CALIFORNIA STATE UNIVERSITY, NORTHRIDGE
Department of Special Education
Course Syllabus

SPED 416: Educating Diverse Learners with Disabilities and Working with Their Families

Instructor: Dr. Fatmana K. Deniz, PhD

Email: fatmana.deniz@csun.edu

Office: EDUC 2239

Term: Spring 2025

Class Time: Wednesdays 4:00-6:45 pm.

Class Location: EDUC 3115

Student Hours: Wednesdays 2:30-3:30, after class or by appointment (email for

appointment)

Zoom link for Online Class/Student Hours/any Online Meetings:
https://csun.zoom.us/j/81869450850?pwd=UNYnpfKwLi3AuVylpr9BBtD8bpJDv6.1

Meeting ID: 818 6945 0850
Passcode: SPED

I have had the pleasure of meeting some of you in previous classes. For those who are
interested in learning more about me, feel free to check out this Canvas LINK

CONCEPTUAL FRAMEWORK- What does the college value?

Michael D. Eisner College of Education (Revised May 2018)

The faculty of the Michael D. Eisner College of Education, regionally focused and nationally
recognized, is committed to excellence, innovation, and social justice. Excellence includes the
acquisition of professional dispositions, skills, and research-based knowledge, and is
demonstrated by the development of ethical and caring professionals—faculty, staff,
candidates—and those they serve. Innovation occurs through the leadership and commitment
of faculty, and through collaborative partnerships among communities of diverse learners who
engage in creative and reflective thinking. We are dedicated to promoting social justice and
becoming agents of change in schools and our communities. We continually strive to achieve
the following competencies and values that form the foundation of the Conceptual
Framework.

v We value academic excellence in the acquisition of research-based professional
knowledge and skills.

v We strive to positively impact schools and communities. Therefore, we foster a culture
of evidence to determine the impact of our programs, to monitor candidate growth,
and to inform ongoing program and unit improvement.


mailto:fatmana.deniz@csun.edu
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https://canvas.csun.edu/courses/153691/pages/a-little-bit-about-me-dot-dot-dot?module_item_id=6983350

v We value ethical practice and what it means to become ethical and caring
professionals.

v/ We value collaborative partnerships within the Michael D. Eisner College of Education
as well as across disciplines with other CSUN faculty, P-12 educators and related
professionals, and other members of regional and national educational and service
communities.

v/ We value people from diverse backgrounds and experiences and are dedicated to
addressing the varied strengths, interests, and needs of communities of diverse
learners.

v We value creative, critical, and reflective thinking and practice.

COURSE DESCRIPTION- WHAT IS THIS CLASS ABOUT?

This course is designed to provide information regarding the education of diverse learners with
disabilities. The course provides an overview of the needs of Multilingual Learners (MLL), as
know English language learners (ELLs), with disabilities with an emphasis on understanding and
accepting differences in culture, ethnicity, language, abilities and disabilities of individuals.
Candidates are introduced to state and federal laws related to students with disabilities and
diverse needs. Knowledge and practices for becoming culturally competent educators are
discussed, taking into account the principles of language acquisition, language proficiency,
differences in family backgrounds and systems, and how these affect learning. Finally, the
course addresses ways of communicating effectively and respectfully with families.
Prerequisites or co-requisites SPED 400, 406, 407, 511

This course addresses the critical need for educators to be competent in working with young
children from culturally and linguistically diverse backgrounds. Through a combination of
theory, research, and practical application, you will develop the knowledge and skills necessary
to meet the diverse needs of multilingual and multicultural students and create learning
environments that promote social justice and equity.

COURSE OBJECTIVES- WHAT WILL | LEARN?

The goal of this course is to help you engage in critical and reflective thinking as you develop
the skills and knowledge to make a difference in the lives of individuals from culturally and
linguistically diverse backgrounds, as well as contribute to your own professional and personal
growth while becoming a culturally sustaining teacher. After completing this course, | expect
you will be able to:
v Reflect upon one’s own attitudes, beliefs, and stereotypes and how they may influence
teaching practices in serving diverse learners.
v Discuss how sociocultural (world view) consciousness enhances teachers’ delivery of
services to students and their families.
v Demonstrate an affirming attitude toward students and families from diverse
backgrounds.
v Demonstrate knowledge and skills of evidence-based practice when teaching and
disciplining students from diverse backgrounds.



Identify how families may react to the diagnosis that their child has a disability.
Explain about potential influences that a child with a disability may have on the family
system.

Identify state and community resources that can assist families of children with

disabilities.

Identify how cognitive, pedagogical, and individual factors affect students’ language

acquisition.

Demonstrate knowledge about the state and federal laws regarding the education of

diverse learners with and without disabilities.

Demonstrate knowledge of students’ backgrounds, experiences, and family structures

planning instruction and supporting individual student learning for diverse learners

with disabilities.

Identify and demonstrate culturally responsive teaching and evidence-based practices

for students with disabilities.

Vv Identify how diversity is reflected in literature for adults and children and how it may
be used in the classroom.

v Demonstrate knowledge of how diversity affects the development of academic
language and practices for English Language Development which leads to literacy in
English.

v Demonstrate an understanding of first and second language acquisition and how it
affects learning by students with disabilities.

Vv Identify strategies for working appropriately with paraprofessionals, interpreters,

translators and cultural mediators.
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You can expect me to support your attainment of these objectives by cultivating a positive
learning environment that includes understanding, feedback, and guidance. We’re in this
together!

READINGS AND REQUIRED DOCUMENTS

A. Readings
In lieu of a textbook, this class provides a number of readings for you to choose from. Reading
Options are available on Canvas and will be uploaded to Canvas on a weekly basis.

The most important reading you should secure is Culturally Responsive Teaching and The
Brain: Promoting Authentic Engagement and Rigor Among Culturally and Linguistically Diverse
Students” by Zaretta L. Haommond.

The library has a hard copy of the, and you will be able to borrow it from the library or copy the
respective chapters we will be reading. If possible, please try to obtain free e-books or borrow
this book from other sources in the meantime.

B. Required Documents

Vv California Practitioners’ Guide for Educating English Learners with Disabilities. Available
at: https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf



https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=Zaretta+L.+Hammond&text=Zaretta+L.+Hammond&sort=relevancerank&search-alias=books
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California English Language Development Standards. Available at:
http://www.cde.ca.gov/sp/el/er/eldstandards.asp

California Common Core State Standards. Available at:
http://www.cde.ca.gov/be/st/ss/

California Common Core Connectors - Reading

California common Core Connectors - Writing

California Common Core Connectors - Math

California Common Core ELD Connectors

California English Learner Roadmap. Available at: https://www.cde.ca.gov/sp/el/rm/
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Integrating the CA ELD Standards into K—12 Mathematics and Science Teaching and
Learning. Available at:
https://canvas.csun.edu/courses/134153/files/21491836?module item id=5826611

Additional readings may be required. Students are required to have access to the Internet in
order to complete the course and assignments.

COURSE ASSIGNMENTS — WHAT DO | HAVE TO DO?

Lots of different ways to demonstrate what you have learned- Detailed information and
grading rubrics will be provided on our Canvas site.

Need help or just want to connect? Contact me or reach out to your classmates (through
Canvas or email). We can do this! The key to learning is putting in effort. | will do my best to
support and encourage your efforts, and | hope you will do the same.

Assignments are designed as a “coherent” curriculum to provide you with a meaningful
context and learning experience. Beaney (1995) identifies a coherent curriculum as “...one that
holds together, that makes sense as a whole; and its parts, whatever they are, are unified and
connected by that sense of the whole. It is not simply a collection of disparate parts of pieces
that accumulate in student experiences and transcripts. A coherent curriculum has a sense of
the forest as well as the trees, a sense of unity and connectedness, of relevance and
pertinence” (Beaney, 1995, p.3). In this class, the big puzzle, the whole, is becoming a
culturally sustaining teacher through identifying students' Funds of Knowledge and each
assignment serves as part of this big picture.

To facilitate learning to center students’ Funds of Knowledge in the curriculum, classroom
assignments will be organized through a framework referred to as the I-CARE process. The five
components of the I-CARE process coherently combine classroom assignments and support
you to become culturally sustaining teachers by (1) I-Increasing awareness about students'
multiple identities, (2) C-collecting information regarding students with disabilities who are
emergent bilinguals (SWDEB)’s Funds of Knowledge, (3) A- appreciating student and family
cultural and linguistic resources, (4) R-responding to new learning by identifying connections
between home and school; and (5) E-evaluating the impact.
A. Logistics
Due Date: See Canvas for specific due dates for each assignment.
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Submission: Upload to Canvas
Format: You may upload documents or give links to your website docs (Google Sheets,
Google Slides, e.g.). If you upload documents, please upload .doc, .docx, .ppt., and .pdf
only.

B. Purpose
to learn about the history and current realities of the community surrounding the school,
you are completing your field experience by conducting a community /neighborhood scan.
to recognize and identify the funds of knowledge ELL students with disabilities bring to the
classroom.
to build a bridge between students’ two lives --home and school-- and to construct a
coherent, meaningful, and culturally and linguistically sustaining learning environment.
To design learning experiences for ELLs with disabilities based on their cultural and
linguistic resources.

C. Skills
The purpose of these assignments is to help you practice the following skills that are essential
to your success both in this course and in your life beyond school:
v/ Recognize our own values and implicit and explicit biases and the ways in which these
values and implicit and explicit biases may positively and negatively affect teaching and
learning.
Establish and maintain positive relationships in and outside the classroom.
Collect data, analyze it, and embed data into instructions.
Integrate students’ prior experiences, interests, their funds of knowledge, and cultural,
language, and socioeconomic backgrounds into your teaching.
Reflecting on teaching practices.
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D. Knowledge
These assignments will also help you become familiar with the following important content:
v Being a culturally sustaining teacher
v Increasing student engagement
v Creating a supportive and accepting classroom environment
E. Tasks
These assignments will be completed during your course. This process is called I-CARE and
in order to capture the funds of knowledge your students bring to the classroom, please
follow the steps below. The classroom assignments have 5 parts.

Part 1: Increase Self-Awareness

The purpose of PART 1 is to allow you to reflect upon your own attitudes, beliefs, and
stereotypes and how they may influence your teaching practices serving diverse learners with
disabilities. In this task, you are going to engage in several activities. Each activity will help
increase self-awareness of our perspective by recognizing unconscious biases we may hold.

In part one, you will engage in two tasks:
A. Task A: Preparation (ee Pg.104 for Course Intro Survey)

o Step 1. Take the course introductory survey (Link will be provided on Canvas).



o Step 2. Read/annotate 3 articles prior to class (A list of the articles can be found in
Canvas). Upload pictures or soft copies of annotated notes from articles to Canvas
under the assignment titled Annotated Articles.

o Step 3. Sign up for discussion groups (This will be completed during the 2nd week of
the class).

B. Task B: Engage in Discussion (See page 46 for assignment details) U6.1
Step 1: Organize Roles and Start Recording

o Decide as a group who will record the discussion (see notes about recording,
Zoom, Panopto, or using your cellphone).

@)

o Step 2: Conduct the Discussion: Allocate time carefully to ensure that each member has
the opportunity to participate fully and cover all prompts if possible. Use the discussion
prompts below:

o Discuss three areas of growth identified in the survey.

o Reflect on successes, challenges, and action plans for growth, referencing
annotated articles from Task A.

o Discuss personal biases and pre-determined beliefs and their implications.

U6.2
o Step 3: Upload the recording to the assignment portal on Canvas under Small Group

Discussion #1 (one group member-only). Include all group members' names in your
submission.

*As your instructor, | will watch recorded discussions and grade for engagement and
collaboration. Rubrics for recorded discussions can be found on Canvas. You will have
more recorded small group discussions throughout this course.

Part 2: Collecting Students' Funds of Knowledge

Task A: CASE Study (See page 35 for assignment details); TPE U4.1; U5.6; BS5:83MMS5.1
(EX5.2) (7.7/U7.7¢ TPE 7.10 b)

You have two options to complete this assighnment:

e Option 1: Use the case studies provided on Canvas.
e Option 2: Review the actual files of one of your own students (if you are the teacher of
record). This option may be easier if you already have access to student records.

Note: If you are not the teacher of record and choose Option 2, you must obtain permission
from your mentor teacher to access the student’s files. Be sure to check your school’s policies,
as some may restrict access to student information. If you are unable to obtain access, please
complete this assignment using Option 1 instead.

e Step 1: Choose a student in your area of specialization who is a Multilingual Learner
with a Disability and has an IEP.

e Step 2: If you are completing Option 2, ensure you have access to the following: CUM
file, IEP or IFSP, and all test data for the student (previous and current).


https://community.canvaslms.com/t5/Student-Guide/How-do-I-record-media-using-the-Rich-Content-Editor-as-a-student/ta-p/379
https://www.csun.edu/it/panopto

e Step3:

Depending on your chosen option, thoroughly review either the case study

provided on Canvas or the actual student files.

o Step4:
o]

o]
e Step5:

Complete the file review and summarize your finding.

Detailed directions and resources to help you complete this assignment are
available on Canvas).

Include in your submission whether you selected Option 1 or Option 2.
Upload your form to the assignment portal on Canvas.

A. Task B: Multilingual Learner (ML) Shadowing (See page 44 for assignment
details) (U1.6) MM1.2 (EX1.7) MM1.3 (EX1.8); TPE EX2.3; TPE U3.5; U5.7

Note: If you currently do not have access to a student, please contact me, and | will assist you
in finding a student to shadow.

o Step1l:
o

o Step 2:

o Step3:

o Step4:

o Step4:

o Step5:

Schedule the Shadowing

Arrange a time to shadow a Multilingual Learner (ML) with a disability for 2
hours.

If you do not have access to a student, please contact me, and and | will assist
you in finding a student to shadow.
Prepare the Necessary Materials
Download the ML Shadow Protocol Forms for Academic and Non-Academic
Speaking and Listening, available on Canvas.
Additional resources, including templates and a letter for administrators (if
required), are also provided on Canvas.
Conduct the Shadowing Observation
Observe the oral language and listening practices of the student for 2 hours,
using 5-minute intervals to document your observations.
Collect and Organize Data
Use the comment section on the ML Shadow Protocol Form to summarize the
patterns and key insights from your observation (this will help to write your
final reflection).
Tally the types of speaking and listening you observe (nonacademic speaking,
academic speaking, listening, not listening).
Graph the data you collected during the observation to visually represent your
findings.
Reflect and Summarize Your Findings
Write a reflection on your shadowing experience, focusing on what you learned
and how it informs your understanding of ML students with disabilities.
Submit Your Work
Upload the following to the assignment portal on Canvas:

i. The completed ML Shadow Protocol Forms (Academic and Non-

Academic Speaking and Listening).
ii. Your final reflection.

*The first two assignments in this part of the I-CARE process should help you to Determine
Language Proficiency Levels of your student you chose for your CASE study. This
information will be used for your final lesson planning purposes.



C. Task C: Community Scan (See Canvas for Due Date) (/(U1.3); TPE MM2.7 (EX

2.10); U4.6

o Step 1: Decide if you would like to do this assignment alone or with another person. If
you'd like a partner, please contact fatmana.deniz@csun.edu for assistance.

o Step 2: Get a good camera (cameras may be checked out from the creative media
studio in the library, or you may use your cellphone camera).

o Step 3: Travel to the neighborhood/community around the school that your students
attend.

o Step 4: Take at least 12-15 photographs. See below the Possibilities and Things to
Consider in this step.

o A: Look for cultural markers, important places and landmarks, houses of
worship, community centers or nonprofits, places of business, parks, and other
gathering spots.

o B:Look for people, objects, and visual aspects that depict the community and
relate to the funds of knowledge of your students and the cultural/linguistic
resources they bring to your classroom.

o C: Look for positive and negative aspects; what is available, and what is not
available in the community?

o D: Look for anything that captures your attention, you have questions about or
would like to learn more about.

o Step 5: Upload pictures to Google Slides.
o Step 6: Add your Google Slides link to the Assignment portal in Canvas. You will receive
a completion grade on this item.
*You will be provided with examples of community scanning activities.

D. Task D: Conduct Interview(s) (See page 40 for assignment details) (MM2.4 (EX2.4);

o Step 1: Conduct one funds of knowledge discussions/interviews with students
and families. This could be done virtually or in person.
i. Please review the sample script in Canvas to engage in conversation with
families.

ii. Setup atime to visit the home or to talk on Zoom, Facetime or with a
phone call.

iii. Meet with the family member(s).

iv. Respectfully, ask questions that allow the family to discuss areas around
some of the topics highlighted in class.

v. Use the Funds of Knowledge Chart available on Canvas to guide your
questions and to take notes. MM/EX 7.1-(

o Step 2: Organize your interview notes by filling out Funds of Knowledge Chart
(Word or Google doc).

o Step 3: Upload the Final version of the Funds of Knowledge Chart to Canvas.
Important: Please obtain permission from your school administrator before
interacting with families or students. If you are not the teacher of record, you
must discuss your plans with your mentor teacher before initiating any interview
activities with parents or students. | have official letters that explain the purpose
of this assignment, which you can present to your mentor teacher, school
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administrator, or parents. Please make sure to use these letters. If you
encounter any difficulties interviewing the student or their parents, please
contact me, and we will discuss alternative ways to complete this assignment.

Part 3: Appreciate the Funds of Knowledge

A Task A: Small Group Discussion #2 (ML Shadowing reflection will be
discussed) MIMTIS(EXE8)MMS5.5 (EX5.6 U1.2))(/7.8/U7.8 a;See page 46
for assignment details)

Step 1: Start recording (see Canvas for notes about Panopto or using your cellphone)
Step 2: Share Your ML Shadowing Findings
o Present your findings from the ML shadowing activity to your small group.

o Use an asset-based perspective to highlight the student’s strengths, abilities,
and opportunities.
o Step 3: Discuss Your Insights
o Reflect on your shadowing experience and share your learning with your group.
Address the following points:
o Observations: What did you notice about the student’s academic oral language use and
listening practices in English?
o Opportunities for Language Use: What opportunities are available for Multilingual
Learners with disabilities to use language at school?
o Instructional Implications: How can the insights from this experience inform and inspire
changes in your instructional practices?
o Step 4: Submit Your Recording
o Upload the recording to the assignment portal on Canvas under Small Group
Discussion #2.
o Only one group member needs to upload the file, but be sure to include all
group members' names in the submission.

B. Task B: Small Group Discussion # 3 (Community Scanning reflections will
be discussed)

o Step 1: Start recording (see Canvas for notes about Panopto or using your cellphone)

o Step 2: Bring pictures you collected during your community scanning activity to class.
o Step 3:Review the photographs as a group and organize them into meaningful
categories or themes.
o Step 4: Discuss possible interpretations of these pictures and consider how they relate
to the funds of knowledge of their students. 7.6/U7.6;
o Step 5: Describe the specific Funds of Knowledge you learned about your students
through your interactions with their families and communities. EX6.1
o Step 6: Submit Your Recording
o Upload the recording to the assignment portal on Canvas under Small Group
Discussion #3.
o Only one group member needs to submit the file, but ensure all group
members' names are included in the submission.



