’s lecture for details) 
Assigned Readings: California English Language Development Standards (Read 
Chapters 1 & 2) 
Tasks are Due: Submit CASE study file review; Submit Lesson Plan Draft  
In-class activities and practice: Small Group Activity Part 1(Part II will be on Week 7): 
Aligning CCSS, CA ELD Standards, and ELD Connectors. Identify your grade-level ELD 
standards, select one, and add it to the table along with the corresponding CCSS, ELD 
connector, and proficiency level descriptors. Connect to IEP goals and students with 
complex communication needs MM1.2 (EX1.7); MM1.1  MM1.1 EX1.6);  EX1.6);  TPE 
U3.1; U5.3 MM4.4 (EX4.5) U7.7/U7.7);;  (See page 107 for in-class assignment details.) 
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Week 6 (Asynchronous Class-No Meeting) 
Topics: Culturally Sustaining IEP and Transition Process   
Assigned Readings: Developing-collaborative-partnerships-with-culturally-and-
linguistically-diverse-families-during IEP Process; Designing Culturally Responsive and 
Relevant Individualized Educational Programs. See Canvas Course, week 8 module for 
reading materials. (U1.1, (U1.2) EX1.5; / U4.1; U1.3 (See page 33 for assignment 
details) 
Tasks: Respond to Discussion post; Submit CRRIB IEP builder template. (EX1.5; (See 
page 34 for template, and resources for this module) 
Asynchronous activities and participation: Complete the assigned readings. 
Use the CRRIB IEP Builder Template to create culturally responsive IEP goals. 

Week 7 (On Campus) 
Topics: Writing Content and Language Objectives Part II TPE U3.3 (See page 67 of this 
week’s lecture for details) 
Assigned Readings: California Practitioners’ Guide for Educating English Learners with 
Disabilities; California English Language Development Standards (Read Chapters 1 & 2); 
Language Objectives: The Key to Effective Content Area Instruction for English 
Learners.  
Tasks are Due: Listen EL Shadowing as a Catalyst for Change by Ivanna Soto; EL 
Shadowing as a Catalyst for Change by Ivanna Soto; Language Acquisition: An 
Overview; 
In-class activities and practice: Small Group Activity: Developing Objectives. Continue 
working on your group PowerPoint from previous week by drafting content and 
language objectives that align with the CCSS and CA ELD standards identified 
previously. Engage in peer discussions and feedback on how students engage in 4 
domains of language (reading, writing, listening, speaking) in these content and 
language objectives. Practice and model how to conduct an MLL shadowing activity. 
Legal requirements for assessments and IEPs for Els MM5.3/EX5.4, MM5.3/EX5.4 (See 
page 107 for in-class assignment details.) 

Week 8 (ZOOM) 
                                       Topics: (a)Second Language Acquisition of Students with Disabilities and impact on 

second  language acquisition in text reading fluency and Multilingual Shadowing for 
Academic Language and Listening (U1.6) (TPE 7.5h) MM1.3 (EX1.8); TPE U3.5 TPE EX2.3 
U5.8 MM5.4 (EX5.5) (TPE 7.1) (See page 74 of this week’s lecture for details)  
Assigned Readings/Materials: Listen EL Shadowing as a Catalyst for Change by Ivanna 
Soto; EL Shadowing as a Catalyst for Change by Ivanna Soto; Language Acquisition: An 
Overview; What Is the Affective Filter, and Why Is it Important in the Classroom?; See 
Canvas Course, week 5 module for reading materials. 
Tasks: Submit MLL shadowing activity; Submit the recording of Small Discussion #2  
In-class activity and practice: Engage in Small Discussion #2; in this discussion, you will 
analyze the data collected from the MLL shadowing activity and discuss linguistically 
sustaining behavior support strategies U2.6 U4.7, U6.2, U6.2 (TPEU 7.1); (TPE DHH 
7.10d) (TPE DHH 7.10d) 

Week 9 (SPRING BREAK) 
Week 10 (ZOOM) 
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Topics: Culturally Sustaining Teaching and Creating Inclusive Learning Environment for 
ELLs with Disabilities (See page 82 of this week’s lecture for details) 
Assigned Readings: read Chapters 1, 2 and 3 of the book "Culturally Responsive 
Teaching & the Brain" by Zaretta Hammond 
Tasks: Conduct Funds of Knowledge Interviews and submit notes; upload small group 
discussion #2  U5.7 
In-class activities and participation: Engage in Small Discussion #2; in this discussion, 
you will analyze the data collected from the MLL shadowing activity. Small Group 
Activity: Read a selected short story, compare the identity groups in the story to your 
own, and discuss with your group. Use the Mirrors and Windows framework to reflect 
on shared and differing identities MM2.4 (EX2.4); 

Week 11 (ON CAMPUS) 
Topic: Promote Oral Language Development ELLs with Disabilities (TPE 7.6/U7.6); (TPE 
(See page 87 for this week’s lecture for details) 
Assigned Readings: Scaffolded Academic Conversations- Access to 21st-Century 
Collaboration and Communication Skills; Meaningful Classroom Talk 
Tasks: Submit Community Scan Activity  
In-class activities and participation: Jigsaw puzzle reading on condition for oral 
language development; SOLOM rating scale (See page 42 for details); Structured Class 
Discussion on Sequenced Vocabulary Instruction Using a New Vocabulary Word (TPE 
U7.7/U7.7)  

Week 12 (ZOOM) 
Topic(s): Content Area Instruction; Centering Funds of Knowledge in Curriculum Design 
and Assessment Data Interpretation for English Learners with Disabilities Part 2; U5.1; 
U5.2; U5.8 MM5.1 (EX5.2)  MM5.2 (EX5.3) MM5.5 (EX5.6);Lesson Planning Workshop 
and Feedback Session (See page 54 for this week’s lecture for details) 
Assigned Readings: Home Is Where the Heart Is: Planning a Funds of Knowledge-Based 
Curriculum Module; See Canvas Course, week 11 module for reading materials.  
Tasks: Submit Centering the Curriculum Around Students Funds of Knowledge Graphic 
Organizer; Upload Small Discussion #3 recording  
In-class activities and practice: Engage in Small Discussion #3. This discussion will focus 
on analyzing the data collected during the community scanning activity and the cultural 
and linguistic assets and resources students bring to your classroom 

Week 13 (ZOOM) 
Topics: Evidence-Based Literacy Instruction for ELLs Grounded in Universal Design for 
Learning (UDL);(TPEU7.1); (See page 94 for this week’s lecture for details) Centering 
Funds of Knowledge Around the Curriculum Part 1.TPE U3.4; TPE U3.4    U4.4; MM4.2 
(EX4.4)  
Assigned Readings: Choose one article from Week 12 readings. Underutilized 
Technology Solutions for Student Writing; Using Purposefully Created Stories to Teach 
Academic Vocab; ESOL and Mainstream Teachers Engaging in Distributed and 
Distributive Learning to Support English Language Learners’ Text Comprehension; 
Reading Comprehension Strategies for Students With Learning Disabilities Who Are 
Emergent Bilingual. 
Tasks: Submit community scanning assignments 
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In-class activities and practice: (a) Collaborative Small-Group MAPP Strategy Planning 
Based on a Case Study and Children's Literature to engage students in reading, 
listening, speaking, and writing (TPE 7.6/U7.6); (U7.4)(See page 117 for details) b) 
Complete “Centering the Curriculum Around Students Funds of Knowledge Graphic 
Organizer) (U7.3) (See page 39 for details and template); (c) Engage in Small 
Discussion #4  In this discussion, you will collaboratively use formal and informal data 
collected throughout the semester to complete a graphic organizer that centers the 
curriculum around the funds of knowledge of focus students (See page 47 for details 
and template). 

Week 14 (ZOOM) 
Topics: Lesson Plan workshop&1:1 Feedback session 

Task: Complete the final lesson plan peer review assignment 

Week 15 (ZOOM) 
Topics: Enhancing Comprehensive Assessment through Collaboration and Parent 
Involvement in English and Home Languages; ELPAC Assessment tool EX6.1 U5.6; (See 
page 101 for this week’s lecture for details) 
Assigned Readings: Choose one of the reading materials from the week 15 module. 
Enhancing Academic Investment through Home—School Connections and Building on 
ELL Students’ Scholastic Funds of Knowledge; Supporting Latinx Families in Special 
Education Decisions; ABCs of Family Engagement U7.3;  
Tasks: Submit the revised final lesson plan after receiving feedback from your peers. 
In-class activities and participation: Designing a Collaborative Assessment Plan  MM5.4 
(EX5.5)  

Week 15 (CAMPUS) 
Task: Final Presentations 
Submit Lesson Plan Reflection (See page 32 for details) 
Submit Community Scanning Presentation 

Week 17 (ZOOM) 
Tasks:  Final Presentations 
Complete the end-of-course survey (in class);  
Complete the social validation survey (in class). 

 
 
 
 
 
 
 
 
 
Appendix A 
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SPED 416 LESSON PLAN ASSIGNMNET DIRECTIONS AND LP FORMAT (7.6/U7.6a) 
MM1.2 (EX1.7); TPE U3.1; TPE U3.2; TPE U4.3; U4.6; U4.4; MM4.2 (EX4.4); MM4.4 (EX4.5) / U4.1; 
(7.6/U7.6);;); MM5.5 (EX5.6); (U7.4)( (U7.4)( 

Purpose: This assignment aims to design a learning experience for Multilingual Learners with 
Disabilities based on their cultural and linguistic resources. You will create an initial draft of 
your lesson plan, which will later be revised for the final lesson plan assignment. MM6.5 
(EX6.6); U6.1; 

Steps:  
• Step 1- Choose a Subject to Teach: Select a subject (reading, writing, math, science, 

history, etc.) appropriate for your current class, students you interact with, or a grade 
level you feel comfortable teaching. 

• Step 2- Identify Relevant Standards: Use the California Common Core State Standards 
to identify the grade-level Common Core State Standard (CCSS) your lesson will 
address. 

• Step 3-Identify Relevant Standards: Use the California English Language Development 
Standards to identify the ELD standard that aligns with your lesson's CCSS. 

• Step 4-Write Objectives: After Step 3, write a Content Objective and a Language 
Objective with measurable criteria. Use Canvas handouts and class resources. Each 
objective must include: Who? (e.g., “Students will…”), What? (Skill or task with an 
action verb—no “understand,” “infer,” or “know”), Conditions? (How/when students 
will do it), and Mastery criteria (e.g., 80% accuracy, 3 out of 4 correct). 

• Step 5- Describe Language Demands of the Lesson: Explicitly describe how students 
will engage in the following language domains. (TPEs: 7.6/U7.6, MM5.2(EX5.3), 
MM5.5(EX5.6). (U1.6) 

o Listening: What students must comprehend or interpret (e.g., listening to a 
read-aloud, following directions). 

o Speaking: What students will express verbally/nonverbally (e.g., participating in 
discussion, using gestures). 

o Reading: What students must interpret or analyze (e.g., informational text, 
book excerpt). 

o Writing: What students will produce (e.g., a summary, written response). 
o Identify Challenging Language: Include any difficult words, idioms, sentence 

structures, or academic vocabulary that may be barriers to understanding. 
• Step 6-Describe Student Interaction (TPE U7.7/U2.6): Explain how Multilingual 

Learners with Disabilities (ELs) will interact with peers (e.g., in pairs, small groups, or 
whole class). Include strategies to promote and support oral language development 
through these interactions (e.g., structured partner talk, sentence starters, 
collaborative activities). 

• Step 7- Scaffolding Strategies: Identify and explain the scaffolding strategies 
embedded in your lesson. Justify how these strategies support Multilingual Learners 
with Disabilities in accessing the content and developing academic language. 

• Step 8: Instructional Decision Points: As you move through the gradual release model 
(I Do → We Do → You Do), identify two clear points where you will check for student 
understanding. For each decision point, describe how you will pause and check for 

https://www.cde.ca.gov/re/cc/
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
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understanding. What formative check will you use (e.g., thumbs up, student response, 
exit slip)? How will you know if at least 80% of students are ready to continue, and 
what will you do if they are not? How you will make sure English Learners are ready to 
proceed (e.g., language checks, peer explanations, re-teaching with visuals)? 

• Step 9- Select a Book: Choose a children’s or young adult book from the list provided 
on Canvas that relates to the culture, language, and age of your focus student. The 
book should connect to your focus student’s funds of knowledge and serve as an 
integral part of the lesson. Make sure to refer back to and embed this book into your 
lesson plan as a meaningful instructional resource. 

• Step 10- Develop the Lesson Plan: Download the Lesson Plan Template from Canvas. 
Develop your lesson plan for Multilingual Learners with Disabilities, incorporating all 
the considerations and requirements outlined in the previous steps, including 
standards, objectives, language demands, interaction, scaffolds, and instructional 
decision points. U3.5, TPE U3.6 U5.6; U7.7/U7.7). 