€8 Task C: Small Group Discussion # 4 (Discuss all the data you’ve collected
about your focus student with your group; See Canvas for the Due Date)
See page 47 for assignment details)

o Step 1: Start recording (see Canvas for notes about Panopto or using your cellphone)

o Step 2: Analyze the artifacts using an asset perspective (e.g., formal or informal
assessment data such as student and parent interviews, community scanning, ML
shadowing). MM/EX 7.1;

o Step 3: Discuss possible interpretations of these artifacts and consider how they relate
to the funds of knowledge of their students.

o Step 4: Look at patterns in artifacts.

o You will use the "Embedding Funds of Knowledge into Curriculum" graphic
organizer to guide your discussion. The template and additional instructions will
be provided on Canvas.

o Step 5: Upload recording to the assignment portal on Canvas Small Group Discussion #4
(one group member-only). Include all group members' names.

Part 4: Respond

A. Task A: Lesson Plan Draft (See page 25 for assignment details) TPE U3.3;
TPE U3.6; U4.3; U4.4; U4.7; MM4.4 (EX4.5) U5.1

o Step 1: Download the Lesson Plan Template from Canvas. It can also be found in
Appendix A.

o Step 2. Choose a subject to teach (reading, writing, math, science, history, etc.) This
lesson plan could be for your current class/student you interact with/ or any grade
level you feel comfortable with.

o Step 3: Go to http://www.cde.ca.gov/re/cc and
https://www.cde.ca.gov/sp/ml/documents/eldstndspublication14.pdf; Identify the
grade-level CCSS and CA-ELD standards that can be incorporated.

o If you are developing a lesson plan for content areas that are not primarily
literacy-focused (such as math, science, or social studies), please include the CA
ELD and CCSS ELA standards. This will demonstrate how you embed and
integrate literacy skills—encompassing the four domains of language: reading,
writing, listening, and speaking—into your lesson.

o Step 4: Draft the Content Objective of the lesson that aligns with the content standard
and the Language Objective of the lesson that aligns with CA-ELD standards.

o Step 4: Write a lesson plan for Multilingual Learners with disabilities using the template
located in Canvas.

o Step 5: Upload your lesson plan to the Assignment portal in Canvas. You will receive a
completion grade on this item.

10
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B. Task B: Centering Funds of Knowledge Around Curriculum (See page 38 for
assignment details) U1.1; TPE U2.2; TPE U3.2 (UZ7.3)

Ste This is an in-class assignment. You will work with your small group (small group
discussion#4), but each group member must complete and submit their own form.

O

Step 1:

Downland Embedding Funds of Knowledge into Curriculum graphic organizer

from Canvas.

Step 2:
Step 3:
O

Step 5:
Step 6:

Review the example provided in Canvas.

Discuss with your group

Describe the specific Funds of Knowledge of your students you learned during
your data collection.

Create 3 statements about your students: “My students may know about ....” Or
“My students are ....”

Discuss how these funds of knowledge can be incorporated into classroom
instruction and used to enhance the student's instruction and collaboration
with the family.

Fill out the TEMPLATE (Each group member will fill out their own template).
Upload a completed template to Funds of Knowledge into the Curriculum

graphic organizer assignment portal (Each group member uploads their own).

€ Task C: Final Lesson Plan and Peer Review (See page 25 for the assignment
details) MM1.4 (EX1.9); TPE U2.2; TPE U3.3; TPE U3.4; U5.3

In this assignment, you will submit a final lesson plan, provide a peer review of a classmate's

lesson plan, and revise your own lesson plan based on the feedback received.

The purpose of this assignment is to use the data collected from the case study, community
scanning, shadowing, and interviews to plan and teach a lesson for a Multilingual Learner (ELL)
with a disability, addressing key issues discussed throughout the semester. In addition, you will
select a children's literary text that reflects the student’s culture and funds of knowledge and
is appropriate for their age level. By incorporating this text, you will demonstrate how literacy
is embedded into your content area, integrating reading, writing, listening, and speaking skills
into your lesson. Follow the steps below to complete the assignment.

o Step 1: Select a children or young adult book from the list provided on Canvas relating
to the culture, language, funds of knowledge, and age of the student you choose as
your focus student. Read the selected book.

Step 2:

Please revise a lesson plan draft that you have developed for this course. This

revised plan should integrate the book you read, artifacts collected from the
community scan, file reviews, ML shadowing, interviews, and discussions with your

peers.
o
o
o

Use the template Revised Lesson Plan Template provided in Canvas.
Use different font colors to show new additions to your lesson plan.

Answer the guided questions at the end of the lesson to indicate how you
incorporated students' fund of knowledge into your lesson plan (this will be a
Lesson Plan Reflection assignment).

o Step 3: Upload your final lesson plan to the assignment portal on Canvas.
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o Step 4: Peer review the lesson plan assigned to you and provide explicit feedback to
your peer with an emphasis on evidence based literacy instruction TPE U7.1

Step 5: Revise your lesson plan based on the feedback you received from your peers.
Step 6: Submit the final, peer-reviewed lesson plan.

Step 7:Complete Lesson Plan Reflection after your submission (See page 32 for the
template and reflection prompts) U1.3

Part 5: Evaluation and Presentation
A. Task A: Evaluate (See Canvas for Due Date)

o Stepl. Download the copy of the end-of-course survey (if you prefer Word
document) or use the link to complete the survey (if you prefer online
version)

o Step 2: Complete the end-of-course survey.

o Step 3: Take a screenshot of your completion and upload the end-of-
course survey to the assignment portal.

o Step 4: Complete the Social Validity Survey (Link is under week 16)
B. Task B: Present (See Canvas for Due Date)

o Step 1: Select pictures that are engaging, represent the community, and
demonstrate a connection to the learner.

o Step 2: Organize pictures to foster thoughts about community issues.

o Step 3: Prepare a PowerPoint presentation. The requirements for these
presentations are.

o Tell the story of the school and community in a logical sequence
with key supporting details.

o Make connections to possible funds of knowledge of students who
reside in the community and how the information connects to
classroom instruction. For example, gardens could reflect a deep
knowledge of medicinal herbs and horticulture that is part of a
student’s daily life. This can be integrated into the classroom
through science or Language Arts. Ul. 1

o Reflect on the whole process by sharing how this experience helps
you to understand the students with disabilities who are ELLs.

o Step 5: Upload your PowerPoint presentation to Canvas.
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o Step 6: Present your project.

o This session will be recorded and uploaded to Canvas for students
who cannot attend presentations (by your instructor).

Classroom Engagement and Participation

This course will be held in Hybrid, with class sessions taking place in both a combination of in-
person and Zoom sessions. As an active member of our learning community, | expect you to
prepare for, attend, and actively participate in each class session. Active class engagement is
encouraged. As part of classroom activities, you will engage in small group discussions,
complete individual or group tasks, and complete Reading Reactions — in which you will read
and react to the assigned chapters, articles, or other material.

SUBMISSION OF ASSIGNMENTS- HOW DO | SUBMIT WORK?

Assignments are submitted by uploading them to Canvas. Feedback and grades will be
provided through Canvas. Please make sure you are giving yourself enough time to complete
and submit the assignments for the course to minimize any unforeseen challenges. Plan
ahead! Unless otherwise specified, all assignments must be typed, have one-inch margins, font
size of 12, and be submitted as Microsoft documents or pdfs. CSUN provides all students with
free access to Microsoft Office, which includes Word, PowerPoint, and Excel. Here is a link to
the CSUN free Microsoft Office site: https://www.csun.edu/it/microsoft-office

1. Writing
Students are expected to turn in papers and assignments of high quality. All work should
represent your reflections upon and the integration of information covered in class in an
organized way. References should follow APA guidelines
(http://owl.english.purdue.edu/owl/resource/560/01/). Additionally, written assignments are
to be clear in sentence construction and should be proofread before submission. If you need
additional assistance with writing, please visit the University Writing Center at:
https://www.csun.edu/undergraduate-studies/learning-resourcecenter/university-writing-
center

2. Due Dates and Late Papers
Turn work in on time so you can better participate and gain more from the meetings and
activities (See Canvas for specific due dates for each assignment). | will also be able to give you
feedback earlier, which could help you with later work. The accelerated nature of the course
and the cumulative nature of the assignments toward the final project make timeliness all the
more important. Please review the policy for assignments turned in late.

o Assignments submitted within 24 hours of the posted due date will be graded for full
consideration. Please do not feel obligated to inform/email me as long as you will
submit it within this 24-hour period.

o Any assignments submitted between 24.1 hours and 72 hours after the posted due
date will be graded, but the final grade will be reduced by 10%.

LIFE HAPPENS; life is unpredictable, though— | get it- at any point in the semester, for any
assignment, if extenuating circumstances arise, if you need an extension, please contact me so
that options can be discussed.
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3. Extra Credit
In this course, extra credit is given through the opportunity to revise and resubmit
assignments based on feedback with a chance to raise their grade if the revision is submitted
before the end of the semester.

GRADING

It is important that students set professional goals for achievement and pursue readings and
assignments with your professional development as the focus (even when it might be difficult).
However, this class is graded per the Department of Special Education policy. Grades reflect
performance in exams, projects, and class attendance and participation. Comments, questions,
concerns, need help or advice, or just want to talk? Contact me.

D. And how will | be graded on each assignment?

1. Course introductory survey 10
2. CASE Study File Review 15
3. MLL Shadowing 15
4. Community Scan Pictures 5
5. Conduct Interview 15
6. Centering Funds of Knowledge Around Curriculum 10
7. Lesson Plan Draft 10
8. Lesson Plan Peer Review 10
9. Final Lesson Plan 50
10.  Final Presentation 40
11.  Discussions (4x15) 60
12.  End of Course Survey 5
13.  Social Validity Survey 5
14.  Lesson Plan Reflection 10
15. Engagement/Participation 40
TOTAL 300pts
E. How do points change to grades?

A 300-280 C 229-220

A- 279--270 C- 219-210

B+ 269-260 D+ 209-200

B 259-250 D 199-190

B- 249-240 D- 189-180

C+ 239-230 FAIL 179 AND BELOW

1. So what do the grades mean?
The following is the Department of Special Education's grading policy:
o A =Outstanding. Performance reflects an outstanding level, including the integration of
information and the application of theory and research to practice. Projects and exams
are comprehensive, thoughtful, well-organized, and clearly written.
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o B =Very Good. Performance reflects competencies that surpass a basic level of
understanding and skill and that indicate some ability to integrate and apply
information.

o C=Satisfactory. Performance reflects a minimal level of competency attainment,
understanding, and skill. It does not meet graduate-level and professional standards.

o D = Barely passing. Performance reflects the attainment of some competencies.

o F=Failing. Performance does not meet expectations for basic competency attainment.

COURSE GUIDELINES— WHAT ARE THE CLASS NORMS? (FOR YOU & ME)

1. Netiquette Guidelines— What are the class norms? (for you & me)
What else you’d like to add here? let me know if we need to add anything else.

2. Class Interaction
Talking, working, and thinking with others are large parts of this class. We may get into
discussions about controversial subjects. | encourage expressions of opinions (myself
included), but there are classroom boundaries. We will discuss how to ensure our class is a
safe place and how to treat each other in a respectful manner. Hurtful remarks (including
racial, gender, sexuality, ability, and slurs) and personal attacks will not be tolerated. We may
not always be comfortable with the topics and do not have to approve or agree with
everything we discuss, but we need to be respectful. All students must abide by the Student
Code of Conduct, as outlined by the California State University Code of Regulations:
http://www.csun.edu/sites/default/files/standards_student_conduct.pdf
Something else you’d like to add here. Please let me know

3. Respect for Diversity & Commitment to Non-Discrimination
| strive to maintain a climate for all participants in this class that is free of all forms of
discrimination and harassment based on race, ethnicity, religion, national origin, physical or
mental abilities, age, marital status, sexual orientation, gender identity, or status as a U.S.
veteran. It is my intent to create an inclusive class environment where students from all
diverse backgrounds and perspectives will be well served by this course and that the diversity
that students bring to this class will be viewed as a resource, strength, and benefit. My goal is
to present materials and activities that are respectful of diversity and honor your identities,
including accounts and viewpoints from traditionally underrepresented groups.
Please let me know if there are ways to improve in this regard for you personally or for other
students or student groups. You can also submit anonymous feedback, which will lead to my
making a general announcement to the class, if necessary, to address concerns. With the
above in mind, you, as a student, and |, as a faculty, each have a responsibility for maintaining
a safe and respectful space to express their reasoned opinions. Because our classroom should
be free of all forms of discrimination, professional courtesy and consideration for our
classroom community are especially important with respect to topics dealing with our diverse
social identities. Any student who has concerns about inappropriate behavior in the course
should contact me as soon as possible so | can facilitate discussions with concerned parties to
talk through the issues, or you may also contact CSUN’s Title IX Coordinator directly: Barrett
Morris, University Hall, Room 285, Phone: (818) 677-2077, Email: barrett.morris@csun.edu
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4. Communication
All official communication will be by e-mail to your CSUN email account. | often send out
important class information and announcements from our course Canvas page,
https://canvas.csun.edu/ so be sure to check your CSUN email regularly.
CSUN sends all official communications by email, including registration information. Check
your CSUN email as soon as you’ve activated your university account. Using any Web browser,
go to http://www.csun.edu/it/webmail. Enter your CSUN User ID and Password.

To forward your CSUN email to your Yahoo, Hotmail, or other preferred address, go to
http://www.csun.edu/it/account-info, login, and select Mail Forwarding. However, be aware
that some transmissions may not be successful. To remain informed, it is in your best interest
to continue to check your CSUN email account throughout the semester.

5. Questions, Comments, Concerns? Talk with me!
Please don't hesitate to seek help from me or from the many other people on campus who are
here to help you. | highly value effective communication. If you are confused, have needs, or
would like to share something with me, please reach out to me.
You have been given my email address on page 1. Email is the best way to contact me. If you
do email me, please write the class number (SPED 416) and your name in the subject line, so
| know it pertains to this class and can more easily find your records. Also, please be aware
that it may take a day or so to respond, so plan accordingly. Visiting me at my office or “virtual
office” is also encouraged. | am available for student hours on Thursdays from 2:30-3:30 p.m.
If you need to meet with me outside of office hours, please email me first to make an
appointment.

6. Student Conduct Code
This class will follow the CSUN Student Conduct Code. Detailed information can be found at
https://catalog.csun.edu/policies/student-conduct-code/. | want to know your thoughts and
ideas about the class material, so submit your work. Plagiarism and cheating will not be
tolerated. If you are unclear on what constitutes plagiarism, see this resource from the
University Library: https:// libguides.csun.edu/ journalism/plagiarism.

7. Artificial Intelligence (Al) Use Policy
This policy applies to all generative Al tools, such as ChatGPT, Elicit, and DALL-E2, across text,
artwork, graphics, video, and audio.

General Guidelines:

1. You are discouraged from using Al tools UNLESS under direct instruction from your
instructor to do so. Please contact your instructor if you are unsure or have questions
BEFORE using Al for any assignment.

2. If Alis permitted to be used, you must indicate what part of the assignment was
written by Al and what was written by you. No more than 25% of an assignment should
be created with Al if the instructor gives permission for its use.

A few words about the Ethical and Responsible Use of A.l.

We live in an increasingly digital world. | expect all students to use Al tools ethically and
responsibly. Any use of an Al-content generator such as ChatGPT to complete assignments
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without proper attribution violates academic integrity policies. By submitting assignments,
students pledge to affirm that the work is their own and to attribute the use of any tools and
sources. For every assignment using Al, you must include a short paragraph explaining the Al
tool used, how it was applied, the prompts and outputs, and how you revised them.

Approved Uses of Al in This Course: Brainstorming and refining ideas (e.g., drafting outlines);
Checking grammar, clarity, and style.

8. Absences and Tardies
Your active and consistent attendance and participation are required to succeed and
demonstrate an understanding of the material. In this class, attendance will be monitored
through class discussions and participation in small group activities completed during most
class sessions. These cannot be made up. An additional couple of hours a week should be
reserved for reviewing class material, preparing for the next class, and working on course
assignments. | hope that the various activities will further your understanding and application
of the class topics.
All of us in the class— you, me, and your peers— have a responsibility to create an environment
in which we can all learn from each other. | expect everyone to participate so that we can all
benefit from the insights and experiences each person brings.
| know that extenuating circumstances arise that can make this difficult. If circumstances make
you miss more than classes during the semester, you may be overextended. | ask that you
come to see me to discuss options. Remember that eligibility for financial aid is also based on
student participation.

Please come on time, prepared, and ready to participate in class activities, which will include.
Plan to stay the entire time. Class sessions will be recorded and made available on Canvas
for you. If you prefer not to be included in the recordings, please feel free to contact me.
Remember, it is the student’s responsibility to review the recorded class session and make
arrangements with classmates to get information/handouts disseminated during class in the
case of absences or tardiness. As your instructor, | am not responsible for make-up materials
for absences or tardies. In cases of absences, you may be asked to review recorded course
sessions and complete assignments related to them.

PLEASE NOTE THAT: If you are absent for more than 4 class sessions, you most likely will not
receive a passing grade, regardless of your performance on assignments and exams.

9. Virtual and On-Campus Classes
Can | Zoom into On-Campus Class?
All CSUN students have access to Zoom video conferencing software. In the case of an
emergency or illness, you may arrange with another student in class to participate
via Zoom on a student’s mobile device or laptop and speak on your behalf as a temporary
solution to short-term barriers to attendance (e.g., emergencies, illness). Please note that
this is a courtesy accommodation. It comes at a cost to me and to other students in class, so
please only request when you are truly needed, as this can be disruptive to your classmates
and me.
How About Zoom Cameras?
For virtual classes, per university policy, students are encouraged to remain on camera during
class sessions but are not required. However, | strongly encourage you to keep your cameras
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on during class as it is part of your demonstration of professional behavior. Teaching and
learning are social endeavors. We do not learn (nor teach) in a vacuum. Whenever possible,
please be fully present and engaged in class, as evidenced by your camera on and engagement
with other students and your professor.

10. Withdrawals and Incompletes
Sometimes unexpected things happen— | understand. However, it is your responsibility to
monitor your performance as you will not be automatically dropped for absences or poor
performance. Incomplete grades are granted only in extreme and unavoidable situations. Fifty
percent (50%) of classwork must be completed with a passing grade before an incomplete can
be considered. Before you decide you are unable to stay in this class, | encourage you to meet
with me. We might be able to resolve your concerns.

11. Restrictions on Disclosure and Distribution
To foster a safe environment for learning, the redistribution of audio or video recordings of
statements or comments from the course to individuals who are not students in the course is
prohibited without the express permission of the faculty member and of any students who are
recorded. Unauthorized distribution of such materials is a violation of academic standards and
may violate copyright laws and/or privacy rights.