• Step 11: Upload your lesson plan to the Assignment portal in Canvas (click here to 
learn how to submit assignments in Canvas).  

NOTE: This lesson plan draft will be revised using data and insights you collect from the 
artifacts (e.g., community scan, file reviews, multilingual learner shadowing, interviews, and 
peer discussions), related to your focus student’s funds of knowledge. Design the lesson plan 
for the whole class, not just your focus student. However, the lesson should be informed by 
and tailored to incorporate the funds of knowledge of your focus student, a multilingual 
learner with a disability.  

https://canvas.csun.edu/courses/162268/files/27870831?wrap=1
https://community.canvaslms.com/t5/Student-Guide/tkb-p/student
https://community.canvaslms.com/t5/Student-Guide/tkb-p/student
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Appendix A 
SPED 416 LESSON PLAN FORMAT (7.6/U7.6a) (U1.6); TPE U4.3; U4.6; U4.4; / U4.1, U2.6 
MM5.2 (EX5.3 
Background Information 
Teacher Candidate   
Date Taught   
Subject/Topic(s)   
Grade Level   
Student’s (a) grade level, (b) disability, 
and (c) ELL levels were discovered 
through observation, shadowing, or case 
file review. 

  

Select a children's literature that reflects 
your focus student's cultural or linguistic 
background. Provide a brief summary of 
the story, and explain why you chose this 
book and how it connects to the student's 
cultural or linguistic resources. 

  

Standards and Objectives: Make sure to include: 
Who? Specify the student or group of students. 
Will or what? Identify the specific skill, knowledge, or ability the students will demonstrate. 
Under what conditions? Describe the conditions under which the students will perform the 
task (e.g., independently, in a group, using specific materials or resources). 
Mastery criteria: Define the level of performance that will demonstrate mastery (e.g., 80% 
accuracy, three out of four correct answers, a rubric score of 4/5). 
Use action verbs, no understand, infer, or know. 

California Content/Common Core 
Standard 

  

California ELD Standard   
CA ELA/Literacy Standard  
Content Objective 
with measurable criteria 

  

Language Objective 
with measurable criteria 

  

Assessment of the Instructional and Language Objective (What will students 
produce to show their mastery of the objective. Objectives and assignments should align. 
How will you know students have mastered the objective?) 
  
Lesson Assessment 
You may collect data 
during “You Do It MM5.5 (EX5.6) 

  

Lesson Assessment Tools (list)   
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Lesson Assessment Procedures 
(Briefly describe who collects, when, 
and how) 

  

Instructional Considerations  
Materials/Resources/Technology 
If you are using web-based media or 
applications, include a link, if possible, 
or a brief description. 

  

Support 
What supports, including 
accommodations, specialized 
materials, instructional/assistive 
technology, and environmental 
supports, will you provide to help the 
student access learning goals? 
Please be descriptive. 

  

Academic Vocabulary and student-
friendly definitions (note any changes 
made to vocabulary for the focus 
student) 
*Not more than 4 vocabulary 

  

Explicitly describe the language demands of the lesson, how students will engage in each 
of the following areas, and how you will monitor progress (7.6/U7.6); (TEP 7.10 b) (TEP 7.10 c) 
Listening: What students need to 
understand or interpret through 
listening, and how they will engage in 
listening activities (e.g., listening to a 
story, following verbal instructions). 

  

Speaking: What students need to 
express or communicate verbally and 
nonverbally, and how they will engage 
in speaking activities (e.g., 
participating in discussions, using 
gestures to convey understanding). 

  

Reading: What students need to 
comprehend or analyze through 
reading, and how they will engage in 
reading activities (e.g., reading a text, 
interpreting a chart). 

  

Writing: What students need to 
produce or convey in written form, 
and how they will engage in writing 
activities (e.g., writing a summary, 
composing a response). 
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Identify Challenging Language. 
What are difficult sentences/phrases/ 
idioms/academic language? 

  

Culturally Sustaining Teaching 
Practices  
*Which culturally Sustaining Teaching 
Practices will you be using during your 
class (e.g., include key vocabulary in 
both English and Spanish, include 
texts, examples, and case studies that 
reflect the diverse cultural 
backgrounds of the students)? 
Please describe. 

 

OPENING THE LESSON 

Attention and Engaging Student 
Interest 
(Describe the strategies you will use to 
capture and maintain students' 
attention and interest) 

  

Prepare Background Knowledge. 
Describe what background or topic 
context is needed. 

  

Links to prior knowledge 
(Describe how you will connect new 
lessons to students’ prior knowledge 
and personal experiences, detailing 
the strategies you will use to make 
these connections) 

  

State the goal of the lesson and 
discuss the purpose of the target skill 
Describe why you need to teach this 
topic; how does this relate to previous 
learning, and how will they use this 
learning in the future? 

  

Interaction (TPE U7.7/U7.7).U2.6  
Describe how (ELLs) will interact with 
peers, in small groups, or with the 
whole class. Include strategies to 
promote and support their oral 
language development during these 
interactions. 
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Connect to real life contexts U1.3 U4.1 
Scaffolding 
(Identify the scaffolding strategies you 
will embed in your lesson. Explain why 
and how these strategies support the 
lesson and how they are based on 
assessment) U5.2. 

  

BODY OF THE LESSON 
(EXPLICITLY describe what you, other adults, students, and the focus student are doing at 

each stage of the lesson) 

Model (I do it) 
(This is a crucial part of the lesson 
where you actively demonstrate the 
content you are teaching. Ensure that 
you provide a clear and detailed 
explanation) 
Describe how to explicitly teach and 
model the content, including outlining 
the steps to teach these skills. 

  
  
  
  
  

Decision Point #1 
Pause periodically to ask students if 
they have questions and assess their 
understanding before moving on. 
Please describe how you will know if 
at least 80% of students are ready to 
move on. 
How will you adjust if they are not? 

 

Prompt (We do it) 
(Gradual release of responsibility; 
Provide support as students increase 
their ability/ understanding) 
Describe how you will provide guided 
practice. How will you check their 
understanding? Include 
how you will provide corrective 
feedback. 

  

Decision Point #2 
Please describe how you will know if 
at least 80% of students are ready to 
move on. 
How will you adjust if they are not? 
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Check (You do it) 
(Students working independently 
while the teacher monitors; Monitor 
closely, especially at first – start slow; 
If students start to struggle, add 
supports back in) 
Describe what activity you will 
provide to practice the skill taught 
above. Include how you will continue 
to provide corrective feedback 

  

CLOSING THE LESSON 

Closure 
(Review of key skills/ knowledge; 
Preview next day’s lesson; Include 
Opportunities to Responds) 
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Appendix B 

SPED 416 LESSON PLAN REFLECTION MM5.4 (EX5.5);  

Please reflect on your entire lesson by responding to the questions below as a guide. 

Goal: To reflect on your growth over the semester in recognizing and identifying the funds of 
knowledge ELL students with disabilities bring to the classroom; and how you integrate your students’ 
prior experiences, interests, funds of knowledge, cultural, language, and socioeconomic backgrounds 
into this lesson plan. 

Alternative format: Instead of written reflection, you can respond to each one of these questions by 
video recording your responses. 

Guided Questions Reflections 

Describe the information from ELL 
Shadowing and how you did use it 
in this lesson plan, be specific. U5.7 

  

Describe the information from the 
Interviews and how you did use it in 
this lesson plan, be specific. 

  

Describe the information from 
Community Scanning and how you 
did use it in this lesson plan, be 
specific. 

  

Describe how small group 
discussions with your peers helped 
you to identify students' funds of 
knowledge for this lesson plan. 

  

What helped you learn how to 
embed students’  funds of 
Knowledge into your lesson plan, Is 
there anything that would have 
better helped you to integrate 
students' Funds of Knowledge into 
your lesson plan? 
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APPENDIX C  
Week 6 Asynchronous Module Task/Discussion: Designing Culturally Responsive and 
Relevant IEP Template 
You have two options to complete this module. Choose one of the following: 

Option 1: Conference Attendance & Reflection: Attend one of the following conferences or 
keynote sessions: 

• PRISM ED Conference OR CA CEC Conference 
After attending, complete a reflection form to analyze how this experience informs your 
teaching, particularly in relation to working with English Language Learners (ELLs). 

Reflection Questions: 

1. What were your key takeaways from the session (s)? 
2. How did the conference expand your understanding of supporting English Language 

Learners? 
3. What strategies or insights did you gain that you can apply to your teaching? 
4. Did the session challenge or change any of your previous beliefs about inclusive 

education? If so, how? 
5. How will this experience impact your approach to working with diverse learners? 

Option 2: Asynchronous Module – Culturally Sustaining IEPs (Can be completed with a peer): 
This asynchronous module aims to improve your understanding of Culturally Relevant and 
Sustainable IEPs through readings, videos, and discussions.  

Tasks:  

1. Watch Webinar by Dr. Barrio (45 Minutes): Watch Dr. Brenda Barrio's webinar and 
focus on how she explains the Culturally Responsive and Relevant IEP Builder (CRRIB). 
Pay extra attention to the case study about a student named Edua Eduardo, which is 
also covered in the article titled "Designing Culturally Responsive and Relevant 
Individualized Educational Programs". 

2. Read Article #1 "Developing Collaborative Partnerships With Culturally and 
Linguistically Diverse Families During the IEP Process." This reading discusses how to 
build strong partnerships with culturally and linguistically diverse families during the 
IEP process, contributing to developing culturally sustaining IEPs.  

3. Read Article #2: "Designing Culturally Responsive and Relevant Individualized 
Educational Programs." This reading delves into the practical application of designing 
culturally responsive and relevant IEPs. Pay special attention to the example of the 
Matrix for The Culturally Responsive and Relevant Builder Tool (CRRIB) model used to 
evaluate Eduardo's literacy goals (Table 3)  

Task Completion: After completing the readings and the webinar, please do the following: 

1. Write Two IEP Goals: Using the CRRIB IEP builder template and Eduardo's literacy goals 
as a guide; write two IEP literacy goals for your focus student based on your ELL 
shadowing. These goals should target sustaining the student's cultural and linguistic 
diversity, aligning with the CRRIB IEP builder template. Refer to Table 3 in the article 
and answer all the questions in the template. You can also review Dr. Barrio’s webinar 
after minute 27 for further explanation.   
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a. You can collaborate with peers, providing feedback and support to each other in 
completing the tasks. Just add the name of the peer collaborator(s) you worked 
with to the template.  

2. Respond to the Discussion Prompt: After completing the CRRIB template, please 
respond to the following prompt: " What strategies have you found helpful in creating 
culturally sustaining IEPs that respect and celebrate the student's cultural and linguistic 
diversity? How do you navigate potential challenges or barriers in this process, and 
what resources or support do you find most helpful in overcoming them?"  

This module provides knowledge and skills to develop culturally sustaining IEPs, promoting 
classroom inclusivity and equity. I look forward to reading your responses. 

Designing Culturally Responsive and Relevant IEP Template 
(Based on Barrio et al., 2017) 

 
Cultural Consideration 

Answer the questions below: 
  

Annual IEP Goal 1: Annual IEP Goal 2:  
  

How does the Goal maintain the 
students' and families' cultural 
competence and ensure they have a 
voice in the process? 

    

How Does the Goal use the student’s 
prior experiences? 

   

How Does the Goal take into 
consideration the student’s family’s 
frame of reference? 

    

How Does the Goal capitalize on 
the student’s performance style 
and maximize the student’s 
intellectual, social, and physical 
capabilities and gifts? 

  
  
  
  
  

  

How Does the Goal facilitate student 
success by defining success in 
collaboration with his family? 

  
  
 

  

Response to Discussion Prompt: In developing culturally sustaining IEPs, what strategies have you 
found most effective in ensuring that the student's cultural and linguistic diversity is respected, 
celebrated, and leveraged to promote their academic success? How do you navigate potential 
challenges or barriers in this process, and what resources or support do you find most helpful in 
overcoming the 
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APPENDIX D: CASE FILE REVIEW ASSIGNMENT 

Purpose: This assignment aims to collect, analyze, and use data about an ELL student with a 
disability to inform instruction.  The assignment has 2 components: (a) File Review and (b) 
Determining Language Proficiency 
You have two options to complete this assignment: 
Option 1: Use the case studies provided on Canvas. 
Option 2: Review the actual files of one of your own students (if you are the teacher. 
Directions for Option 1 

1. Choose a Case study provided under the Adapted Case File Assignment Module 
2. Read the chosen case study file review. 
3. Read the article, Examining IEPs of English Learners with Learning Disabilities for 

Cultural and Linguistic Responsiveness.   
4. Write a paper using the following headings:  

1. Overall Summary of Student 
1. Write a brief paragraph that includes a description of the age and grade of the student, 

the type of disability the student has, the language spoken both in the home and in 
school, and the number of years the student has been in school in the U.S.  Be sure also 
to discuss how many years the student has been receiving special education services 
and the type of services. 