12. Campus Resources— What support is available?
If you are facing challenges related to food insecurity, housing precarity/ homelessness,
mental health, access to technology, eldercare/childcare, or healthcare, you can find guidance,
help, and resources from CSUN with A HEART (https://www.csun.edu/heart). There are also
additional links on our Canvas site for resources to support your academic goals and
engagement with campus activities.

13. Accessibility— Need additional support? Ask for help.
Everyone’s brain and body work differently— please ask for help if you want it. As your
instructor, it is my goal to create an inclusive learning environment that supports your learning.
If you anticipate any issues related to the format, materials, or requirements of this course,
please get in touch with me so we can explore potential options. | will be more than happy to
work with you so that you can have a positive learning experience. Students with disabilities
are encouraged to register with the Disability Resource and Educational Services (DRES) at
https://www.csun.edu/dres. Registration and completion of a services agreement must occur
each semester. Reasonable and effective accommodations and services will be provided for
students who register with DRES in a timely manner and with appropriate documentation in
accordance with federal, state, and university guidelines. DRES can be reached at (818) 677-
2684 and is located in Bayramian Hall, room 110.

14. Canvas
Class materials and resources are available online. You will access these by logging on with
your campus credentials to Canvas (https://canvas.csun.edu/). If you have difficulty logging in
to the course or do not see the course listed, please contact the IT Help Desk. To succeed in
this course, you must have reliable access to a computer and an internet connection. CSUN
offers currently enrolled students the option to borrow devices such as computers and
internet hotspots through its Device Loaner Program (https:// www.csun.edu/it/device-loaner-
program). Minimal technical skills, such as attaching documents and using Word, are necessary
to succeed in the course. If you are having technical difficulties or need help with technology,
there are many resources on campus to help you. The IT center is always a good place to start:
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http://www.csun.edu/it/need-help If you continue to face issues with access to technology,
please let me know.

Additional Resources on Campus

Most of us, at some point, need a little help. These resources are for students; don't miss out before you
graduate!

Food Pantry at CSUN
Emergency MataCare grants, one-time grants to prevent evictions, urgent child care issues, etc.
DACA (Deferred Action for Childhood Arrivals) Resources: Check out the Central American
Resource Center facebook page, legal resources listed on CSUN's Educational Opportunity
Program (EOP) Dream Center that was created to support all undocumented students & allies
(Dream Center flyer). CSUN President Harrison issued a support statement on the CSUN
homepage for DACA and resources.
University Counseling Center (Bayramian Hall 5th Floor)
Help lines (after hours when the University Counseling is closed) for numerous topics/needs
(e.g., suicide, drug, rape, LGBQT, military, or any crisis).

e Pride Center offers support and resources to lesbian, gay, bisexual, transgender, queer, &
questioning students, faculty, & staff.
Learning Resource Center offers tutoring, a writing center, & more
Campus computer labs
To de-stress, invite students to our spa-like Oasis for relaxation or our Student Recreation
Center (SRC) (SRC flyer)

e Disabilities Resource Educational Services (DRES), some students with disabilities aren't aware
they can receive assistance.

e Klotz Student Health Center: Numerous health services including primary care, dental,
nutritional counseling, acupuncture, massage and lots more.

e Career Center for resume writing & interviewing and much more; Matty's Closet has free
professional clothes for students who need interview or professional attire.

e USU for more student services; Clubs & Organizations: Hopefully a dozen people have already
advised you to "get involved" at CSUN in something that interests you. (USU flyer)

e Associated Students offers recycling, and a Children's Center providing child care

CLASS SCHEDULE

ASSIGNMENTS ARE DUE as indicated on the Canvas Course UNLESS OTHERWISE NOTED.
Rubrics for assignments will be provided in Canvas.

Note: The class schedule is subject to change at the instructor’s discretion.

Week 1-( ON CAMPUS)
Topic: Overview and Introduction to Course and Content
Assigned Readings/Activities: Review Course Syllabus; coherent curriculum
In-class activities and practice: Complete student survey; read coherent curriculum
Creating inclusive learning environments U2.3

Week 2 (Zoom)
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Topic: Recognizing Attitudes, Beliefs and Stereotypes . Culturally Responsive Teaching
and Learning; review CASE study assignment and progress monitoring strategies (TPE 7.10b)
(TPE 7.10c)TPE U2;

Assigned Readings: Blink_chapter 3; Choose 3 articles from Week 3 readings and

annotate them; See Canvas Course, week 3 module for reading materials.

Tasks: upload Small Group Discussion#1; Draft questions for parent panel

In-class activities: Common beliefs survey (in-class); Engage in Small Group

Discussion#l In this discussion, you will explore different ways to recognize your own

values and both implicit and explicit biases. You will also examine how these values and

biases can positively or negatively impact teaching and learning. TPE U2.3; (See page

46 for assignment details)

Week 3 (On Campus)

Topic: History and Laws Governing ELL Students with Disabilities

Assigned Readings: B See Canvas Course, week 2 module for reading materials.

Tasks: Draft questions for parent panel and parent panel reflection discussion (in-class)

(See page 39 for assignment details)

In-class activities: Participate in a discussion and activities; Landmark

ELL Court Cases Jigsaw Small Group Activity (Create a timeline of laws that protect the

constitutional rights of English language learners (ELLs); Parent Panel

MMS5.4 (EX5.5) (See page 120 for ELL Court Cases Jigsaw Small Group Activity details)
Week 4 (Zoom)

Topics: Leveraging Students’ Cultural and Linguistic Repertoires through Funds of

Knowledge and Cultural Wealth (7.7/U7.7c) (TPE MM/EX 7.1)); TPE U2.2; TPE U3.2;

MMD5.4 (EX5.5) MM2.8 (EX 2.11); ; MM2.8 (EX 2.11) (See page 48 of this week’s

lecture for details)

Assigned Readings: Using Funds of Knowledge to Identify Bilingual Students' Gifts and

Talents- The Role of Home Visits; Funds of knowledge for teaching: Using a

gualitative approach to connect homes and classrooms; See Canvas Course, week 4

module for reading materials. TPE MM2.7 (EX 2.10); TPE U4.1

In-class activities and practice: Identifying funds of knowledge; cultural tree;(TPE

7.10c);(7.7/U7.7¢c) U4.6, U7.6a
Week 5 (ON CAMPUS)

Topics: Exploring the CCSS and CA ELD Standards and Writing Content and Language

Objectives Part | MM1.4 (EX1.9);TPE U3.1; TPE U3.6; U4.3; MM4.2 (EX4.4); ) (TPE U 7.2

(See page 59 of this week’s lecture for details)

Assigned Readings: California English Language Development Standards (Read

Chapters 1 & 2)

Tasks are Due: Submit CASE study file review; Submit Lesson Plan Draft

In-class activities and practice: Small Group Activity Part 1(Part Il will be on Week 7):

Aligning CCSS, CA ELD Standards, and ELD Connectors. Identify your grade-level ELD

standards, select one, and add it to the table along with the corresponding CCSS, ELD

connector, and proficiency level descriptors. Connect to IEP goals and students with
complex communication needs MM1.2 (EX1.7); MM1.1 MM1.1 EX1.6); EX1.6); TPE

U3.1; U5.3 MM4.4 (EX4.5) U7.7/U7.7);; (See page 107 for in-class assignment details.)
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Week 6 (Asynchronous Class-No Meeting)
Topics: Culturally Sustaining IEP and Transition Process
Assigned Readings: Developing-collaborative-partnerships-with-culturally-and-
linguistically-diverse-families-during IEP Process; Designing Culturally Responsive and
Relevant Individualized Educational Programs. See Canvas Course, week 8 module for
reading materials. (U1.1, (U1.2) EX1.5; / U4.1; U1.3 (See page 33 for assignment
details)
Tasks: Respond to Discussion post; Submit CRRIB IEP builder template. (EX1.5; (See
page 34 for template, and resources for this module)
Asynchronous activities and participation: Complete the assigned readings.
Use the CRRIB IEP Builder Template to create culturally responsive IEP goals.

Week 7 (On Campus)
Topics: Writing Content and Language Objectives Part Il TPE U3.3 (See page 67 of this
week’s lecture for details)
Assigned Readings: California Practitioners’ Guide for Educating English Learners with
Disabilities; California English Language Development Standards (Read Chapters 1 & 2);
Language Objectives: The Key to Effective Content Area Instruction for English
Learners.
Tasks are Due: Listen EL Shadowing as a Catalyst for Change by lvanna Soto; EL
Shadowing as a Catalyst for Change by lvanna Soto; Language Acquisition: An
Overview;
In-class activities and practice: Small Group Activity: Developing Objectives. Continue
working on your group PowerPoint from previous week by drafting content and
language objectives that align with the CCSS and CA ELD standards identified
previously. Engage in peer discussions and feedback on how students engage in 4
domains of language (reading, writing, listening, speaking) in these content and
language objectives. Practice and model how to conduct an MLL shadowing activity.
Legal requirements for assessments and IEPs for Els MM5.3/EX5.4, MM5.3/EX5.4 (See
page 107 for in-class assignment details.)

Week 8 (ZOOM)
Topics: (a)Second Language Acquisition of Students with Disabilities and impact on
second language acquisition in text reading fluency and Multilingual Shadowing for
Academic Language and Listening (U1.6) (TPE 7.5h) MM1.3 (EX1.8); TPE U3.5 TPE EX2.3
U5.8 MM5.4 (EX5.5) (TPE 7.1) (See page 74 of this week’s lecture for details)
Assigned Readings/Materials: Listen EL Shadowing as a Catalyst for Change by lvanna
Soto; EL Shadowing as a Catalyst for Change by lvanna Soto; Language Acquisition: An
Overview; What Is the Affective Filter, and Why Is it Important in the Classroom?; See
Canvas Course, week 5 module for reading materials.
Tasks: Submit MLL shadowing activity; Submit the recording of Small Discussion #2
In-class activity and practice: Engage in Small Discussion #2; in this discussion, you will
analyze the data collected from the MLL shadowing activity and discuss linguistically
sustaining behavior support strategies U2.6 U4.7, U6.2, U6.2 (TPEU 7.1); (TPE DHH
7.10d) (TPE DHH 7.10d)

Week 9 (SPRING BREAK)
Week 10 (ZOOM)
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Topics: Culturally Sustaining Teaching and Creating Inclusive Learning Environment for
ELLs with Disabilities (See page 82 of this week’s lecture for details)
Assigned Readings: read Chapters 1, 2 and 3 of the book "Culturally Responsive
Teaching & the Brain" by Zaretta Hammond
Tasks: Conduct Funds of Knowledge Interviews and submit notes; upload small group
discussion #2 U5.7
In-class activities and participation: Engage in Small Discussion #2; in this discussion,
you will analyze the data collected from the MLL shadowing activity. Small Group
Activity: Read a selected short story, compare the identity groups in the story to your
own, and discuss with your group. Use the Mirrors and Windows framework to reflect
on shared and differing identities MM2.4 (EX2.4);

Week 11 (ON CAMPUS)
Topic: Promote Oral Language Development ELLs with Disabilities (TPE 7.6/U7.6); (TPE
(See page 87 for this week’s lecture for details)
Assigned Readings: Scaffolded Academic Conversations- Access to 21st-Century
Collaboration and Communication Skills; Meaningful Classroom Talk
Tasks: Submit Community Scan Activity
In-class activities and participation: Jigsaw puzzle reading on condition for oral
language development; SOLOM rating scale (See page 42 for details); Structured Class
Discussion on Sequenced Vocabulary Instruction Using a New Vocabulary Word (TPE
u7.7/U7.7)

Week 12 (ZOOM)
Topic(s): Content Area Instruction; Centering Funds of Knowledge in Curriculum Design
and Assessment Data Interpretation for English Learners with Disabilities Part 2; U5.1;
U5.2; U5.8 MM5.1 (EX5.2) MM5.2 (EX5.3) MMS5.5 (EX5.6);Lesson Planning Workshop
and Feedback Session (See page 54 for this week’s lecture for details)
Assigned Readings: Home Is Where the Heart Is: Planning a Funds of Knowledge-Based
Curriculum Module; See Canvas Course, week 11 module for reading materials.
Tasks: Submit Centering the Curriculum Around Students Funds of Knowledge Graphic
Organizer; Upload Small Discussion #3 recording
In-class activities and practice: Engage in Small Discussion #3. This discussion will focus
on analyzing the data collected during the community scanning activity and the cultural
and linguistic assets and resources students bring to your classroom

Week 13 (ZOOM)
Topics: Evidence-Based Literacy Instruction for ELLs Grounded in Universal Design for
Learning (UDL);(TPEU7.1); (See page 94 for this week’s lecture for details) Centering
Funds of Knowledge Around the Curriculum Part 1.TPE U3.4; TPE U3.4 U4.4; MM4.2
(EX4.4)
Assigned Readings: Choose one article from Week 12 readings. Underutilized
Technology Solutions for Student Writing; Using Purposefully Created Stories to Teach
Academic Vocab; ESOL and Mainstream Teachers Engaging in Distributed and
Distributive Learning to Support English Language Learners’ Text Comprehension;
Reading Comprehension Strategies for Students With Learning Disabilities Who Are
Emergent Bilingual.
Tasks: Submit community scanning assignments
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In-class activities and practice: (a) Collaborative Small-Group MAPP Strategy Planning
Based on a Case Study and Children's Literature to engage students in reading,
listening, speaking, and writing (TPE 7.6/U7.6); (U7.4)(See page 117 for details) b)
Complete “Centering the Curriculum Around Students Funds of Knowledge Graphic
Organizer) (U7.3) (See page 39 for details and template); (c) Engage in Small
Discussion #4 In this discussion, you will collaboratively use formal and informal data
collected throughout the semester to complete a graphic organizer that centers the
curriculum around the funds of knowledge of focus students (See page 47 for details
and template).

Week 14 (ZOOM)

Topics: Lesson Plan workshop&1:1 Feedback session
Task: Complete the final lesson plan peer review assignment

Week 15 (ZOOM)
Topics: Enhancing Comprehensive Assessment through Collaboration and Parent
Involvement in English and Home Languages; ELPAC Assessment tool EX6.1 U5.6; (See
page 101 for this week’s lecture for details)
Assigned Readings: Choose one of the reading materials from the week 15 module.
Enhancing Academic Investment through Home—School Connections and Building on
ELL Students’ Scholastic Funds of Knowledge; Supporting Latinx Families in Special
Education Decisions; ABCs of Family Engagement U7.3;
Tasks: Submit the revised final lesson plan after receiving feedback from your peers.
In-class activities and participation: Designing a Collaborative Assessment Plan MM5.4
(EX5.5)

Week 15 (CAMPUS)
Task: Final Presentations
Submit Lesson Plan Reflection (See page 32 for details)
Submit Community Scanning Presentation

Week 17 (ZOOM)
Tasks: Final Presentations
Complete the end-of-course survey (in class);
Complete the social validation survey (in class).

Appendix A
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SPED 416 LESSON PLAN ASSIGNMNET DIRECTIONS AND LP FORMAT (7.6/U7.6a)
MM1.2 (EX1.7); TPE U3.1; TPE U3.2; TPE U4.3; U4.6; U4.4; MM4.2 (EX4.4); MMA4.4 (EX4.5) / U4.1;
(7.6/U7.6);;); MM5.5 (EX5.6); (U7.4)( (U7.4)(

Purpose: This assignment aims to design a learning experience for Multilingual Learners with
Disabilities based on their cultural and linguistic resources. You will create an initial draft of
your lesson plan, which will later be revised for the final lesson plan assignment. MM6.5
(EX6.6); U6.1;

Steps:

Step 1- Choose a Subject to Teach: Select a subject (reading, writing, math, science,
history, etc.) appropriate for your current class, students you interact with, or a grade
level you feel comfortable teaching.
Step 2- Identify Relevant Standards: Use the California Common Core State Standards
to identify the grade-level Common Core State Standard (CCSS) your lesson will
address.
Step 3-ldentify Relevant Standards: Use the California English Language Development
Standards to identify the ELD standard that aligns with your lesson's CCSS.
Step 4-Write Objectives: After Step 3, write a Content Objective and a Language
Objective with measurable criteria. Use Canvas handouts and class resources. Each
objective must include: Who? (e.g., “Students will...”), What? (Skill or task with an
action verb—no “understand,” “infer,” or “know”), Conditions? (How/when students
will do it), and Mastery criteria (e.g., 80% accuracy, 3 out of 4 correct).
Step 5- Describe Language Demands of the Lesson: Explicitly describe how students
will engage in the following language domains. (TPEs: 7.6/U7.6, MM5.2(EX5.3),
MMS5.5(EX5.6). (U1.6)
o Listening: What students must comprehend or interpret (e.g., listening to a
read-aloud, following directions).
o Speaking: What students will express verbally/nonverbally (e.g., participating in
discussion, using gestures).
o Reading: What students must interpret or analyze (e.g., informational text,
book excerpt).
o Writing: What students will produce (e.g., a summary, written response).
o ldentify Challenging Language: Include any difficult words, idioms, sentence
structures, or academic vocabulary that may be barriers to understanding.
Step 6-Describe Student Interaction (TPE U7.7/U2.6): Explain how Multilingual
Learners with Disabilities (ELs) will interact with peers (e.g., in pairs, small groups, or
whole class). Include strategies to promote and support oral language development
through these interactions (e.g., structured partner talk, sentence starters,
collaborative activities).
Step 7- Scaffolding Strategies: Identify and explain the scaffolding strategies
embedded in your lesson. Justify how these strategies support Multilingual Learners
with Disabilities in accessing the content and developing academic language.
Step 8: Instructional Decision Points: As you move through the gradual release model
(I Do > We Do - You Do), identify two clear points where you will check for student
understanding. For each decision point, describe how you will pause and check for
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understanding. What formative check will you use (e.g., thumbs up, student response,
exit slip)? How will you know if at least 80% of students are ready to continue, and
what will you do if they are not? How you will make sure English Learners are ready to
proceed (e.g., language checks, peer explanations, re-teaching with visuals)?

e Step 9- Select a Book: Choose a children’s or young adult book from the list provided
on Canvas that relates to the culture, language, and age of your focus student. The
book should connect to your focus student’s funds of knowledge and serve as an
integral part of the lesson. Make sure to refer back to and embed this book into your
lesson plan as a meaningful instructional resource.

e Step 10- Develop the Lesson Plan: Download the Lesson Plan Template from Canvas.
Develop your lesson plan for Multilingual Learners with Disabilities, incorporating all
the considerations and requirements outlined in the previous steps, including
standards, objectives, language demands, interaction, scaffolds, and instructional

decision points. U3.5, TPE U3.6 U5.6; U7.7/U7.7).

e Step 11: Upload your lesson plan to the Assignment portal in Canvas (click here to
learn how to submit assignments in Canvas).