1. What special education testing information are you able to find on the case file? Are 
there any notes on whether the student was tested in his or her primary language?  

1.   Language Proficiency 
1. First Language: What previous and current scores are documented, mentioned in the 

case file with regard to L1 proficiency?  
1. Second Language: What ELL level is indicated mentioned in the student’s case file? Are 

there any scores documented on the file with regard to L2 proficiency? (ELPAC, CELDT)  
1. What oral language recommendations do you have for the teacher to instruct this 

student? Why? 
1. Reading 

1. First Language: Record any information you can find about the student’s L1 (Native 
Language) reading.   

1. Second Language: Record all information you can find about the student’s L2 (English) 
reading. 

1. What reading recommendations do you have for the teacher to instruct this student? 
Why? 

1. Written Language 
1. First Language: Record any information you can find about the student’s L1 writing. 
1. Second Language: Record all information you can find about the student’s L2 writing. 
1. What written language recommendations do you have for the teacher to instruct this 

student? Why? 
1. Content Area- Pick one (1) area other than language arts, e.g. math, history, science. 

1. First Language: Record any information you have about the student’s L1 skills in 1 other 
academic area. 

1. Second Language: Record any information you have about the student’s L2 skills in the 
same academic area.  
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1. What content area recommendations do you have for the teacher to instruct this 
student? Discuss why you are making these recommendations. 

1. Needed Information- Was there information you wanted that you did not find? Explain 
why you want this information.  

1. Questions- What questions do you still have about this student?  
1. Plans- What information did you learn that will enhance your ability to plan and teach a 

lesson? 
1. Discuss- How did the article relate to the File Review you were provided? 
1. Apply- Use the IEP Document Analysis Tool to score the information provided in the File 

Review and discuss your findings. 
1. Closing- write a concluding paragraph discussing this experience. What was the experience 

like? What did you learn? How will this experience inform your behavior as a teacher? 
Directions for OPTION 2 

• Choose a student in your area of specialization for the Case Study and subsequent 
Lesson Plan who is an English Learner with an IEP.  Be sure you have access to the 
student’s classroom(s), CUM file, IEP or IFSP, and all test data for the student (previous 
and current. Do not forget the SBAC).   

• Review SAMPLE 1 and SAMPLE 2 file reviews if you need an example 
• Write a summary of your file review as described below. Please use the same 

numbers, headings, and subheadings on your paper. 
1. Introductory Paragraphs 

a. Write a brief paragraph that includes a description of the age and grade of the student, 
the type of disability the student has, the language spoken both in the home and in 
school, and the number of years the student has been in school in the U.S.  Be sure also 
to discuss how many years the student has been receiving special education services 
and the type of services. 

b. What special education testing information are you able to find on the Initial IEP, which 
describes the testing for placement in special education and all subsequent IEPs? Of 
particular importance is whether the student was tested in his or her primary language. 
Report any test scores, previous and current. 

c. How do previous and current IEPs address the fact that this is an ELL student? Be sure 
to check the Goals and Objectives section 

2. Language Proficiency 
a. First Language:  What previous and current scores are documented on the IEP or CUM 

with regard to L1 proficiency? Report any and all test scores, previous and current. 
b. Second Language:  What ELL level is indicated in the student’s IEP or CUM file?  What 

scores are documented on the IEP or CUM with regard to L2 proficiency? (ELPAC, 
CELDT) Report any and all test scores, previous and current. 

c. What oral language recommendations do you have for the teacher to instruct this 
student? Why? 

3. Reading 
a. First Language:  Record any information you can find about the student’s L1 (Native 

Language)reading.  Include informal tests, standardized tests, anecdotal information, 
etc. Report any and all test scores, previous and current. 
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b. Second Language:  Record all information you can find about the student’s L2 (English)  
reading.  Include informal tests, standardized tests, anecdotal information, etc. Report 
any and all test scores, including SBAC/SBA, previous and current. 

c. What reading recommendations do you have for the teacher to instruct this student? 
Why? 

4. Written Language 
a. First Language:  Record any information you can find about the student’s L1 writing.  

Include informal tests, standardized tests, anecdotal information, work samples, etc. 
Report any and all test scores, previous and current. 

b. Second Language:  Record all information you can find about the student’s L2 writing.  
Include informal tests, standardized tests, anecdotal information, work samples, etc. 
Report any and all test scores, including SBAC/SBA, previous and current. 

c. What written language recommendations do you have for the teacher to instruct this 
student? Why? 

5. Content Area- Pick one (1) area other than language arts, e.g. math, history, science. 
First Language:  Record any information you have about the student’s L1 skills in 1 other 
academic area. Include informal tests, standardized test, grades, work samples, etc. Report any 
and all test scores, previous and current. 

a. Second Language:  Record any information you have about the student’s L2 skills in the 
same academic area. Include informal tests, standardized test, grades, work samples, 
etc. Report any and all test scores, including SBAC, previous and current. 

b. What content area recommendations do you have the teacher to instruct this student? 
Why? 

6. Write a paper that summarizes your findings and where the information came from. 
• Was there information you wanted that you did not access?  
• What additional information did you learn that will enhance your ability to plan and 

teach your lesson?  
7. Upload your paper as a Word document or pdf. 
Alternative Directions for DHH Students 
If you are collecting, analyzing, and using data about an ELL student who is deaf or hard of 
hearing to inform instruction.     
 
 
 
 
 
 
APPENDIX E: Centering the Curriculum Around Students Funds of Knowledge  
In this activity, you will center your student's Funds of Knowledge around the curriculum by 
filling out Centering the Curriculum Around Students Funds of Knowledge Graphic Organizer. 
Please follow the steps below to complete this assignment: 

• Step 1: Downland Centering the Curriculum Around Students Funds of Knowledge 
Graphic Organizer from Canvas.  

• Step 2: Review the example provided during lectures related to embedding Funds of 
Knowledge into the curriculum.  

https://canvas.csun.edu/courses/162268/files/29234584/download?download_frd=1
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• Step 3: Discuss possible interpretations of these artifacts and consider how they relate 
to the funds of knowledge of their students.  

• Step 4: Describe the specific Funds of Knowledge of your students you learned during 
your interaction with families by Creating 3 statements about your students: “My 
students may know about ….” Or “My students are ….”  (first page of the graphic 
organizer) 

• Step 5: Discuss possible ways to integrate student's funds of knowledge into 
instructions 

• Step 6: Fill out the TEMPLATE (Each group member will fill out their own template).   
• Step 7: Upload a completed template to the "Funds of Knowledge into the Curriculum 

graphic organizer assignment portal (Each group member uploads their own).  
 
Central Question: What might your student’s Funds of Knowledge look like in the content 
areas? 
For example, you may identify your students' Funds of Knowledge as soccer. 

Go beyond just recognizing their interest in soccer and delve into the specific skills and 
knowledge they bring to the classroom related to soccer, such as team collaboration, taking 
turns, comprehending rules, and conflict resolution. How can you harness and leverage these 
existing Funds of knowledge to inform your instructional design, embedding these valuable 
skills derived from soccer? 

Furthermore, consider how you would use these Funds of Knowledge to shape the classroom 
environment, including grouping strategies, classroom jobs, and classroom rules. Additionally, 
reflect on how these soccer-related skills can enhance social interactions and communication 
in the classroom, extending beyond content areas. Remember, it is more than creating word 
problems related to soccer. What is this student’s accumulated knowledge from soccer? 

Your focus student (e.g., disability category, ELD level, and grade level): 

Please create three statements about your students like “My students may know about ….” 
Or “My students are …. 

1: 

2: 

3: 

Centering the Curriculum Around Students Funds of Knowledge Graphic Organizer 

(Deniz, Antill, &Spies, 2022) 
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APPEDNIX F: Parent Panel Reflection 

After hearing the culturally and linguistically diverse parents' experiences and 
perspectives, take a moment to reflect on what stood out to you the most.  

How did the parent experiences expressed by the parents: 

• What themes surfaced for you across the experiences today’s parent panel shared?  
• Presented an idea or information that connects with what you already know  
• Presented an idea or information that extends your thinking in new directions  
• Elicited challenges in your mind from the ideas and information presented 

 
 
 
 
 
 
 
 
 
 
APPENDIX G: Conducting Student and Parnet Interviews Assignment 
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For the purpose of this assignment, you are expected to conduct one funds of knowledge 
discussions/interviews with students and families (if possible). This could be done virtually or in person. 
In order to complete this interviews or discussions with your ELL student please follow the steps 
below: 

• Step 1: Set up a time to talk (informal) 
• Step 2: Review Possible Interview Questions (SPED 416).pdf 
• Step 3: Meet with your student. 
• Step 4: Respectfully, ask questions that allow your student to discuss areas around 

Some of the topics are:Home Language , Family Values and Traditions , Caregiving , Friends and 
family . Family Outings , Household Chores , Educational Activities , Favorite TV Shows , Family 
Occupations , Scientific Knowledge , Interests, hobbies and activities, Social networks 

• Step 5: Use the Funds of Knowledge Interview and Reflection Matrix   
• Step 6: Review the Sample Funds of Knowledge Chart   
• (This does not rely on a new template but will provide you with ideas) 
• Step 7: Organize your interview notes by filling out the Funds of Knowledge Interview and 

Reflection Matrix (Word or Google doc).  
• Step 8: Upload the Final version of the Funds of Knowledge Interview and Reflection Matrix to 

Canvas.  

In order to complete this interviews or discussions with family please follow the steps below: 

• Step 1: Set up a time to visit the home or to talk on Zoom, Facetime or with a 
phone call. 

• Step 2: Review Possible Interview Questions (SPED 416).pdf. 
• Step 3: Meet with the family member(s). 
• Step 4: Respectfully, ask questions that allow the family to discuss areas around 

some of the topics are: Family history: immigration, labor, education, Life in their country of 
origin, School system in county of origin, Family life in home country and in the U.S., Attitudes 
toward schools, Parenting styles, Interests, hobbies and activities, and Social networks 

• Step 5: Use the Funds of Knowledge Interview and Reflection Matrix  available on Canvas to 
guide yourquestions and to take notes. 

• Step 6: Review the Sample Funds of Knowledge Chart  (This does not rely on a new template 
but will provide you with ideas) 

• Step 7: Organize your interview notes by filling out the Funds of Knowledge Interview and 
Reflection Matrix (Word or Google doc).  

• Step 8: Upload the Final version of the Funds of Knowledge Interview and Reflection Matrix to 
Canvas.  

Please see below, if you would like to read and learn more about home visits: 

Home Visits How Do They Affect Teachers’ Beliefs about Teaching and Diversity.html OR Lessons at the 
Kitchen Table.html 

Funds of Knowledge Interview and Reflection Matrix (Deniz, Antill, & Spies, 2022) 
 

Category Question  What might you 
learn? 

How would you incorporate it into 
instruction? 

https://canvas.csun.edu/courses/162268/files/27870565/download?download_frd=1
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and Traditions 
 
 

 
 
 
 
 

  

Friends and 
Family 
 
 

 
 
 
 
 

  

Household 
Chores 
 
 

 
 
 
 
 
 

  

Educational 
Activities 
 
 

 
 

  

Favorite TV 
shows 

 
 

  

Family 
Occupations 
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APPENDIX Assessing Oral Language Development with SOLOM Rating Scale-In class 

Activity 
Directions for Administering the SOLOM: Based on your observation of the student, indicate 
with an "X" across the category which best describes the student's abilities. • The SOLOM 
should only be administered by persons who themselves score at level "4" or above in all 
categories in the language being assessed. • Students scoring at level "1" in all categories can 
be said to have no proficiency in the language. 
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APPENDIX I: MLL/ELL Shadowing Observation Assignment 

Purpose: The purpose of this assignment is to allow you to see first hand the oral language 
development opportunities that are experienced by an ELL student. 
Please review the information for additional information: 

• Video: Refocusing Our Attention on Multilingual Learners via Shadowing _ Ivannia 
Soto 

• Podcast: EL Shadowing as a Catalyst for Change by Ivanna Soto 

Directions: 

• Step 1:  Schedule the Shadowing 
o Arrange a time to shadow a Multilingual Learner (ML) with a disability for 2 

hours. 
o If you do not have access to a student, please contact me, and and I will assist 

you in finding a student to shadow. 
• Step 2: Prepare the Necessary Materials  

o Download the MLL (ELL) Shadow Protocol Forms for Academic and Non 
Academic Speaking and Listening 

o Additional resources, including templates and a letter for administrators (if 
required), are also provided on Canvas. 