NOTE: This lesson plan draft will be revised using data and insights you collect from the
artifacts (e.g., community scan, file reviews, multilingual learner shadowing, interviews, and
peer discussions), related to your focus student’s funds of knowledge. Design the lesson plan
for the whole class, not just your focus student. However, the lesson should be informed by
and tailored to incorporate the funds of knowledge of your focus student, a multilingual
learner with a disability.
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Appendix A

SPED 416 LESSON PLAN FORMAT (7.6/U7.6a) (U1.6); TPE U4.3; U4.6; U4.4; Ua.1, U2.6
MMS5.2 (EX5.3

Background Information

Teacher Candidate

Date Taught

Subject/Topic(s)

Grade Level

Student’s (a) grade level, (b) disability,
and (c) ELL levels were discovered
through observation, shadowing, or case
file review.

Select a children's literature that reflects
your focus student's cultural or linguistic
background. Provide a brief summary of
the story, and explain why you chose this
book and how it connects to the student's
cultural or linguistic resources.

Standards and Objectives: Make sure to include:

Who? Specify the student or group of students.

Will or what? Identify the specific skill, knowledge, or ability the students will demonstrate.
Under what conditions? Describe the conditions under which the students will perform the
task (e.g., independently, in a group, using specific materials or resources).

Mastery criteria: Define the level of performance that will demonstrate mastery (e.g., 80%
accuracy, three out of four correct answers, a rubric score of 4/5).

Use action verbs, no understand, infer, or know.

California Content/Common Core
Standard

California ELD Standard

CA ELA/Literacy Standard

Content Objective
with measurable criteria

Language Objective
with measurable criteria

Assessment of the Instructional and Language Objective (What will students
produce to show their mastery of the objective. Objectives and assignments should align.
How will you know students have mastered the objective?)

Lesson Assessment
You may collect data
during “You Do Itt MMS5.5 (EX5.6)

Lesson Assessment Tools (/ist)
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Lesson Assessment Procedures
(Briefly describe who collects, when,
and how)

Instructional Considerations

Materials/Resources/Technology

If you are using web-based media or
applications, include a link, if possible,
or a brief description.

Support

What supports, including
accommodations, specialized
materials, instructional/assistive
technology, and environmental
supports, will you provide to help the
student access learning goals?

Please be descriptive.

Academic Vocabulary and student-
friendly definitions (note any changes
made to vocabulary for the focus
student)

*Not more than 4 vocabulary

Explicitly describe the language demands of the lesson, how students will engage in each

of the following areas, and how you will monitor progress (7.6/U7.6); (TEP 7.10 b) (TEP 7.10 c)

Listening: What students need to
understand or interpret through
listening, and how they will engage in
listening activities (e.g., listening to a
story, following verbal instructions).

Speaking: What students need to
express or communicate verbally and
nonverbally, and how they will engage
in speaking activities (e.g.,
participating in discussions, using
gestures to convey understanding).

Reading: What students need to
comprehend or analyze through
reading, and how they will engage in
reading activities (e.g., reading a text,
interpreting a chart).

Writing: What students need to
produce or convey in written form,
and how they will engage in writing
activities (e.g., writing a summary,
composing a response).
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Identify Challenging Language.
What are difficult sentences/phrases/
idioms/academic language?

Culturally Sustaining Teaching
Practices

*Which culturally Sustaining Teaching
Practices will you be using during your
class (e.g., include key vocabulary in
both English and Spanish, include
texts, examples, and case studies that
reflect the diverse cultural
backgrounds of the students)?

Please describe.

OPENING THE LESSON

Attention and Engaging Student
Interest

(Describe the strategies you will use to
capture and maintain students'
attention and interest)

Prepare Background Knowledge.
Describe what background or topic
context is needed.

Links to prior knowledge

(Describe how you will connect new
lessons to students’ prior knowledge
and personal experiences, detailing
the strategies you will use to make
these connections)

State the goal of the lesson and
discuss the purpose of the target skill
Describe why you need to teach this
topic; how does this relate to previous
learning, and how will they use this
learning in the future?

Interaction (TPE U7.7/U7.7).U2.6
Describe how (ELLs) will interact with
peers, in small groups, or with the
whole class. Include strategies to
promote and support their oral
language development during these
interactions.
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Connect to real life contexts U1.3 U4.1

Scaffolding

(Identify the scaffolding strategies you
will embed in your lesson. Explain why
and how these strategies support the
lesson and how they are based on
assessment) U5.2.

BODY OF THE LESSON
(EXPLICITLY describe what you, other adults, students, and the focus student are doing at
each stage of the lesson)

Model (I do it)

(This is a crucial part of the lesson
where you actively demonstrate the
content you are teaching. Ensure that
you provide a clear and detailed
explanation)

Describe how to explicitly teach and
model the content, including outlining
the steps to teach these skills.

Decision Point #1

Pause periodically to ask students if
they have questions and assess their
understanding before moving on.
Please describe how you will know if
at least 80% of students are ready to
move on.

How will you adjust if they are not?

Prompt (We do it)

(Gradual release of responsibility;
Provide support as students increase
their ability/ understanding)

Describe how you will provide guided
practice. How will you check their
understanding? Include

how you will provide corrective
feedback.

Decision Point #2

Please describe how you will know if
at least 80% of students are ready to
move on.

How will you adjust if they are not?
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Check (You do it)

(Students working independently
while the teacher monitors; Monitor
closely, especially at first — start slow;
If students start to struggle, add
supports back in)

Describe what activity you will
provide to practice the skill taught
above. Include how you will continue
to provide corrective feedback

CLO

SING THE LESSON

Closure

(Review of key skills/ knowledge;
Preview next day’s lesson; Include
Opportunities to Responds)
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Appendix B
SPED 416 LESSON PLAN REFLECTION MM5.4 (EX5.5),'
Please reflect on your entire lesson by responding to the questions below as a guide.

Goal: To reflect on your growth over the semester in recognizing and identifying the funds of
knowledge ELL students with disabilities bring to the classroom; and how you integrate your students
prior experiences, interests, funds of knowledge, cultural, language, and socioeconomic backgrounds

’

into this lesson plan.

Alternative format: Instead of written reflection, you can respond to each one of these questions by
video recording your responses.

Guided Questions Reflections

Describe the information from ELL
Shadowing and how you did use it
in this lesson plan, be specific. U5.7

Describe the information from the
Interviews and how you did use it in
this lesson plan, be specific.

Describe the information from
Community Scanning and how you
did use it in this lesson plan, be
specific.

Describe how small group
discussions with your peers helped
you to identify students' funds of
knowledge for this lesson plan.

What helped you learn how to
embed students’ funds of
Knowledge into your lesson plan, Is
there anything that would have
better helped you to integrate
students' Funds of Knowledge into
your lesson plan?
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APPENDIX C
Week 6 Asynchronous Module Task/Discussion: Designing Culturally Responsive and
Relevant IEP Template
You have two options to complete this module. Choose one of the following:

Option 1: Conference Attendance & Reflection: Attend one of the following conferences or
keynote sessions:

e PRISM ED Conference OR CA CEC Conference
After attending, complete a reflection form to analyze how this experience informs your
teaching, particularly in relation to working with English Language Learners (ELLs).

Reflection Questions:

1. What were your key takeaways from the session (s)?
2. How did the conference expand your understanding of supporting English Language
Learners?

3. What strategies or insights did you gain that you can apply to your teaching?

4. Did the session challenge or change any of your previous beliefs about inclusive

education? If so, how?

5. How will this experience impact your approach to working with diverse learners?
Option 2: Asynchronous Module — Culturally Sustaining IEPs (Can be completed with a peer):
This asynchronous module aims to improve your understanding of Culturally Relevant and
Sustainable IEPs through readings, videos, and discussions.

Tasks:

1. Watch Webinar by Dr. Barrio (45 Minutes): Watch Dr. Brenda Barrio's webinar and
focus on how she explains the Culturally Responsive and Relevant IEP Builder (CRRIB).
Pay extra attention to the case study about a student named Edua Eduardo, which is
also covered in the article titled "Designing Culturally Responsive and Relevant
Individualized Educational Programs".

2. Read Article #1 "Developing Collaborative Partnerships With Culturally and
Linguistically Diverse Families During the IEP Process." This reading discusses how to
build strong partnerships with culturally and linguistically diverse families during the
IEP process, contributing to developing culturally sustaining IEPs.

3. Read Article #2: "Designing Culturally Responsive and Relevant Individualized
Educational Programs." This reading delves into the practical application of designing
culturally responsive and relevant IEPs. Pay special attention to the example of the
Matrix for The Culturally Responsive and Relevant Builder Tool (CRRIB) model used to
evaluate Eduardo's literacy goals (Table 3)

Task Completion: After completing the readings and the webinar, please do the following:

1. Write Two IEP Goals: Using the CRRIB IEP builder template and Eduardo's literacy goals
as a guide; write two IEP literacy goals for your focus student based on your ELL
shadowing. These goals should target sustaining the student's cultural and linguistic
diversity, aligning with the CRRIB IEP builder template. Refer to Table 3 in the article
and answer all the questions in the template. You can also review Dr. Barrio’s webinar
after minute 27 for further explanation.
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a. You can collaborate with peers, providing feedback and support to each other in
completing the tasks. Just add the name of the peer collaborator(s) you worked
with to the template.

2. Respond to the Discussion Prompt: After completing the CRRIB template, please
respond to the following prompt: " What strategies have you found helpful in creating
culturally sustaining IEPs that respect and celebrate the student’s cultural and linguistic
diversity? How do you navigate potential challenges or barriers in this process, and
what resources or support do you find most helpful in overcoming them?"

This module provides knowledge and skills to develop culturally sustaining IEPs, promoting
classroom inclusivity and equity. | look forward to reading your responses.

Designing Culturally Responsive and Relevant IEP Template
(Based on Barrio et al., 2017)

Cultural Consideration

Answer the questions below: Annual IEP Goal 1: Annual IEP Goal 2:

How does the Goal maintain the
students' and families' cultural
competence and ensure they have a
voice in the process?

How Does the Goal use the student’s
prior experiences?

How Does the Goal take into
consideration the student’s family’s
frame of reference?

How Does the Goal capitalize on
the student’s performance style
and maximize the student’s
intellectual, social, and physical
capabilities and gifts?

How Does the Goal facilitate student
success by defining success in
collaboration with his family?

Response to Discussion Prompt: In developing culturally sustaining IEPs, what strategies have you
found most effective in ensuring that the student's cultural and linguistic diversity is respected,
celebrated, and leveraged to promote their academic success? How do you navigate potential
challenges or barriers in this process, and what resources or support do you find most helpful in
overcoming the
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APPENDIX D: CASE FILE REVIEW ASSIGNMENT
Purpose: This assignment aims to collect, analyze, and use data about an ELL student with a
disability to inform instruction. The assignment has 2 components: (a) File Review and (b)
Determining Language Proficiency
You have two options to complete this assignment:
Option 1: Use the case studies provided on Canvas.
Option 2: Review the actual files of one of your own students (if you are the teacher.
Directions for Option 1

1. Choose a Case study provided under the Adapted Case File Assignment Module

2. Read the chosen case study file review.

3. Read the article, Examining IEPs of English Learners with Learning Disabilities for
Cultural and Linguistic Responsiveness.

4. Write a paper using the following headings:

Overall Summary of Student

1. Write a brief paragraph that includes a description of the age and grade of the student,
the type of disability the student has, the language spoken both in the home and in
school, and the number of years the student has been in school in the U.S. Be sure also
to discuss how many years the student has been receiving special education services
and the type of services.

1. What special education testing information are you able to find on the case file? Are
there any notes on whether the student was tested in his or her primary language?

Language Proficiency

1. First Language: What previous and current scores are documented, mentioned in the
case file with regard to L1 proficiency?

1. Second Language: What ELL level is indicated mentioned in the student’s case file? Are
there any scores documented on the file with regard to L2 proficiency? (ELPAC, CELDT)

1. What oral language recommendations do you have for the teacher to instruct this
student? Why?

Reading

1. First Language: Record any information you can find about the student’s L1 (Native
Language) reading.

1. Second Language: Record all information you can find about the student’s L2 (English)
reading.

1. What reading recommendations do you have for the teacher to instruct this student?
Why?

. Written Language

1. First Language: Record any information you can find about the student’s L1 writing.

1. Second Language: Record all information you can find about the student’s L2 writing.

1. What written language recommendations do you have for the teacher to instruct this
student? Why?

Content Area- Pick one (1) area other than language arts, e.g. math, history, science.

1. First Language: Record any information you have about the student’s L1 skills in 1 other
academic area.

1. Second Language: Record any information you have about the student’s L2 skills in the
same academic area.
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1. What content area recommendations do you have for the teacher to instruct this
student? Discuss why you are making these recommendations.

1. Needed Information- Was there information you wanted that you did not find? Explain
why you want this information.

1. Questions- What questions do you still have about this student?

1. Plans- What information did you learn that will enhance your ability to plan and teach a
lesson?

1. Discuss- How did the article relate to the File Review you were provided?

1. Apply- Use the IEP Document Analysis Tool to score the information provided in the File

Review and discuss your findings.

1. Closing- write a concluding paragraph discussing this experience. What was the experience
like? What did you learn? How will this experience inform your behavior as a teacher?
Directions for OPTION 2

e Choose a student in your area of specialization for the Case Study and subsequent
Lesson Plan who is an English Learner with an IEP. Be sure you have access to the
student’s classroom(s), CUM file, IEP or IFSP, and all test data for the student (previous
and current. Do not forget the SBAC).

e Review SAMPLE 1 and SAMPLE 2 file reviews if you need an example

e Write a summary of your file review as described below. Please use the same
numbers, headings, and subheadings on your paper.

1. Introductory Paragraphs

a. Write a brief paragraph that includes a description of the age and grade of the student,
the type of disability the student has, the language spoken both in the home and in
school, and the number of years the student has been in school in the U.S. Be sure also
to discuss how many years the student has been receiving special education services
and the type of services.

b. What special education testing information are you able to find on the Initial IEP, which
describes the testing for placement in special education and all subsequent IEPs? Of
particular importance is whether the student was tested in his or her primary language.
Report any test scores, previous and current.

c. How do previous and current IEPs address the fact that this is an ELL student? Be sure
to check the Goals and Objectives section

2. Language Proficiency

a. First Language: What previous and current scores are documented on the IEP or CUM
with regard to L1 proficiency? Report any and all test scores, previous and current.

b. Second Language: What ELL level is indicated in the student’s IEP or CUM file? What
scores are documented on the IEP or CUM with regard to L2 proficiency? (ELPAC,
CELDT) Report any and all test scores, previous and current.

c. What oral language recommendations do you have for the teacher to instruct this
student? Why?

3. Reading

a. First Language: Record any information you can find about the student’s L1 (Native
Language)reading. Include informal tests, standardized tests, anecdotal information,
etc. Report any and all test scores, previous and current.
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b. Second Language: Record all information you can find about the student’s L2 (English)
reading. Include informal tests, standardized tests, anecdotal information, etc. Report
any and all test scores, including SBAC/SBA, previous and current.

c. What reading recommendations do you have for the teacher to instruct this student?
Why?

4. Written Language

a. First Language: Record any information you can find about the student’s L1 writing.
Include informal tests, standardized tests, anecdotal information, work samples, etc.
Report any and all test scores, previous and current.

b. Second Language: Record all information you can find about the student’s L2 writing.
Include informal tests, standardized tests, anecdotal information, work samples, etc.
Report any and all test scores, including SBAC/SBA, previous and current.

c¢. What written language recommendations do you have for the teacher to instruct this
student? Why?

5. Content Area- Pick one (1) area other than language arts, e.g. math, history, science.

First Language: Record any information you have about the student’s L1 skills in 1 other
academic area. Include informal tests, standardized test, grades, work samples, etc. Report any
and all test scores, previous and current.

a. Second Language: Record any information you have about the student’s L2 skills in the
same academic area. Include informal tests, standardized test, grades, work samples,
etc. Report any and all test scores, including SBAC, previous and current.

b. What content area recommendations do you have the teacher to instruct this student?
Why?

6. Write a paper that summarizes your findings and where the information came from.

e Was there information you wanted that you did not access?

e What additional information did you learn that will enhance your ability to plan and
teach your lesson?

7. Upload your paper as a Word document or pdf.

Alternative Directions for DHH Students

If you are collecting, analyzing, and using data about an ELL student who is deaf or hard of
hearing to inform instruction.

APPENDIX E: Centering the Curriculum Around Students Funds of Knowledge
In this activity, you will center your student's Funds of Knowledge around the curriculum by
filling out Centering the Curriculum Around Students Funds of Knowledge Graphic Organizer.
Please follow the steps below to complete this assignment:
e Step 1: Downland Centering the Curriculum Around Students Funds of Knowledge
Graphic Organizer from Canvas.
e Step 2: Review the example provided during lectures related to embedding Funds of
Knowledge into the curriculum.
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e Step 3: Discuss possible interpretations of these artifacts and consider how they relate
to the funds of knowledge of their students.

e Step 4: Describe the specific Funds of Knowledge of your students you learned during
your interaction with families by Creating 3 statements about your students: “My
students may know about ....” Or “My students are ....” (first page of the graphic
organizer)

e Step 5: Discuss possible ways to integrate student's funds of knowledge into
instructions

e Step 6: Fill out the TEMPLATE (Each group member will fill out their own template).

e Step 7: Upload a completed template to the "Funds of Knowledge into the Curriculum
graphic organizer assignment portal (Each group member uploads their own).

Central Question: What might your student’s Funds of Knowledge look like in the content
areas?
For example, you may identify your students' Funds of Knowledge as soccer.

Go beyond just recognizing their interest in soccer and delve into the specific skills and
knowledge they bring to the classroom related to soccer, such as team collaboration, taking
turns, comprehending rules, and conflict resolution. How can you harness and leverage these
existing Funds of knowledge to inform your instructional design, embedding these valuable
skills derived from soccer?

Furthermore, consider how you would use these Funds of Knowledge to shape the classroom
environment, including grouping strategies, classroom jobs, and classroom rules. Additionally,
reflect on how these soccer-related skills can enhance social interactions and communication
in the classroom, extending beyond content areas. Remember, it is more than creating word
problems related to soccer. What is this student’s accumulated knowledge from soccer?

Your focus student (e.g., disability category, ELD level, and grade level):

Please create three statements about your students like “My students may know about ....”
Or “My students are ....

1:
2:
3:
Centering the Curriculum Around Students Funds of Knowledge Graphic Organizer

(Deniz, Antill, &Spies, 2022)
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APPEDNIX F: Parent Panel Reflection

After hearing the culturally and linguistically diverse parents' experiences and
perspectives, take a moment to reflect on what stood out to you the most.

How did the parent experiences expressed by the parents:

e What themes surfaced for you across the experiences today’s parent panel shared?
e Presented an idea or information that connects with what you already know

e Presented an idea or information that extends your thinking in new directions

e Elicited challenges in your mind from the ideas and information presented

APPENDIX G: Conducting Student and Parnet Interviews Assignment
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For the purpose of this assignment, you are expected to conduct one funds of knowledge
discussions/interviews with students and families (if possible). This could be done virtually or in person.
In order to complete this interviews or discussions with your ELL student please follow the steps

below:

Step 1: Set up a time to talk (informal)

Step 2: Review Possible Interview Questions (SPED 416).pdf

Step 3: Meet with your student.

Step 4: Respectfully, ask questions that allow your student to discuss areas around

Some of the topics are:Home Language , Family Values and Traditions , Caregiving , Friends and
family . Family Outings , Household Chores , Educational Activities , Favorite TV Shows , Family
Occupations, Scientific Knowledge , Interests, hobbies and activities, Social networks

Step 5: Use the Funds of Knowledge Interview and Reflection Matrix

Step 6: Review the Sample Funds of Knowledge Chart

(This does not rely on a new template but will provide you with ideas)

Step 7: Organize your interview notes by filling out the Funds of Knowledge Interview and
Reflection Matrix (Word or Google doc).

Step 8: Upload the Final version of the Funds of Knowledge Interview and Reflection Matrix to
Canvas.

In order to complete this interviews or discussions with family please follow the steps below:

Step 1: Set up a time to visit the home or to talk on Zoom, Facetime or with a

phone call.

Step 2: Review Possible Interview Questions (SPED 416).pdf.

Step 3: Meet with the family member(s).

Step 4: Respectfully, ask questions that allow the family to discuss areas around

some of the topics are: Family history: immigration, labor, education, Life in their country of
origin, School system in county of origin, Family life in home country and in the U.S., Attitudes
toward schools, Parenting styles, Interests, hobbies and activities, and Social networks

Step 5: Use the Funds of Knowledge Interview and Reflection Matrix available on Canvas to
guide yourquestions and to take notes.

Step 6: Review the Sample Funds of Knowledge Chart (This does not rely on a new template
but will provide you with ideas)

Step 7: Organize your interview notes by filling out the Funds of Knowledge Interview and
Reflection Matrix (Word or Google doc).

Step 8: Upload the Final version of the Funds of Knowledge Interview and Reflection Matrix to
Canvas.

Please see below, if you would like to read and learn more about home visits:

Home Visits How Do They Affect Teachers’ Beliefs about Teaching and Diversity.html OR Lessons at the

Kitchen Ta

ble.html

Funds of Knowledge Interview and Reflection Matrix (Deniz, Antill, & Spies, 2022)

Category

Question

What might you
learn?

How would you incorporate it into
instruction?
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https://canvas.csun.edu/courses/162268/files/27870565/download?download_frd=1

Home
Language

Family Values
and Traditions

Friends and
Family

Household
Chores

Educational
Activities

Favorite TV
shows

Family
Occupations

Scientific
Knowledge

APPENDIX Assessing Oral Language Development with SOLOM Rating Scale-In class

Directions for Administering the SOLOM: Based on your observation of the student, indicate
with an "X" across the category which best describes the student's abilities. ® The SOLOM
should only be administered by persons who themselves score at level "4" or above in all

categories in the language being assessed. ® Students scoring at level "1" in all categories can

be said to have no proficiency in the language.
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Student Oral Language Observation Matrix (SOLOM)

The SOLOM is not a test per se. A test is a set of structured tasks given in a standard
way. The SOLOM 1is a rating scale that teachers can use to assess their students'
command of oral language on the basis of what they observe on a continual basis in a
variety of situations - class discussions, playground interactions, encounters between
classes. The teacher matches a student's language performance in a five mains - listening
comprehension, vocabulary, fluency, grammar, and pronunciation - to descriptions on a
five-point scale for each (See Figure 1). The scores for individual domains can be
considered, or they can be combined into a total score with a range of five through 25,
where approximately 19 or 20 can be considered proficient. SOLOM scores represent
whether a student can participate in oral language tasks typically expected in the
classroom at his or her grade level.

Because it describes a range of proficiency from non-proficient to fluent, the SOLOM
can be used to track annual progress. This, in turn, can be used in program evaluation,
and as some of the criteria for exit from alternative instructional programs. However, to
be used for these purposes, it is important to ensure that all teachers who use it undergo
reliability training so that scores are comparable across teachers. For this purpose, a
training video has been produced by Montebello School District in California.

The SOLOM does not require a dedicated testing situation. To complete it, teachers
simply need to know the criteria for the various ratings and observe their students'
language practices with those criteria in mind. Therein lies the greatest value of the
SOLOM and similar approaches:

* it fixes teachers' attention on language-development goals;

e it keeps them aware of how their students are progressing in relation to those
goals; and

* it reminds them to set up oral-language-use situations that allow them to observe
the student, as well as provide the students with language-development activities.

While observing, teachers should be attuned to the specific features of a student's speech
that influenced their rating. They can use this information as a basis of instruction. The
SOLOM is sufficiently generic to be applicable to other language besides English.

The SOLOM is not commercially published. It was originally developed by the San Jose
Area Bilingual Consortium and has undergone revisions with leadership from the
Bilingual Education Office of the California Department of Education. It is within the
public domain and can be copied, modified, or adapted to meet local needs.
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APPENDIX I: MLL/ELL Shadowing Observation Assignment

Purpose: The purpose of this assignment is to allow you to see first hand the oral language
development opportunities that are experienced by an ELL student.
Please review the information for additional information:

e Video: Refocusing Our Attention on Multilingual Learners via Shadowing _ Ivannia
Soto
e Podcast: EL Shadowing as a Catalyst for Change by Ivanna Soto

Directions:

e Step 1: Schedule the Shadowing
o Arrange a time to shadow a Multilingual Learner (ML) with a disability for 2
hours.
o If you do not have access to a student, please contact me, and and | will assist
you in finding a student to shadow.
e Step 2: Prepare the Necessary Materials
o Download the MLL (ELL) Shadow Protocol Forms for Academic and Non
Academic Speaking and Listening
o Additional resources, including templates and a letter for administrators (if
required), are also provided on Canvas.
e Step 3: Conduct the Shadowing Observation
o Observe the oral language and listening practices of the student for 2 hours,
using 5-minute intervals to document your observations.
e Step 4: Collect and Organize Data
o Use the comment section on the ML Shadow Protocol Form to summarize the
patterns and key insights from your observation (What is happening beyond the
top of the 5 minutes; What is confusing the student or if they are struggling;
Positives about the teacher and/or student; this will help to write your final
reflection).
o Tally the types of speaking and listening you observe (nonacademic speaking,
academic speaking, listening, not listening).
o Graph the data you collected during the observation to visually represent your
findings.
e Step 4: Reflect and Summarize Your Findings
o Write a reflection on your shadowing experience, focusing on what you learned
and how it informs your understanding of ML students with disabilities.
e Step 5: Submit Your Work
o The completed ML Shadow Protocol Forms (Academic and Non-Academic
Speaking and Listening).
o Your final reflection.
o Upload the following to the assignment portal on Canvas:
e Using the student you have chosen for your Case Study, you will monitor the oral
language and listening practices of the student.
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e You will follow the student for at least 2 hours, at 5 minute intervals, while the student
is in school.

See below for Sample Reports on Canvas

MLL/ELL Shadowing Observation Tool

Shadowing Task Observer: Due:
Student: Schoal:
English Proficiency Level ELA (3-8) Score _ Math (3-8) Score
Gender: ___ Grade: ______ Years in US schools:
Time ;L;:w-ﬁf of | Academic Speaking Academic Listening mz:::::“‘“

1- Student to student
2- Student to teacher
3- Student to small group
4- Student to whole class
5- Teacher to student
&- Teacher to small group
7- Teacher to whole class

1- Student listening mostly to
student

2- Student listening mostly to
teacher

3- Student listening mostly in a
small group

4- Student listening mostly in a
whole class setting

1- Reading or writing silently
2. Student is off-task
3- Other:

Qualitative observations

1- Student to student
2- Student to teacher
3- Student to small group
4- Student to whole class
5- Teacher to student
6- Teacher to small group
7- Teacher to whole class

1- Student listening mostly to
student

2- Student listening mostly to
teacher

3- Student listening mostly in a
smail group

4- Student listening mostly in a
whale class setting

1- Reading or writing silently
2- Student is off-task
3. Other:

Qualitative observations

SMALL GROUP DISCUSSION 1: This is a group activity and will be completed during class.

APEEDIX J: SMALL GROUP DISCUSSIONS
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Purpose: Recognize our own values and implicit and explicit biases and the ways in which these values
and implicit and explicit biases may positively and negatively affect teaching and learning.
Directions: Please complete the steps below to complete this task.

e Step 1: Discuss who will be in charge of recording in your small group.

e Step 2: Start recording (Zoom; Panopto; or using your cellphone)

e Step 3: Have the discussion for 15-20 minutes; there are three requirements for this
discussion:

e Discuss 3 areas of growth that you currently don't feel fully prepared yet from Part Il of the
course introductory survey. Survey items can be found HERE for your reference.

e Discuss successes, challenges, and action plans for growth using annotated articles from this
week's 3 readings. How can you use the information presented in these articles to take action
to improve your skills in working with ELLs?

e Discuss personal biases and pre-determined beliefs and how these impact our interactions with
our students and teaching practices, such as how your own experiences, values, beliefs, and
stereotypes influence the way you behave in the classroom. How do your own experiences,
values, beliefs, and stereotypes influence your knowledge and understanding of groups that
are racially different from your own?

e Step 4: Stop recording and save it.

e Step 5: Upload the recording to the assignment portal on Canvas under Small Group Discussion
#1 (one group member-only). Include all group members' names.

e Step 6: Upload pictures or a soft copy of annotated notes from articles HERE.

Note: Your instructor will watch recorded discussions and grade for engagement and

collaboration.

SMALL GROUP DISCUSSION 2

This is a small group activity that will be completed during class.

You have been collecting data about your ELL student. In this discussion, you will analyze the data
collected from ELL shadowing activity.

e Step 1: Start recording (see Canvas for notes about Panopto, Zoom breakout room, or using
your cellphone)

e Step 2: Please describe what you learned after spending at least two hours accompanying a
student with a disability who is learning English. Specifically, address the following three points:

e What did you observe particularly related to academic oral language and their listening
practices in English?

e Additionally, consider the opportunities available to EL students to use language at school.

e Finally, how can you use the insights gained from this experience to initiate changes in
instructional practices?

e Step 3: Upload your recording to Canvas

SMALL GROUP DISCUSSION 3

As part of your efforts to support your ELLs, you have been gathering data about them. This discussion
will focus on analyzing the data that was collected during the community scanning activity.

One group member (Group Leader) should record the discussion and upload it.

Here are the steps you need to follow:

Step 1: Share your pictures Each group member shares the pictures they took during their community
scan (or from virtual Google Maps scanning).

Step 2: Analyze from an asset perspective As a group, discuss what strengths and resources are visible
in these photos. What do they say about the community?
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Step 3: Interpret the photos What do these images reveal about your students’ cultural, linguistic, or
social experiences? How do they connect to the idea of funds of knowledge?

Step 4: Identify patterns Are there any common themes across the photos (e.g., types of businesses,
places of worship, community spaces, signs of celebration or resilience)?

Step 5: Share what you learned from family interviews

What specific funds of knowledge did you uncover during your student or family interviews? How do
they connect to what you observed in the community?

Step 6: Reflect on the Process Each group member should briefly reflect on: What challenges did you
face during the scanning activity? Did you use the checklist beforehand?

Step 7: Upload the Video The Group Leader, who recorded the session, should upload the video
recording of your discussion.

Be sure to include the full names of all group members who participated in the discussion in the
description when uploading.

SMALL GROUP DISCUSSION 4

e Step 1: Download Centering the Curriculum Around Students' Funds of Knowledge
Graphic Organizer from Canvas.

e Step 2: Review the example provided during lectures related to embedding Funds of
Knowledge into the curriculum.

e Step 3: Start recording (see Canvas for notes about Panopto or using your cellphone)

e Step 4: Have the discussion; there are three requirements:

e Describe what funds of knowledge you identified related to your EL student based on
the data collected. Create 3 sentences about your student (See graphic organizer 1st
page for an example).

e Explain how these funds of knowledge can be incorporated into classroom instruction
and how this information can be used to enhance the instruction of the student and
collaboration with the family.

e Provide feedback to your group members related to how else they can embed their
students' funds of Knowledge into their instructions.

e Step 5: Fill out the TEMPLATE (Each group member will fill out their own template
related to their lesson plan and the student they shadowed). Upload a completed
template to Centering the Curriculum Around Students Funds of Knowledge Graphic
Organizer assighnment portal (Each group member uploads their own).

e Step 6: Upload the recording of this session to the assignment portal on Canvas Small
Group Discussion #4(one group member-only).
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APPEENDIX K: Leveraging Students’ Cultural and Linguistic Repertoires through Funds of

Knowledge and Cultural Wealth

Funds of
Knowledge

SPED 416
Weei 4
Fatmana K. Deniz, PhD

disabilities/ who are ELs?

CULTURE TREE

Surtace culturs: obserable and
‘concmte slements of cutture {fo0d, 2mss, music,
ndholidoys),

low cultura: urispoken les around everyday
sgcimlinterctions and nows {attiuces toward
elders, nansef fiencship, sancepts of i
perscnal space between people)

Deop cutture: tacit know

ancunconsciaus
nesumptians that gavarn our worlaviow, contai
the Gasmology fview st good or b thar guides
sthice, spwituality, healzh, and thearics of group
hammony {1 2., competition ar coperation)

(Zarsa Harmmond)

Agenda

Qan

Funds of Knowledge Lecture

Review GASE study assignment

£
°
=
Q
v

Preview of NextWeek

How does everyone feel about working with
Students who are Leaming English?

08w
TS
o o6 o

Funds of Knowledge In-class Activity

Business/ Announcements/ Questions?

CULTURE TREE ACTIVITY

Understanding the Tree Structure:

* Leaves (Surface Cultura]:

Represent observable and concrate
alements of culture, such a3 food,
dress, musie, and holidays.

» Trunk (Shallow Gutture):

Your Task:

* Using the annatation tools in Zoam
{text, deaviing, or sticky notes), add
elements fram your own culture to
the tree:

o Wire or drewexamples of Surface

and norms, Including anitudes
toward olders, friondship, §me, and
personal space.

Roots (De op Cultura]: Repressnt
doapar ballets, valies, ot
worldviews, Including sthics,
spirituslity, and ideds about hariony
{competitionva. eooperstion).

o Add aspects of Shallow Culture 1o
the trunk.
& Include elements of Beep CultureIn
the roots,
« Engage & Share

(Zarens Hemmang)

Lesson and
Language Objectives

Lessonbjoctive: You will Bofineand
describe funds of knowledge, Identity your
own funds of knawledae; Discuss mehads

ungs Obiactiva: You will ead nbaut
funds of knawlecige, oy discuss theit own

‘om0 poirs o1 FoUpS, and write
reflection an bow hese expenences shape
Leaning ot teching: In small §roUps, you

‘Students bring nto the classioom

methads to lsarn bt siudents’ funds af
Knouladige and 1ecors thail 10245 in
shared ocumen or whitabomd far class
siscugsion.

re
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Characteristics of Students who are Learning Effective Strategies for ELLS

( -
English Challenges to Consider

ELLs bringing a variety of cultural, academic, and linguistic assets Recognize students’ home T r——
toitheglessidom language as an asset and and linguistic strengths
May have multiple identities {e.g., disabilities, gifts and talents) resource students bring to the classrcom

language learning process

{ Krowledge in therr [ Teachers do not feel prepared respond to diverse needs as well as

Varyinglevels of
(ogy nieirg, of English profciency | | schooling thatresult
emere toexoress therr cademic gaos Develop IEPs for siudents with disabilities who are ELL that is
st i inclusive of students’ both need —
! ctivating prior ¢ cuttural and
Fow dowe improve the knowledge and skills of teachers to serve ‘and building background Unguistic backgrounds inta
students who are learning English? knowledge learming experiences
s m*smund eyt R How do we improve the autcomes for students who are leaming
English?
Iy understaringin 1| | dusstnstestn mod, L
et D vang o gt 99 e ——
—

Form groups of three and discuss the
following questions:
1. Did anything stand out from the

Group Activity: readings?

Through Thin-Pair-Share | 2 Wnatdoyou knowaoout Funds of

How do we do all of those? understanding | oozt )
would you like to learn about
their Funds of haling: Funds of Knowtedge? '

Knowledge Linking Prior
One or all of you canshare your group’s

Knowledge" ideas with us :)

The TATMANA KARADINIZ
ATESOL e

% Funds of knowledge for teaching: Using a

e qualitative approach to connect homes and
classrooms
. & Funds of knowledge efer o an
i et bl gt it y et et et o
Reading sciteitiovimi s Reading P ——

individuats historicatly

Reflecﬂon T i ety O o accumulated, culturally

L S ———

Reflections

developed set ofabilities,

stratogies, or bodios of

fromstemlrimes pe e knowledge (Gonzalez ot
T S e

4L.,2005).

(Antill & Deniz, 2022)
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What is Funds of Knowledge?

* Funds of and resources

What is Funds of Knowledge?

Approach developed by Moll and Amanti (1982}

Funds of
Knowledge

tothe
and communities possessbased on their cultural, linguistic, and social

+ Cultural Practices and Traditions (cooking, dance, art, storyteling, religious
ceremonies)

+ Language Skils (iteracy skills in multiple languages)
+ Family and Communi stems, mentors,

+ Occupational Knowledge (farming, carpentry, cooking, mechanics, vocational skills
passed down from generations)

+ Porsonal Experiences thobbies, interests, talents, travel experience)

* Technology Skills

teadership, em pathy)

WHY Funds of Knowledge?

« Foster trust with families to facilitate open discussions about their practices
andfunds of knowledge.

Record li i and valuable knowledgs to identify

with valuable resources

+ Create collaborative environments withteachers, equipping them withthe
necessarytools to utilize research findings effectively in classroom settings.

+ Croate & curriculum thet connects meaningfully with ways of knowing in
leamers’ lives beyond school.

(Gonza ‘lez et al., 2005; Moll, 2014).

Let's Discuss!

+ Household &Family Knowledgs (Skills Learned
through family roles and responsibilities)
o Caregving& Emotional Support
o Routine & Adaptability

+ SocialNetworks & Community Knowledge

skillsy

o Advocacy & Communication

o Empathy &Relationship-Building
o Collabaration &Support Systems

* Cultural & Linguistic Knowledge (Values, traditions, P

andways of understanding the world) SRS P

o Family & Cultural Values o plzaneT

o Storytelling & Expressive Skills S
s B

Studying household knowledge

Become teacher researcher

Seelng beyond stereotypes (Strengths-Based Approach)
Recognizing and responding to resources that earners bring from their families and
communities into class

The funds of knowledge approach encourages educators to teach from an sset rather
than deficit perspective.