• Step 3:  Conduct the Shadowing Observation 
o Observe the oral language and listening practices of the student for 2 hours, 

using 5-minute intervals to document your observations. 
• Step 4: Collect and Organize Data 

o Use the comment section on the ML Shadow Protocol Form to summarize the 
patterns and key insights from your observation (What is happening beyond the 
top of the 5 minutes; What is confusing the student or if they are struggling; 
Positives about the teacher and/or student; this will help to write your final 
reflection). 

o Tally the types of speaking and listening you observe (nonacademic speaking, 
academic speaking, listening, not listening). 

o Graph the data you collected during the observation to visually represent your 
findings. 

• Step 4: Reflect and Summarize Your Findings 
o Write a reflection on your shadowing experience, focusing on what you learned 

and how it informs your understanding of ML students with disabilities. 
• Step 5: Submit Your Work 

o The completed ML Shadow Protocol Forms (Academic and Non-Academic 
Speaking and Listening). 

o Your final reflection. 
o Upload the following to the assignment portal on Canvas: 

• Using the student you have chosen for your Case Study, you will monitor the oral 
language and listening practices of the student. 
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• You will follow the student for at least 2 hours, at 5 minute intervals, while the student 
is in school. 

See below for Sample Reports on Canvas 

 

 

 
 
 
 

APEEDIX J: SMALL GROUP DISCUSSIONS 

SMALL GROUP DISCUSSION 1: This is a group activity and will be completed during class. 
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Purpose: Recognize our own values and implicit and explicit biases and the ways in which these values 
and implicit and explicit biases may positively and negatively affect teaching and learning.  
Directions: Please complete the steps below to complete this task.  

• Step 1: Discuss who will be in charge of recording in your small group.  
• Step 2: Start recording (Zoom; Panopto; or using your cellphone)  
• Step 3: Have the discussion for 15-20 minutes; there are three requirements for this 

discussion:  
• Discuss 3 areas of growth that you currently don't feel fully prepared yet from Part II of the 

course introductory survey. Survey items can be found HERE for your reference.  
• Discuss successes, challenges, and action plans for growth using annotated articles from this 

week's 3 readings. How can you use the information presented in these articles to take action 
to improve your skills in working with ELLs?  

• Discuss personal biases and pre-determined beliefs and how these impact our interactions with 
our students and teaching practices, such as how your own experiences, values, beliefs, and 
stereotypes influence the way you behave in the classroom. How do your own experiences, 
values, beliefs, and stereotypes influence your knowledge and understanding of groups that 
are racially different from your own?   

• Step 4: Stop recording and save it.  
• Step 5: Upload the recording to the assignment portal on Canvas under Small Group Discussion 

#1 (one group member-only). Include all group members' names.  
• Step 6: Upload pictures or a soft copy of annotated notes from articles HERE.  

Note: Your instructor will watch recorded discussions and grade for engagement and   
collaboration.  
SMALL GROUP DISCUSSION 2  
This is a small group activity that will be completed during class.   
You have been collecting data about your ELL student. In this discussion, you will analyze the data 
collected from ELL shadowing activity.   

• Step 1: Start recording (see Canvas for notes about Panopto, Zoom breakout room, or using 
your cellphone)    

• Step 2: Please describe what you learned after spending at least two hours accompanying a 
student with a disability who is learning English. Specifically, address the following three points:   

• What did you observe particularly related to academic oral language and their listening 
practices in English?    

• Additionally, consider the opportunities available to EL students to use language at school.    
• Finally, how can you use the insights gained from this experience to initiate changes in 

instructional practices?  
• Step 3: Upload your recording to Canvas  

SMALL GROUP DISCUSSION 3  
As part of your efforts to support your ELLs, you have been gathering data about them. This discussion 
will focus on analyzing the data that was collected during the community scanning activity.   
One group member (Group Leader) should record the discussion and upload it.  
Here are the steps you need to follow:  
Step 1: Share your pictures Each group member shares the pictures they took during their community 
scan (or from virtual Google Maps scanning).  
Step 2: Analyze from an asset perspective As a group, discuss what strengths and resources are visible 
in these photos. What do they say about the community?  
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Step 3: Interpret the photos What do these images reveal about your students’ cultural, linguistic, or 
social experiences? How do they connect to the idea of funds of knowledge?  
Step 4: Identify patterns Are there any common themes across the photos (e.g., types of businesses, 
places of worship, community spaces, signs of celebration or resilience)?  
Step 5: Share what you learned from family interviews  
What specific funds of knowledge did you uncover during your student or family interviews? How do 
they connect to what you observed in the community?  
Step 6: Reflect on the Process Each group member should briefly reflect on: What challenges did you 
face during the scanning activity? Did you use the checklist beforehand?  
Step 7: Upload the Video The Group Leader, who recorded the session, should upload the video 
recording of your discussion.  
Be sure to include the full names of all group members who participated in the discussion in the 
description when uploading.  
SMALL GROUP DISCUSSION 4  

• Step 1: Download Centering the Curriculum Around Students' Funds of Knowledge 
Graphic Organizer from Canvas.  

• Step 2: Review the example provided during lectures related to embedding Funds of 
Knowledge into the curriculum. 

• Step 3: Start recording (see Canvas for notes about Panopto or using your cellphone)  
• Step 4: Have the discussion; there are three requirements:   
• Describe what funds of knowledge you identified related to your EL student based on 

the data collected. Create 3 sentences about your student (See graphic organizer 1st 
page for an example). 

• Explain how these funds of knowledge can be incorporated into classroom instruction 
and how this information can be used to enhance the instruction of the student and 
collaboration with the family.    

• Provide feedback to your group members related to how else they can embed their 
students' funds of Knowledge into their instructions. 

• Step 5: Fill out the TEMPLATE (Each group member will fill out their own template 
related to their lesson plan and the student they shadowed). Upload a completed 
template to Centering the Curriculum Around Students Funds of Knowledge Graphic 
Organizer assignment portal (Each group member uploads their own).  