Home visits

v
ROBINSON PEETE |
RYAN EITZABLTH

PEETE

SHANE W Fvans

What is the Process?

Understand your own Learnfunds of Take action
funds of knowledge knowledge of your
 Benelbpadis students
awareness in own
values and bellefs
* Consider other
perspectives

~Home Language
~Femily Values and Traditions

~Garegiing
~Friends and family )
~Family Outings pes (e S

~Household Ghores

~Educational Activities
~Favorite TV Shows (Youtuber, Gamer
~Family Occupations
~ScientificKnowledge

[ SEE—

Let's Discuss!

‘What skills or knowledge does
Callie gain from helping her brother?
How might Callie’s experiences at
home shape the way she interacts
with others?

If Callie were in your classroom,
what strengths would she bring?
How could her Funds of Knowledge
help her in school, friendships, or
future jobs?

Understanding | coueoting bata About Students’ Funds
English of Knowtedgn.
Language . oCommuntty Sean
Learners with ile revi

" s oFile review
Disabilities oLanguage Map
Through Children Book/Biblictherapy
Funds of GELL Shadowing
Knowledge oSurveys/Interview(s)
Approach
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[

In Class Activity-Part I: Exploring Funds

UNDERSTANDING

of Knowledge

FUNDS OF

« Workwith a Partner (2-3): Review the 10 categories of Funds of Knowledge
together.

KNOWLEDGE
THROUGH -
INTERVIEWS

+ Reflect on Your Own Experience: Thinkabout how these categories relate
toyou and your family.

« Prepare Questions: Come up with questions to ask your partner about
their Funds of Knowledge.

(FILL OUT ONLY
FIRST 2 COLUMN)

o You do not have to address all categories—decide together which ones to focus
on (atteast a fow).

« Take Notes on Your Partner’s Responses: As your partner answers your
questions, write down their Funds of Knowledge in the provided spaces in

In Class Activity-Part |I: Reflecting
on Funds of Knowledge

+ Afteryouve comploted the activity, take some timeto discuss the following questions

with your group:
+ Similarities & Differences:
* What common i

in the Funds of
* Whet differences stood out?

* Your Own Funds of Knowledge:
* Whet unique skills, traditions, or

the Blank Template.

*Share the parts of your Funds of Knowledge that you feel comfortable
sharing.

Discussion

How do your own funds of knowledge influence
your teaching?

your interactions?

way of knowing?

your positionality?

o

oo o

you bring to the cle
+ How did you develop these?

« If ateacher used your Funds of Knowledge in alesson, whet would that look like?

Howwould youreal?

Whole Class Debriefing

r lowing  student for at least 2 hours 4‘

*This will be

+ Academic English oral language
* Listening practices in English

covered next

Shadowing

o Technique for examining specific
areas:
o Spesking

week most

+ To be aware of opportunities EL students are
given to use Language at school.

* To become sensitive to developm ental needs

* Bogin © changeinstructional practices

o Listening
o Minimum 2 hours

o Canbe over many days or
setings.

o At5minute intervals

Time to work

o Group
o Complete Part | (15 Minutes)

o Pick a spoke person for your
groupif youneedto

o Let's discuss (10 minutes)

How does everyone feel about understanding
the funds of knowledge of their students?

OWEEWHLEMED

o

Overview 1. Cather and become familiar with he
protocals.
Of Shadow.

Tally academic speaking and listening.
Wiite a summary and reflection,

oo

Steps to
Shadowing
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Primery  Mosthia Priman
Spasker  Wihom? Speaker
I Sruder
Cedes for S T T
- our 2. Small Group
Speaklng Studert 4. whole Cless

Tally Responses

Mostly to
Whom?

& Studen
5. 5mell

Primary
Codes for Listener
Listening

Your Student

Tally Responses 2

Listening
Mostly to
Whom?

1. Student
2. Teacher
3. Small Group
4. Whole Class

5 Montorthe primary atuatan aceuengat tna
topof the &-m nuteinwal

Monitering o Hottus eetes & mauiea
o Nats runnng mroid
Language U oy vt i

“wihet ishsppening

Studsnt s atruge ling or confussd

Comment hat happena beyond top of s min
Section

Easic Interperannal Comm unication S kills
[BICS] uasd inateed of C og nitivs Acadamic
Lergusge Proficiency [CALP) .

Praitives Bhoutteachars Brd b atudent

Tally Responses 3

= Tally nurber of respanses for
* Acadermic speaking

Han-teademicspeaking
Listening

Moot listening
Comrerts

- hcedamio Spesking:
- Countnumber of boses checked offfor

MM E N

. Studentto student
. Studentto teacher
. Stuentto smeligroup

Studentto wholscless
Teacherto student

. Teacherto smell group
. Teacherto wholeclesathe

+ heademic Listening:
+ Countnumber of boes checked off for
. Swdent tostudent
. Student toteecher
. Student tosmell goup
Student towhole clesa

oo
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Tally Responses 4 Tally Responses 5 Tally Responses 6

+ Non-Academic Speaking: - Non-Academic Listening: + Student not listening/no listening:
+ Count number of boxes checked off for: + Count number of boxes checked off for: « Countnumber of boxes checked off for:
1. Student to student Student to student 1. Reading or writing silently
. Student to teacher Student to teacher 2. Student not listening (off task)

. Student to small group
Student to whols class
Teacher to student

. Teacher to small group
. Teacher to whole class

Studentto small group
Studentto whole class

e

Nous e

Summarize '

Comments Don’ts

Do

* Document just what you observe

+ Focus on teacher or other
dents.

- Comments: student: andior hear.
« Summarize all « Trynot o let student or teacher
comments from know who or why you are

comment section. shadowing.
+ $it o0 close 1o student.
+ Interact with the student.

- Domt critique, analyze, interpret,
what the teacher says or dossn’t

Preview of
+ Allows educator to see firsthand the use of
or lack of academic oral language Next Week

OutCOIneS development opportunities experienced by

« ELLs and other students in a classroom

Of seftting.

+ As well as outside the classroom

Sha,dowing {typically).

+ On Campus

* Complete Weekly
Readings and be
Ready o Discuss
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APPEENDIX L: Centering the Curriculum Around Funds of Knowledge Lecture

p-
ing the Curviculum Around,
S ?un&oﬁ%mw&l@z

SPED 416

Fatmana K. Deniz, PhD

Reading Reflection

* ¥t patfPticla oo Tojoecproecto
Chapter 9 planning or | the construction
stood out o you the most, and why?

) o + What1s cne speclfc saregy or idea fromthis
Home Is Where the Heart Iy e e e
Planning a Funds of Knowledge-Based s g airhgts
Curriculum Module ‘commenity-connected curricul
+ How has this chapter Infuenced
st it i e s
e i Sebodd Dl kil st or e ospenste
curriculum?

e

Gulding Questions for Whe Group Debrief:

1Whot sfood outto you in the reading?
2What funds of

3ow ot lnolede beneftlesson o2
4 Howcan funds of knowledg
teaching?

Today's Class

First 30 Minute Activity
Welcome, Questions,
Assignments

Centering the Curriculum
Avound Students Funds of
Knowledge Lecture

Small group discussion#3
(Community Sconning)

Lob's, Reviewd!!

+ Teochmscondud o omevit
Colecied
S s S e SR o
roate alooring modul based on the cancept of canstnstion”

£ Poning phas 7y e

classioom o be expert consutarts
+ compare and ooirastheirhomes wiih hase o thelr arondpararts

+ inplementation;

+ integrationof

Firet 20 Minubos,

R e W e e .
PP o funds o Kaowbebs B Caricuun ssle

Chapter 9 ‘Wirka abriof rempones ot chcpters,anclconsidsr th olowing thrss
e

Home Is Where the Heast Is:
Planning a Funds of Knowledge-Based
Curricalum Module

+ Yotttk S Tojfs ozt o prning
ot o ot e esdatic o b
most

g
e
i Tl m" “Comnily-connected aur

« Hawhasths chapleinfsnced your undarstonding of what !
et e ol v cormunty eporshe

g Readg Badgroud Buling Gty

ot gl it ot o e i
ookl p b ]
e
e e e e,
ol o esing e e

Persan 1. Homs-Schoo/ Connsstion Ao, 11
Parsan 2 pme-Schosl Conmecton: Carslpa 121

theme afconstrsion

modile o praide sonext for th leatning hat waub occu
on

provided them with mulige access o the confent

« The anring beaarethe hearafthe cxperience.

-
Lo's Dive info Funds of
Kunowledge

How it connects fo classroom instruction....

o Pason3 3l
e Gories +#s Evatiofenlpa 14

Corstpa 1)
R e e e R e

o s oo discusswtothessstoriss showabous the powerof
ot

Parts of I-CARE PROCESS

Part 5

Part 2 Evaluate
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V

Mothods Canfering the Cursiculum Ground Students Funds of Knowledge

¢ Community (f: Surveys and i I
\ Scan ,) e Interviews /)
- Ju - Central Questions

e Language
Home Visits 2 c
l *le Maps | I :
. —— = g i N 5 I
E = T What might your studert's i
ol : it : ;
jj Siliotherapy | g Observations | ) nirvi | W msnpnse | [l o e
E e e R o
/ Interests they bring to the. e instructional strategies?
EHEE

ing on Your Tnferview

ing on Your Tnferview

Even though youmay not have been able 1o visit your student's
home, how did your Inferview help you learn about their cultural
and linguistic resources—what stood out to you?

How does this connect fo the idea of ‘funds of knowledge’ as
described inthe reading?

Affer reading about Notalia ond Carkos, how does this arficle help
you hefier undersfond the value of your own student/parent
Interview? What insights from the reading can support how you
use what youleared fo inform your feaching?

oo Err e
ing Funds vt gt b ft e v e et Pt - ks
o Toar e et | P 7 414
i T e 1 g e st v S—
From by o et oy ey
ious sbudents’ work e o
szmxu. T L hiing it coplrigan | ey, e e e e
e Sty o mies o
e sl advancemeats an cubix. o
i e sl gt A e i,
Voo Ater 6 g e, | cyeeof g clrnertary s e v e o
ke o the farm plartin cor, | oo, bt theycan B
(Sl biin S
For parres wors b Tt | |cmcomrtunirs
p— Moo, ad o moved Pl |
et gl boer. | el N e
mgi piy s
i e U5 B i el | b G ot e
Polits ol st flys s n s | i
e s e b et
byt s

RWM}MWIW&?W

E S e

ey
P

SOME EXAMPLES.

~Category: Family Occupations
+Possible Question: "What toes
someone in your family do forwrk,
and what oo you ind interesting

~What Might You Leam? How the
famity’s work
the chil's aspirations, knowiedge
0Lt specific careers.

+How Could You Use This in
Teaching? create realwoiid
froblems tied o the family's
occupation, such as calculating
income, buggeting, or scheculing,
‘ask studerts towiite a”day inthe.
Iie” stary Inspred by a farily
member's job.

Losking at your photos and sheervations, what do they fell you shout

the cultural, linguistic, and social life of your students’ community?
What surprisad or stood out 1o you, and why?
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cannng

How did your community scan deepen or challenge what you
leamed in your student or parent interview?
How do your findings connectfo the ideas in our closs readings
about funds of knowledge and cuburally responsive fecching?

What This Pickure Might Tl Us. . syudentvoicst ownership
urdl Expresslon: may reflects the diversity and
> 5ot cuhurdl richness present in the school community.
? 2 Conneciton: may show o chared
invesimentin the schoolas acaring and communal

space.
Lsaming Beyond the Classroom; o comrifment o
hands-on, experiential earning—possibly connected o
science, sustainobilty, or food jusfice themes relevant to
the communi
« Visual Evidence of Induslon: may signcis that lingulstic

and cubural inchisivity ore being ceebrated andmade
visile,

WHAT DO YOU THITEK WHEN YOU LOOK AT THIS
K2 PICTURE?

WHAT DO YOU THINK WHEN YOU LOOK AT THIS
PICTURE?

WHAT IS NEXT STEP?
APPRECIGTE/ANALYZE

WHAT DO YOU THIMK WHEN YOU LOOK GT THIS
PICTURE?

« Calabration & Joy In Communlty Speces: may shows
howfamilies creafe moments cfjoy, connesion, and
community.

Ties
« Cubtura Rellenee & Prertles: fariliss are fmvesting in
their children's happiness and memorice
Moy show how formiles priortize celebration,
childhood, and ccmmunity bonds—important funds
of knowladge forfeachers fo understond,
Richness of socldl Ife and famillal care thof may nof be.
visible n fradifional school assessments.

WHAT IS NEXT STEP (3): APPRECIATE/ANALYZE

ORGANIZING THE PICTURES

Community Scanning
Lok and organize photographs

+ Consider inferprefations of how it relates 1o the funds of knowledge of their
sfudents
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STEP 2
OPPRECIATE/G
TUELUZE

oot

Crame 3 aiatemeanta
- Mylamesae_
+ My learners may know abour

STEP 3 PPRECIETE THUCNTS

STEP & GPPRECIATE/ANALYIE STEP 3 APPRECIATE/ ANACYZE

Aralyz= the artifacts using anasset pespoct v
® Ecmple Frequent gargeszlesin negh bo hood
O wp mudervmrray Fas GEannc andprT

& Wkalmighl bz 1 poushoul be local

commuri ard ke ezgederces shieni
Bring b acoal?

Analyze the anifacts using an asset
perspettive
* eempk Frequen gurgesaksinthe
nighbio thood; how would you i nteraret thish

ITantaaz L sai

PP
O Uy whacdarim g s s In® Aamig
ardseamisinas

= Ukl ki, krowdzdge, o ke mighl

i =hafens heue biased on growing N er

O Uy mhuchenim oy b acparlarcs I
Carmearestion s

aound Hs eruirament
Wht knowledge 2nd prior ecpe ience may

5 How Ul K2 mnkx = Lend growup cn
students pomes? O Wy lamraramay ke ot * Faurg and

be anazelin he damsrom
razparg

Wy T oy 3ot - A crl wro
[a—

STEP 2 GPORECIATE/GNALYZE STEP 2 APPRECIATE/ANACYZE

1 e g Irausg
kg, Feuesirg, =1 qiering mecHreny.

Z. Trey 1Ky bold s beng ushies ofespareltiby, berd work, od
olzhomion, sheped by am and Bk e

3. Aemtwodn 5Kk sLchas probem-sciung e meregamer, d
=il are orer, Smislced kroogh el trm
Tl

.

B
mezsrg £xinaing, orderstrdg weake, 7 gopydes

“Locking &t thisimags of a pubic
transportation stop, what can ou leam
about the community and the
knanlzdge or experiences students
might bring ta the dassreom?

«Houw could thiz he corsidened an

Alithat might students' use of pubiic
lives andthe local cammuritythey lhe
i

sttt kinds of skillz, knowkedge, or
wakes might students dewelop from
requlariynavigating public transit

transportation tell you abeu their daily

sisteme?

“How can students’ experiences with
public ransit be viewed a5 an assetin
yaur dazsroomi?

zset in teaching and leaming?

Qe M| e AT, Mg B Ing MR MergL.

. Recoriing ard g hese Eqererc=s i be desmom el
i shaient’ i L lderlle: o Wl (o ROWEE & sk snical Cipineerins
! 7
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STEP 3: APPRECIATE/ANALYZE

“Independence, time-awareness and
responsibility

“Planning, flexibility, and problem-solving
+Access to urban resources

“Muliingual and social communication
“Real-world literacy and math skills
~Civic and community awareness
“Infographic reading skills

+Geography and spatial skills

Literacy (infographics and written

word)
Math (Time/Money)
Environmental Science

s o
= Government
 Feesfor ity rasidants s countyrasdants

istry
| T sl A eniine s ot stac pencle

“WE DO"

STEP 3 &4 ANALYZE RRESPOND

Breakout Room Activiy - 10 Minutes
o Analyzethe picture provided: a picture
depicting 2 graffiti mural in the school
nelghborhood
o Creats three statements based on your
analysis (Step 3)
o My Students may have experisnce and
prior knowledge in
o My Stutents may have experience in
o My leamers may know about
Brainstorm some possible dassroom
applications (Step4).

bt ot T g

STEP u: RESPOND (NEXT ==
MSMMSMJ u

Smafl

* Describe what you see in the picture or

learned from the interviews and community
scanning.

STER a:

Embed Leaming Opportunities

Discunsion 3: . e

RESPOND

STEP 4: RESPOND

Step 3 &4: Analyze &Respond

Group Discuslon Guldelines

- Sickto ha Time Limk Your dscissicn shod bact Jacst 15
minubes, and nemore fhan 20 minutes. Uss a timer If
et o sty n rack.

Moke sure eoch group member

tokes o umresponding tothe dicussicn questore.

* identify possible funds of Knowledge.
* How can these funds of knowledge be

incorporated into classraom instruetion?
You wiit begl working on this taday and will

complete it next week.

(g
+ Anciyaing pictures with on asset based perspoctie
- Conneating your fincings o atudents fandis of

Incwiadge
* Sharing chalen ges and persondd nflections onthe.
process

o bieszicamoscoun.sdulcoiaies ST GO AT

Student swims here!

STEP 4: RESPOND

STEP 3 & 4: ANALYZE ERESPOND (Group Debricl)

Analyze the artifacts using on asset
perspective

Example: a picture depicting a graffi mural
the school neighborhood

Embed Learning Opportunities
+ Dicuson Questors:

My students may have experience and prior
Inowledge in

« My students may hove experience In.

« Myleamers may know dbout

- w00 et

+ Bathies
+ e sarstory b -
s i st
+ Useyow imgratonts
e e N

=
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APPEENDIX M: Exploring CCSS and ELD Standards and Objectives Lecture

Exploring the
Standards and
Writing Objectives

Spring 25

Objectives

Content
By the end of chiss, SPED 416 students will be able toalgn
mlevant ¢35 and ELDstandards the creatz
an intemekted contantand lang Lege objectie with 3 out
of 4critical components withsupport ofa peer.

I rgmge Dbjectiv

Witing Speaking Fenil i Lt ning

By the and of todmy’s ¢ B =amion, SPE DA 16 stude = will bamhle
1o ol bt Iy a g rebevant €CS5and ELD sta nck s,
and wiit=an i b rguage object
of dcritics leompe ne s with the supp rtafa pesr.

ith 3 out

Special Education Teacher
Responsibilities

0: Domea spec b L efwation teacher kove 1o provioe Englkh
I3 mguage devvek prent servies to Engloh barner students in their
chzzroom oron ther asskad?
£, Undler the e urrent credentaling raquirements, all spac al
=ducatio ntzachers must provide English kamnersericss to
students 7 it Extipuated in their [EF. Englich Language

f i Eem area fedeml

Tk Speca |

requirzme

Getting Ready

Flease review
these chapters
for 30 minutes

for Today

Diownload this document or access it
hare

" Deven oot Standards (FOF)

2. Read Chapters 1 &2
3. Be dle toidentifythe

Ifyou are done
with reading, | z
can provide 1.1 -

- Frofeiency Lewal Deseriptors and
Gages

Levels of Suppart

~ Mhdesof Communication
Dimensions of Knowled ge of

language
feedback on Have openhese dosuments as wel
i - A Sandadz
your LP idea 3
- HsoryStandands

Educational Programming for

EBs

"Link to Pravious Knowl edge"

Laws and Cou

it Cases

How De | Support the Variety of EB

Proficiency Levels?

EB with o bu iities wil eceie D fretzo am
Imeg e £ LD InsUction in chss roam

esson Pl must incorporee Des e
am imeg e ELOtiTE

S bgroup et tan

Mbeg-a bl ErglE hLanguage Profic ancy et

Sme lgroup Iistruction: Provite o getzd
support& £Bs during des reved ELD ime
‘i ENpRirg 2 otiEr shue s
inde et o1 mall groupBctes thet
algnwkn iz Exzon shpctes, o

Il Agenda

2:00-4:30-Be ting ready for the day; 1:1 LF dea feedback;
T msition time

4:30-8:45- 13 ws 8nd Court Case s Group Frese mation

2:45-5:45 - Ove rview of ELD frame work; Aligning €055 and ELD
smndans- Fart 1

5:45-5:55 - Break
S:55-6:30-Writing EngUag: and comtemtobicties-Fant 2
5:20-5:45 - WILL & e cwring Assignment

What Legal Obligafions Do Schools Have Ta
Englizh Language Leamers (ELLs)?

Exwd an The o Lau o O ohats houid

ST e
m aume shders reed v ELL sk

e velnn 3§ g ram wiichIn e e ceser E i e T,
A e CTone or SUEREE QUERRE HELE)

0 e bl ace ey o, nur mlar material o, 2 ol sc
A e A LR RrORERY [ AL AL

e velap apprapriate e ualuadon chindan ¢, kdudig praram
E31 131 B8, %7 Me@ArIg R progess s Len =

2nmoshe @om g5 ot e progrem o ol lwkere
remied.

ELD Documentation in the IEP

The 18P infines ifthe student i coss fed o Erg e

Inks muatian e bout testulenfs pese t Ewel ofELP in b= i < en kg, Endig, am it
|tmz dn cure nt ELPACHANE e ELBAC score: and Ee|
~DocumEnd inthe prese nt ek of fE rbrma n [PLOP.

The 18P infin s access ity £xou £ s bale t willuse du g the adminktetion of the
ELRAC, or 4 ke mete ELPOC/Acsess me mowill e weed .
Mgkt detErmined for Ench dommin—l3te i < 8 kirg, end vy awrking.

INCE pogm s & ) 5E s for the EE, inciuing how ELD meeds will i et who wil
provie thse e s

e g el

J6 The 5 pecialen wthn co e o e g0 will een
ol bomre with the e e led wetion Encher £
dewekopa Pest it Lee lof Fe thrmin in the orea of
ELD [y reed o kopan £ L0 alm wel|

s @ ypou

Te IEP iliater # prime vy g umpe tupport i nemded o the b gumge ofnctricion.

willrEed todeve opa Prese mt el
Ferformonce in thea e oTELD [may need
e bpan Lo geaim wel]

The 1EP inclstes ling uztin by approprinte gonk and - bEctie: | LGOS
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Goals of the California English Language

Development (ELD) Standards and Connectors

o Tasked with engaging in challenging academic
activities while developing proficiency in
advanced English.

© Should have full access to high-quality content
in English language arts, mathematics, science,
and social studies.

© Expected to

= Participate in sustained dialogue,

= Explain and building on ideas,

= Construct arguments with evidence and

= Produce written and oral texts.

It's new to me.

1am somewhat familiar with it.
1am quite familiar with it.

1am somewhat familiar with it.
1use it in my practice and teaching
I teach others about it.

How well do you
know the
ELD framework?

R

English Language ELD Standards and Connectors
Development (ELD) - Expaciatots o whet EBa sould Krow ard 5o
able to do with the English language in various

Standards and Connectors e osca

+ Describes key knowledge, skills, and abilities
students need to access, engage with, and achieve
in grade-level academic content

Integrated ELD Designated ELD

Aligns with the key knowledge, skills, and abilties
for achieving college and career readiness

p——y
Common Core
Connectors

k @ocsc y

Clear developmental benchmarks

st

Guidance for teachers to deliver rich instruction to
EBs

Guidance for curriculum developers to create
rigorous, linguistically and academically fich curriculum
and instructional materials

anec

Part I: Interacting in Meaningful

ELD Standards and Connectors
Breakdown Ways

Part: Intaracting in | Part I: Learning About Part ll: Using
Mesringful Ways How English Works

Educational Programming for

MLLs in CA

- Designated English Language
Development (ELD) instruction,
~ Dedicated and protected
time to engage in Explicit
English language
instruction
* Integrated ELD
- ELD standards are
i into all

Comprehensive ELD:
Integrated and Designated ELD

content areas

ELD Standards and Connectors

Breakdown

“ELD Standards far

each gade level

exeapt HS
“0th-10th Grade
“11th - 12th Grade

*ELD Standards
lumped after 3rd
Grade
“3rd - 5th Grade
“6th - Bth Grade
+9th - 12th Grade

Part I: Interacting in Meaningful

Nays

‘The Collaborstive Sirand
Tets (Ustering domain)

Thelnterpretive Srand | Expanding snd Enricting
{Resding domain) dkas Strand (Witing

The Produtive strand
(peaking domain

The Productive strand
{speaking domain)
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Part ll: Learning About English
Works

T (g )

Eaprormig ored
e i o

2

I Proficiency Level Descriptars

Emerging:

+ progres very quickly,

+ lmming to 1m= Erglih fo rimmen it nascs

+ beginning to urderstanda d = academic vaca by
Euprnding:

+incrmazetheir Englih shils in
and lingu itic mructures,

+ appying their g row g b nguaze skils in mo e 5o phisticated wa s thatare
appre priate o theirage and s kel.

Bridging

continue 4o bearn ard apphys gz of high beve | English Bngmges bilk in 2 wide

waristy of o nteds,

transition o full = EAgeme it i grROe-l=vel academic s bmand acthitis in 3 va dety

ofcontanta reasw ithout the need forspeca losd ELD imtructian

d lmma g ity

Addressing Diverse English Language
Proficiencies

Frafickscy Levels EMERBING EXPANDING ERIDGING

Levdl | Lavel 2 Lecel 3
SMowcesngish | rmeemedices engish {Huzt rglsh
mes) Learmedt Wraicicer!

| Difke rertistion of C urric ulsr isteris]

L el of Suppo rt Req uired 0 fcces

Eulum

| Bemed o n ELD Proficiancy Level

Proficiency Level
Descriptors (PLDs)

II Prackion with Proficiency Lavel Deveriptors
"pg”

= Turnto page 3 of Grade 4 ELD StEndards (pg.68 |
= This & gction 2T is what youwart to use.
= anatysis: s Celiall ovwthee, Simemd 1
1. what key womdsand phases sieral inc easing profic ency woward
the Eridging stete of English Brguage devebpment
2. what key wordsand phmses sigral extent ofsupport needat each
state of the continuum?

Proficiency Level
Descriptors (PLDs)

= Provide overview of stages of ELD that English leamers
areaxpacted to prog s tho ugh as they g in
increasing proficiency in English as 2 new Bnguage.

= Demcribe stident nowledge, 2 hls, and shiltis acmss
mca rtinuum, de ntifying what ELs knowa nd can do ot
=arly st gesa nd ext fromeach of 3 roficiency ek,

= dreintended © be uzedaza guideta pmuide Els with
tmgeted imstroction in ELD 2 wellas diffe mntatad
inst uctio n in acadzmic contentareas,

SN ElzellEn S0 AL 1T £ 15 L
Iyl 1z st
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II Practica with Proficiency Lavel Descriptors

II Praction with Proficency Lavel Descriptors
"I Do”

"IDo"

e A e i ke = Turnto page s of Grade 4 ELD Standards [pE.70)
= This b gaction 2The is what you warnt to use.
= anahsis: . Prodeche, Somed 3
1. what key womdsand phEses sEmlinc reasing profic ency wowarnd
the Bridging s@te of Emglish BreuBee dewvel pment

2 what key wordsand phmses sl extert of support med at each
state of the continuum?

* This & S2ction 2ThE i5 whet wouwant 1o use.
= analysis: o I erprethe, Straed 2
1. wrhat key words and phases sl inc masing profickncy toward
the Bridging state of English Brguage development

2. what key wonrds and pheses sgralextent of support needat each
state of the continuum?

‘Sacttaes 5 Rlahcealon an SIS Pk te szl L
o ¢ abe:

-+ Aeeardn Castett

T —
[

Ill Corresponding ELA CCSS

ot 21 g g
Bttty

i
A e
i s it

Saying on pageS of Sraded ELD Sanderds
* Look ut thefar-LEF T colmmm

= Whetisthe cormespondingd™ o ELA £CSST Why is
this imporTant?

= What el doesthls column Indude?
= Now, | wil scoessthe ELA COSSC

s

ey e

" T

Latngaugs wid Gz

ELD.4.4.
Bridging

I Dot

o :
o e s

g s g L w [Pl e ag e
R e ELD Pt PR bt
b - = ey

Standards

b en e 02
i s e e
S e
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Sl 2 Blabra e e (3l v o o o S s i Can I

[ w e

ELD.4.4. Bridging

S ey

[y

v,

e ok e sk
Dhar it f

Pbrani o

e A A i

g el

veirees

e s prir e —r|

ELA Common
Core Standards

| Do It

ELA.W.4.4

s m e

Bih

and Gognition In
U e I NG st

[[] IDo It

We Do It

Can we find this ELD standard?

+ ELD.A4 Bl dgng “4 Adapting lan guage cholee s Adlust
langr ge cholcesaccording 1o purpoe, task {e. g, faclltadnga
selence experiment), and audence, with Hght support® ELD.7.6.b.Expanding

+ ELACommen Core Sandands saans

* !u'm:“"' Shisiid :I“:h‘?:::“ wr * What dowe dofirst? f;v"vl’:":‘":"
multiple-paragra) development an TS T
srgankation ars appropriate ta task, purposs, and sudlence” Gote 7" grade standards! ;:::mh.mmﬁ

ot

Taading Stanfus for iformatomal Mt § 12

et

e

TN

Tetaries el s e et

b e
i

“l Now what do we do?

s
I rpeg
e w1

* ELD.7.6.b.Expanding

S FREPRR

o of o ftats o, o e
o

oo

et
Iuta ki o veniatts
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Week 5 Participation Activity

3rd Grade
(Group 1)

A4th Grade
(Group 2)

6th Grade Sth-10th
(Group 3) Grade
(Group 4)

11-12th Grade
(Groups)

“l Instructional-Behavioral
Objectives

« Objectives used in education, whether they are called learning
objectives, behavioral objectives, instructional objectives, or
performance objectives are terms that refer to descriptions of
observable student behavior or performance that are used to
make judgments about learning - the ultimate aim of all
teaching.

Describe the behavior that should result from the instruction
Allows the teacher and student to evaluate whether the objective
has been achieved

Content Objectives

® Astatement that clearly defines WHAT students
should know or be able to do regarding the subject
matter {content) by the end of a lessan

® Outlineskey learning outcomes of the instruction and
are to be used to develop formative and summative
assessments

o Focuses on the "what" students will leam, rather
than the "how™ they will learn it

The content abjectives you develop will be derived
from the CCSS.

Week 5 Participation Activity

 Access theword document snd add your
oup members names

© Find the ELD Standards for your grade
level R,

© Find the ELD standard for your grade I

and pick one.

Find the corresponding CCSS and add 1t It
the table

Find the corresponding ELD connector an
add 1t In the table

Add the ELD standard |

Why Content and Language Objectives for EBs?

the needs of EBs.

il learn (the scemss and
"what" or CONTENT} demonst rate content knowledge (the "how;
LANGUAGE}
LIstaring SpANKIAg; FeadIng snd wifth

lll contentand
Language
Objectives

“l Content and Language

Lesson Objectives

« Contentand language objectives provide ELs with
opportunities to practice and apply content knowledge at
the same time they are developing English proficiency.

+ Content and language objectives must be observable and

domains, tallored to thelr English PL

Language Demands

Types of Language Demands

+ They are most effective when posted at a centralized
location and routinely reviewed.

Essence of the ELD Standards

‘asking relevant questions, affirming others,
= adding relevant information, and paraphrasing

c
« e St
- ’ et
+ Describe probsslias il iy ol froins
* Define descritie, cbsenatle verd, such 25 Sourt,” tiaw,  treate," perbm " investiate,” o
: ) e e
Summarize hat use e tomns ‘understam.” Som prohend, " learn,”or ‘Wnow,"are ot usetul amd.
o Explain
e T
* Defend o
* Argue longth o o mor ar cpects o the neasti it
® Propose

it and smed)

et skl s s, Cattr

enemter, s oo lasson

St oy 1 i s sonntcbcte.
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Essence of the ELD Standards

1. Expand noun phraies n a variety of
wways (6.0 TG oyl

sl e 11 v gl sses o

ausa amisageing) In order 15
enrich the maaning of sertences and add
details about ideas. peapl, chin b

III Teacher need to...

G inthe eading ez gnme s
o inthe Esonactites.

Gicen thecont=nttopica d an unersmnding of the students degres
sfacadzmic Bnguags scquisition, the bacher then writs an o bjcties
that com plements the topic 3 ca n be ewplicithy addremed in the
lemon. This objectivs can be the How itwill be dans" portio nof the
kemon integr tinga knguags 3kill

Components for Lesson
Objectives

G iz mirhat
= who

Does Wwhat
when

How e h

How willit be measumd

Write a Language Objective

1. Identify the BrEwEge demands of the sandam
2.15e the Brgwmgs demands, skils [vwrte) inthe standams to write the LO,
ELD ColBbomtive 4.4 Eschanging Information/Ideas.
EmErging. Comtribute to conve mations and express dem
by & king 8nd & s we ring yes-na and questions and msponding wsing
short phreses.
ELA La.1.8 DemorstEte commend of the comeentions of &2 ndamd
EnglEhgmmmErand sags when writine ors peaking
5. Cormctly e frequenthy comfused words [e.g,, to, too, two; there, their]

Checklist for Objectives

1. Theabjectivesareabservable.

2. They are written and presented in a | nguaze the students
can understand.

3. TheCis relstedtathe key cancepts of the lessan

4. ThelD promatesstudent academic languaze skill growth.

5. The LD cannects clearly with the lescan cament and/ar
lesson activities

6. There isa plan far azsessing pragress an meeting these
abjectives during the lessan

"f Do K"

:
Ill Thinka ot 30MECE in 0T [E SO who e B I i o like tocmge.

e it your partner BBSERR mus s too B, peur pommet Enwig i fes in te
STk 7 pour s i0Ing Borrom g wour thigs without Bsking .

* GienWhot: Yhots the s itustion or cond ition?
- “Shenthe Botthetmy ki Enes ity 0B onthe BbE ofer mEak

+ Who: Wi i e pE oo s efior o wea i cha geT
- ‘..mrllllimzr..'

= o want them i

il e gty 8 e e e e,

+ When: i d o pou mot thi b br o hoppE T
~ immetnteh oerevery meal_

= Haw MUch: How M ot e fo ol B4ect, of how SHENE houl ithe ppe nf
= “.ntkast Jout of 7 doys 8 mee k.

+ o WillIE B W e How wil pou Inow tE e v fes cia et
~ *.m mEBIURD byocENnmbE with no dink 0B e ERt i

"Wowvv Your Turn-Small Group "

o things i

sink oy T

Gz Wttt s the s itution or cord it

Who: b Ethe e oo nwhs e ot o uwe b crargeT

ooes U wamt them ©do

I3

Whe : Wihend o you et thi termvbr i happEn?

Fow Tuch: Ko MU ch nge ds youenpect of owoftz ns ookl it ppe?

Hown Willl B lene el Homwiif o e the e fevir s che rge?

= A COSS (BLS.5E

"I Do it"
Standards

— Compare and mwiu nthe
on thelr -put'-ﬁu to smiler theses mduﬂ:

= EID mamdunk EL9,5.5.2.F pumiing

- Explul Ideas, | phenammq process, and

wnfdrux prubhm’wltﬂnn)bmﬂun wilom
reresading of a varlsty of praced evel tet and viewlh g of
muitimeda, with moderste support.

Ill "IDot"

Content Objective

By the end of the lessan, the student will be able to compare and
comtmstthe themes inthe Mising Ao chila and Missing
A eble's L6 ing 3 Wenn Disgram with 3/7 critical ele me s
identified
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Week 5 Participation Activity

III Lhe X {Objectives)

- Week 5 Participation Activity
Language Objective

3rd Grade AthGmde EthEmde Sthilth  11-12thGrde

(Gmupl] (Goupz) Eowd Gmde (GmupS) = focss the word document snd ad your
(Gmupd) froup memtz s nome:
B 2 . . = Fimithe (LD Stmtod: b rsugede
By the end of the ksson, the studemt will b2 able to write 8 el
" - u Fimithe FLD e g b rypourg e el
COMpare/com @stessay comparing the Aissiag s A pre
= a0 e ELD o - i
Armachlo and A siag Ader es using a enn Disgram e B, i
and comparefcammast word bank with 2/ critical elerments atthe thE B
= Find the oorne perding L
acceptable leval of performane a0 & in e e

Putting Everything Together

Furoral s e, B andvoam - SEEcil Ed Limtion Temchiers -Fiar st Waes il mdiaius

1. Thinksbout your Lesson EMErgEm Biingn K with Dz Hiites
. Plan —— - - .
Applvin Fartcipts insis ind Grplin and buibingon | Conatructing  Frocwe .
PPIYRE 2 maapwe. : e Questions &
the ELD P Comtet Eifenes
and CCSS 3. Detrminethe i B concerns
Lan prage and Content ELD Dfferantiate | Wirite Cukuraly Unkeral
to cOntent Damands Smndamk s | Instuction | linguistical and Stugent DeignFor
Comnectos | tmsedon | approprite | Linguitialy | Fundsof Leamning
Standards 4. Algn the Dermands o y p'ofE_LD PLRsa r|: =3 Rt;:pa::sim: Ko lexige
the apprapriabe ELD and an tengy | s aching
ELA standard Spozen | e
Smnkds | Supmr
Neeh

Preview of Next Week

Asynchronous Online Module
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APPEENDIX N: Writing Content and Language Objectives Lecture

First 30 Minutes: 2 Optlon 4:00-4:30-First 30-minute

activity

4:30-4:35- Question &
Answers & Checking in

4:35-5: 5:40- Language
Agenda Objectives

5:40- 5:50- Break

Objectives and e
MLL Shadowing i .

. How am shaiowENLL (EL) derts help eacorsimprove he.
SupporEthey prowde?