• Step 6: Upload the recording of this session to the assignment portal on Canvas Small 
Group Discussion #4(one group member-only). 
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APPEENDIX K: Leveraging Students’ Cultural and Linguistic Repertoires through Funds of 
Knowledge and Cultural Wealth 

re 
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APPEENDIX L: Centering the Curriculum Around Funds of Knowledge Lecture 
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APPEENDIX M: Exploring CCSS and ELD Standards and Objectives Lecture
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APPEENDIX N: Writing Content and Language Objectives Lecture
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APPENDIX O: Second Language Acquisition Lecture
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APPENDIX P: Culturally and Linguistically Sustaining Teaching Lecture 
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APPENDIX Q: Promoting Oral Language Acquisition 
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APPENDIX R: Evidence Based Literacy Instructions Lecture
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APPENDIX S: Assessment and Family Engagement 
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Course Introductory Survey 

Throughout this semester, you will be reflecting on your motivations for teaching as well as your teaching 
practice. This survey should form a foundation and a starting point for this reflection, so please be as 
honest as possible in each section. Your individual responses will not be shared with anyone except the 
instructor, and they will have no impact on your course or assignment grades. 

Part I: Personal Characteristics 

1. What is your name: 
2. What is your gender identity:  
3. What is your race: 
4. What is your ethnicity: 
5. What valid teaching credentials do you currently hold:  
6. What are the grade levels you currently teach/ support: 
7. How many years of teaching experience do you have: 
8. If you are teaching, approximately what percentage of the students in your class(es) are 

emergent bilinguals (i.e., English language learners/emergent bilinguals): 
9. What do you see as three of your strengths in terms of working with students with disabilities 

who are emergent bilingual: 
10. What do you see as three of your areas of growth in terms of working with students with 

disabilities who are emergent bilingual: 
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Part II: Self-Efficacy Related to Culturally Responsive Teaching 

Read each statement in the left column below, then in the right column, write the number that 
indicates the extent to which you agree or disagree with it on a scale of 1-5. *Culturally and 
Linguistically Diverse (CLD) 

1 = Definitely No 2 = Probably No  3 = Maybe 4 = Probably Yes            5 = Definitely 
Yes 

  
I am able to . . . 

Number 
(1-5) 

1 modify instructional activities and materials to meet the developmental needs 
and learning interests of my students with disabilities from culturally and 
linguistically diverse (CLD) backgrounds. 

  

2 design appropriate instruction that is matched to English language learners’ 
language proficiency and special needs. 

  

3 create a learning environment that reflects the various backgrounds of my CLD 
students. 

  

4 develop appropriate Individual Education Plans for my students with disabilities 
who are from CLD backgrounds. 

  

5 use my students’ prior knowledge related to their cultural and linguistic 
backgrounds to help make learning meaningful. 

  

6 use various types of assessment that is matched to English language learners’ 
language proficiency and special needs. 

  

7 critically examine the curriculum to determine whether it appropriately 
represents CLD groups. 

  

8 identify the differences between student behavior/ communication at home 
and student behavior/ communication at school. 

  

9 use a variety of teaching methods to assist my students in learning the content.   

1
0 

communicate with students with disabilities who are English language learners.   

1
1 

identify cultural differences when communicating with parents regarding their 
child’s educational progress. 

  

1
2 

implement interventions that minimize the effects of cultural mismatch 
between home and school. 

  

1
3 

distinguish linguistic/ cultural differences from learning difficulties for students 
with disabilities. 
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1
4 

create a caring, supportive, and warm learning environment for my students 
from CLD backgrounds. 

  

1
5 

assist my students to be successful by supporting the native language of my 
students with disabilities who have limited English proficiency. 

  

1
6 

structure parent-teacher conferences (e.g., IEP meetings) that are comfortable 
to allow CLD parents to participate. 

  

1
7 

identify the ways standardized tests may be biased against students from 
diverse backgrounds. 

  

1
8 

build positive relationships with CLD parents.   

1
9 

help my students develop positive interactions with each other.   

2
0 

obtain information about my students’ preferred learning ways (e.g., 
cooperation or individual work). 

  

Note: Adapted from Chu and Garcia (2014) 
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(Week 3 In Class Activity-History of the ELs) 
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 Linking Key: 

TPE Page 
# 

TPE Page 
# 

TPE Page 
# 

TPE 1 TPE 2 TPE 3 

U1.1  21 
11  
13 

U2.2  20 
11 
11 

U3.1 20  
20 
24 
 

U1.2 21 
9 

U2.3 19 
20 

U3.2 20 
11 
24  
 

U1.3 21  
8 
29 

U2.6 21 
26 

U3.3 21 
10 
11  

U1.6 21 
7 
24 

MM2.4 
(EX2.4)C 

22 
8  
8  

U3.4 22 
22 
11 

MM1.1  20 
20  

MM2.7 
(EX 2.10) 

20  
8 

U3.5  21  
7 
25 
 

(EX1.6) 20 
20  

MM2.8 
(EX 2.11)  

20 
20 

U3.6 20 
10  
25 

MM1.2 (EX1.7) 20 
7 
24 

EX2.3 21 
7 

  

MM1.3 (EX1.8) 21 
7 
9 

    

MM1.4 (EX1.9)  20  
          11 
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EX1.5  20 
20 
 

    

TPE 4 TPE 5 TPE 6 

U4.1 20 
6 
29 

U5.1 22 
10 

U6.1 21 
6 

U4.3 20 
10 
24 

U5.2 22 
29 

U6.2 21 
6 
21 

U4.4 22 
10 
24 

U5.3 20 
11 

MM6.5 
(EX6.6) 

24 

U4.6 20 
8 
24 

U5.6  23 
6 
25 

EX6.1  24 
9 

U4.7 21 
10 

U5.7 22 
7 
31 

  

MM4.2 (EX4.4) 20 
22 
24 

U5.8 21 
22 
6 

  

MM4.4 (EX4.5) 20 
10 
24 

MM5.1 
(EX5.2) 

22 
6 

  

  MM5.2 
(EX5.3) 

22 
26 

  

  MM5.3 
(EX5.4) 

21 
21 

  

  MM5.4 
(EX5.5) 

21 
23 
31 

  

  MM5.5 
(EX5.6) 

22 
9 
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26 

TPE 7     

U7.1 21 
21 
12 

    

7.2 20     

U7.3 23 
23 
11 

    

U7.4 23 
24 
24 

    

7.5h 21     

7.6/U7.6 22** 
 9  
23 

    

7.6 a. 20      

TPE U.7.7 19 
22 ** 
25  

    

7.7 c. 20 ** 
20** 
 6  

    

TPE 7.8 U7.8 a.           9     

7.10. b 20 
 6  
27  

    

7.10. c. 20 
 20 ** 
27**  

    

TPE MM/EX 
7.1 

20** 
 8  
10  
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TPE DHH 7.10d 21 
21 
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