 Whitwas the most vausble nsghtyou g from th eplace or
videar

o How i ticpractice help eAuators ety reas where ML sdents
iy nest saions appert?

o Your respense shoud be toughul wct povide specic smples o
akcnh s rom the s o e,

SPED 416
+ Altematively, you can WATCH the video {prediselyminutes
- . . .
Week 7 frot 800t S5:00) i Mialun ao Mubithimml. 5:50-6:30--MLL Shadowing

Fatmana K. Deniz, PhD wedingyeu o relad b e premet: Practice
0 bJeCtlveS Content and Language Lesson Objectives
Content
By the end of class, SPED 416 students will be able to create % 5 - i i
an interrelated contert and language objective for relevant CCSS Why Content and Language Objectives for EBs? Steeitent el i LIS epdanct s Wit
and ELD standards they aligned previously the with 3 out of learn, and they are likely tofail f they do not know what
4 critical components with support of a peer. 0 do. Having content and language objectives clearly
posted and clearly stated, helps to set students up for
) ‘each lesson [s aneway to be Intentfonal sbout meeting iy
Language Objective the needs of EBs "

Content and language objectives provide ELs with
opportunities to practice and apply content knowledge at
the same time they are developing English proficiency.

learn {the access and
“what" or CONTENT) demanstrate cantent knowledge the how’; |+ |mperative content and language objectives are observable
By the end of today’s class session, SPED 416 students will be able LANGUAGE} (the teacher or observer should be able to see students
to: collaberatively write an interrelated content and language cbjective with 3 out o Listening, spesking, reading and witing actively working to meet an objective) and measurable
of 4 critical components with the support of a peer by Using the supporting dormravis; talored tp ther Enghsh {the teacher or observer should be able to determine
materials (e.6., Academic-Language-Function, Guide for Developing Content and whether students are making progress toward or have met
Language Objectives ) each objective

« They are most effective when posted at a centralized
location and routinely reviewed.

Bloom's Taxonomy and Levels of

Content Objectives Support Components for Lesson

® Astatement that dearly defines WHAT students VT
should know or be able to do regarding the subject
matter (content] by the end of a lesson
© Qutineskey earning outcomesof the instruction and + Given What
are to be used to develop formative and summative
assessments * Who
® Focuseson the "what" students will leam, rather * Does What
than the "how™ they will learn it « ‘When
©  Blooms Taxcnomy is very useful for puling the acticn * How Much
yerbs * How will it be measured
© The content objectives you develop will be derived

from the CCSS.



“I Do It" (Review from Last Week)

your personsl
Maybe 1's your p: Yo the
sink, or yoi

* Glven What: What sthe stuatlon or condition?

the table after meals..”
* Who: Who Isthe person whose behavior you want ta change?
“..my daughter..”
* Doas What: What spedific behawior do you went them to do {ar stop doing]?
+ “.will put the dirty dishes In the cishwasher...”
* When: When do you wank this behavlor to heppen?
+ *.immediatelyafter everymeal...”

. " thange do you expett, 1t happen?
* .atleast 5 out of 7 days aweek..”

- You know the behasor
i no dirty behind.*

Components of a Content Objective

Content Objective Sentence Frame

Student-friendly Sentence Frame

SWBAT + action verb (Bloom'’s)
+ topic/content to be learned+
criteria

| can (action verb) + (content
topic) by/with {scaffolds)

‘Studert friendly Verson

Students know | Studentswill be able | 1candescribethe | Students will be

that matter | to describe the three differencesbetween | able to orally
hasthree different types of solids, liquids, and describe
forms: solid, matter: solid, liquid, gases by describing | characteristics of
liquid, and and gas, including their properties. | liquids, solids, and
¥ their properties gases to a partner
gas. measured by rubric. by using sentence
frames.
Teacher need to...
+ Think about how language will be used in their lesson:
o Inthelr speach,
o In dass discussion,
o Inthe readingassignments,
© Inthe lesson sctivitles.
+ Given th i i d ’ dey

of academic language acquisition, the teacher then writes an objective
that complements_the topic and can be explicity addressed in the
lesson. This objective can be the “How it will be done® portion of the
lesson integrating a language skil.

“Now Your Turn-Small Group"

Think abaut someone In your personal life wha has a behavior you'd like to change.

e It's your p: loud, yo
sink, or your sbling borrowing your things without asking.
* Givan Whet: What's the stuation or condition?

+ Who: Wh

behavior you o

* Doas What: What specfic hehaviar do you wank them to do {or stop daing)?

+ Whan: When do you went this behavior to happen?

* HowMuds t, or how

Language Objectives

Language Skills

Language Function ~ LanguageFeature  Linguistic Support

Components of a Content Objective

Content Objective Sentence Frame

Student-friendly Sentence Frame

SWBAT + action verb {Bloom'’s)
+topic/content to be learned+
criteria

| can (action verb) + (content
topic) by/with (scaffolds)

Students know
that matter
has three
forms: solid,
liquid, and
gas.

‘Stucent friencly Version

Language Objective

Components of a Language Objective

Language Skills

Language Function

LanguageFeature  Linguistic Support

usto present our fdeas | will need to access
In different formsfrom | and complete the
formal to poetic. language objective.

Needed
Needed ce
What i i
What language ‘They are the “reasons” ’ language skills VM hes:
skills will the - * Wilte
student need to epressourneedsor | formal to poetic. objective. task delinested in « Spesk
accomplish the | wants, or descrioean your content + Lisn
taskdelineated in ;:vmm-“mmr objective? Cheose one of the
the content el four domains]
objective? thesefunctions.

Langusge Objactive Sartance Frame

Studant-friendly Santance Frame

Studentswill be able to (languzge
function: active verb) using (language
feature) with/by (linguistic supports).

I can (fanguage function) with + (language
feature) + (linguistic supports)

"I Do It" Standards

*+ CA CCSS (RL5.9):
* Compare and contrast stories in the
same genre (e.g., mysteries and adventure stories)
on their approaches to similar themes and topics.
* ELD standard: £LD.5.6.a.Expanding
* Explain ideas, phenomena, process, and
text relationships (e.g., compare/contrast,
cause/effect, problem/solution)based on a close
rereading of a variety of grade-level text and viewing of
multimedia, with moderate support.

Language
Function

Write - Inform -
Describe

detalls, andwell-
tured event
sequences.

Language
Feature

Language Objective

Transition words

and sentence frames.

| DO: 5th Grade-Content Objective

{egmmpare/cortras | dentify central

Emergng Epmadng, | Stmdan tit e it
) e LD St
Eplainideas, PLB.G: Read textsand Expanding CCSRL5S
phenomen, pr Wew mtimediato

ocess,
andte relationships | s.rmmartze informationy

t, causeefect, themes, and supporting
problenyaistion)has | detalls and determine
edonadose the meaning of words,
rereadng of a ariety | phrases, and exprestons
of gadeieveltext | Inreacbloudsandsivple
andviewngof writtentests,
mutimedia, with

moderste support.

idess,

adventure storfes}
onthelr spproaches to
stmilar themes and topics.

Comparaandcontrast SWBAT + action verb | can {action verb) +
storles n the same genre § )
Cimaariaand (Bloom’s) + (content topic)

topic/content to be
learned+ criteria

Student-friencly Verslon

by/with (scaffolds)
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| DO: 5th Grade-Content Objective

ELD mmdant D Sadaet CanespoudiagElD Convestor | Ewescectthe | PikOue Commont
== ekt s wh
WELD Smderd
M.L5sa |Eplinides, PLAE Readtesandview | Emergag. ccse ALES
process, | mutimediato surmartze | Emesding iidgng
and tet rdationships | Informatiory; Idertfy certral | EXpanding

iting
problem/sa|utionbased | detalls and determine the
bnadoserereadngof | meaning of words,
averietyaf gradedevel | phrases, and expressians in
text and viewingof | readalouis andsmple

Content Objectire ‘Studert frler o
{SWRAT + action verb (Bloars)+ topic/corkenk to { can factian verb}+ {cortent

belearneds-cterta) topic) bywith (zaffolc)

Components of a Language Objective

Language Skills

Language Function  LanguageFeature  Linguistic Support

Needed

5th Grade Language Objective

READING: RL.59 and PL.1. 5.6.8

!
on thelr approachas to similar themes and toples.

Compare and contrast Bythe end of the lassan, the student wil
be abl he

themesnthe Missing
Armadifo snd Missing Marbles usinga
3/7 ertical elements

(8 mysterlesand
adventure storfes)

usinga Venn Diagram

Identffied.

similer themes and toples.

n 1]
| Do It
Content Objective Language Objective

+ By the end of the lesson, the
student will be able to write a

By the end of the lesson, the studentwill

be able to compare and contrast the

themes in the Missing compare/contrast

Armaditlo and Missing Marbles using a essay comparing the Missing
Venn isgram with 3/7 Armadiflo and Missing Marbles
critical elements identified. using a Venn Diagram
and compare/contrast word
bank with 2/4 critical elements
atthe acceptable level

of performance.

TK - 2nd Grade (Another Example) - First Grade

TK - 2nd Grade (Another Example) - First Grade

Whet language skills | Willthe students... | Languege festuresald | Supports e student
willthe studentuse | usto presert our Ideas | will need to access Needed
to secomplish the . wte in dfferent formsfrom | and complete the
task dellnested In * Spesk formal to poetlc. i}
your content « Usten " o] prian, or | an
objective? Choose one of the b ‘"‘;;‘ h“’ desaribe an experience. Whatever | formal to poetic. objective.
four domainst Jocomplsh the | the pupose weuselangusgets
Language Language Language Objective objactive?
ELD Standard and Function Feature words ‘Vann disgrem
cess
Language Objactiva Student-friendly Languzge Objective
Extan ocas, prenomens, | yrite - Inform - | Transition words | Students will be able to besaid ¥
g . S festure)withby {Ingstc supports). (Inguisicsupports)

etk Explain (ngusge function: active

Cavsettea, verb) using {language ythe end of

probienysoktionjbased on & feature) with/by (linguistic

Cose rereadig ey o i | Amnexio and Missing Marbies Lsing a Venin Diagram

wudeieveitex mavewng of peon ‘and compare/conirast word bank with 2/4 crtical elements

mutimeds, with moderse ‘8t the acceptable level of performance.

suppar.

TK - 2nd Grade (Another Example) - First Grade

Operatons ang Atgabrat Tinking

Cconenconimthe sussancrienaly Verson

o D Smierd o ELD Stamdard
Sttt Comnesior GmeppEgmiay | Sient e wies i 1 it Cacsa GmeriagErpading | St e s it k-
) D Sandord g g FID Saadard

nen [snzime [ oo 1.0AA1 men [seecninsuze | soectandssay spproprate 10AAL

iompvar | e ooy o ey e | et o ey

e e ecevaanoy | s b eeiie st o
andanguese i yares and
ey ea inarmen ou atamiar Ganeyicen o shou s famir

Operatons ané Agenrac Tnkine Contnconjecne Stusene riandy Verson

Usa ¢+)and (- ta 20to solveword Studentswill be able

addngto, takingfrom, putting leamed!
together taking apart,and

comparing, with urkniowns n ll

postions, e, using objects,

drawings, and equations witha

‘symbol forthe urknown 1t

resresert the problem.

leamed I ean solve word problems using {+)

‘addingto, taking from, putting
d SwaT and (to

postions e.g, using objects, £ 20by using vsual madels and
drawn Iputives,

s
represert the prablem.

TK - 2nd Grade (Another example) - First Grade

Luagunge Gbjectie Seateace Frume

I Oumuegefemtme) ot fln i copports.

i fom, P —
om e
S s |
dxrbem
Pty emerence Whatevesthe purpose,we | topoetc
e i o e engepe o perfo these
o
Wiing doma (show Draty e Seatencetrames
. | e e m WHting domain {showthe steps | orally explain Wordbanks
bl P [ra—
completingthese proiems) - speaking domain (eplainthe | worcs

steps for completing these

FntenttriemilySemence frme

pors)

the steps
for solvingword problemsto a peer by using.
content/acedemic wards, usingword banks and
sentence frames.

Wing;
problemsto my partner using sentence frames.

Week 5 Participation Activity

3rd Grade
(Group 1)

4th Grade
(Group 2)

&th Grade
(Group 3)

Sth-10th
Grade

11-12th Grade
(Group 5)

(Group 4)
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Week 5 Participation Activity

TK - 3rd Grade (Group 1)

TK - 3rd Grade (Group 1)

= _
ooy
 Access the ward document and add your
gaup members names
* Find the ELD Standardsfor your grade ook
lavel
 Find the ELD standard for your grade level g;m; Moot mm:::x::"
and pick one perform! functions.
* Add the ELD standard
© Find the wrresponding CCSS and add k In
the table
© Find the corresponding ELD connector and
add It In the table pee——
TK - 3rd Grade (Group 1) 4th Grade (Group 2) 4th Grade (Group 2)
| Fb =
Semdwd Commectar {Emergng Epmdag, Bridgp that afigas with this ELD. :ﬂ.' Snnderd. N~ j:ﬁ'M
Scamdurd -
[r—— pe—— [rer—
et e .| et m e Whacrer
S/ hepuapiss wevs musge s
o ot
learneds crkeriz)
Langmage Objective
AT (mgragstincton:
wciveraihusne miee
femrerin/o ingisae
oy
4th Grade (Group 2) 6th Grade (Group 3) 6th Grade (Group 3)
e et | gmasm oy Bt | el ke I3 o e o ’
St i

onctias

lemeds ateria)

Languge Objective
‘SWAT (lm mgefunction:
activeverb) uing (npiage
feature) wit oy (inputstic
aippons).

delinest=d i the oment
obfectety/

descibe m experience. Whtever
the purpose weus npaget
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6th Grade (Group 3)

9-10th Grade (Group 4)

it
Energag Epeadag b

Langige Objective

‘SHAT (lmpmgefuncien:
actveverb) ing (npiage
feature)with oy ingutetc
upponts.

9-10th Grade (Group 4)

9-10th Grade (Group 4)

Caneaa ‘that algas whth thc ELD D LD Srandned
i it e =
Calnesiin e e | cctoe e Wheerss
otfectver// the purpose, weLse nguage 1o
Pt e ncions.
11-12th Grade (Group 5) 11-12th Grade (Group 5)
| . [ = == L e —

leaned erteia}

tanprge Objestive

‘SHAT (Imgragefun ton:

actveverb) ing (wapiage

fesure)wity (Ingutstic
=

11-12th Grade (Group 5)

Emepap Expmdar Bilzny

‘et ligas with thi ELD
ndacd

lemeds ateria)

Languge Objective
‘SWAT (lm mgefunction:
activeverb) uing (npiage
feature) wit oy (inputstic
aippons).

Lungusen SkleNeded e L Femare nminic ueson

Whole Class Debrief and

Presentations

delinestitn the content | cescrbe m experience Whterer
otfectver// the pupose, weuse mgaget>
pertorm

Part Il

Take a 10 Minute Break!
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MUTHIEINGUAL Multilingual Learner

(MLL) Shadowing
Protocol

Promoting Oral Language
Development in Target Language

(Hand out)

Next Step: Tally Responses

« Tally number of responses for:
+ Academic speaking
+ Non-Academic speaking
« Listening
* No/not listening
+ Comments

* Count number of boxes checked off for each area.

Overview of Steps to Shadowing

. mmi
* 2m2: Prepwethe Neceary Mmeras

Multilingual Learner (MLL) Shadowing Protocol

Promoting Oral Language Development in Target Lenguage.

* Sep3: Contixtthe Srackwrhg Obmervaton

] " Yourcomeions.

— * Sep: Colectmd Organtz Dta
e T e s g o g .
i pacts g (T35 () ppen ures
e e
lizening.

+ Wit a eflecon on you e o
undertmnding of ML oudents whth dsabiftes.
+ Sep5: bt Your Work

eeint g nractions pases

* Your sl efecion.
* Upkadthe fllowing t the asigamest portalon Cavas

IL/ELL Shadowing Dbservtion Tool

Example

Actvity/
Time | Location of | Academic Speaking. Academic listening

s Uistening (Check one)

e ‘

Ces

& Tercnerto sl g

Qualative sbsen

ErmrT
cce

Biper s panc

3 Tescnerta st
B Teter la sl o

severl problens.

Next Step: Graph the data you collected during
the observation to visually represent your findings.

Next Step: Graph the data you collected during
the observation to visually represent your findings.

At Soiikize ot 15
Tee mjory of scadesic speaking s escher o the wholeclus

Uistering

gl PO

g -

1 e

el 23
The sty of e s ot eacher

Avadem Spesking
Uistening
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Next Step:
Summarize
Comments

Don’ts Let's Practice MLL Shadowing

* Focus on teacher o other students.

* Trynot to let student or teacher
know who o why you are
shadowing.

* Sittoo close to student.
Interact with the student.

“The person talking the most is the person who is learning most....and 'm doing
most of the talking in my class!"

LAUSD-Elementary Teacher Intern

« Don't critique, analyze, interpret,
what the teacher says or doesn't say.

Do

« Document just what you
observe and/or hear.

* Comments:

* Summarize all comments
from comment section,

Let's Practice MLL Shadowing

ELL Shadowing Next Week:

Assignment Zoom
tions???

Second Language Acquistion and
Language Models

Elementary School Reading Video:
httpss be/GGFTImJmdi
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APPENDIX O: Second Language Acquisition Lecture

Second Language
Acquisition and
Language Models

SPED 416
Week 8
Fatmana K. Deniz, PhD

Content and Language Objectives

Content Objectiva 1: By the end of class, SPED 416 students will be able to identify
and describe key theories of second language (L2) acquistion by analyzing
research-based theories and discussing their implications in their teaching in small
groups.

Content Objective 2: By the end of class, SPED 416 students will be able to
compare and contrast different Dual Language and English-Only models by
examining their structures, benefits, and challenges.

Language Objective

Writing Speaicing Reading Listening

By the end of fodk SPED. Il be abl
discuss and explain key theories of second language (L2) acquisition, andyze their
implications for classroom instruction, and strategies for teaching studentsin Dual Language
and English-Only m odels through small group discussions with the support of a peer.

Let's Learn Some Science in Turkish!

3 a

B —
Tom

O What are the strategies that you were employing while trying
toread and comprehend the text?

O What was the challenge?

O How does this activity help you to better understand the
needs of an EL?

First 30 Minutes:

Options:

content and language objeces.

"Be-gCUKevhieltiuurpASOW1A/edituspesharing

the provided Insiructions to compleve this actVY.
© Let me know Ifyou want to partner up with
someonel

* Independent Work— f you arive ate and miss group
discussions, complete this week's first 30 minuta activity
Indvidually.

. e

Read the short passage
DH and concentrate on

meaning.

. Identifyand underiine
7 the words whose

11 e

you are familiar with.

Translation

"0ur body is very important 1o us. It consists of many important parts such
as our head, eyes, ears, nose, and mouth. We have hair on top of our head.
We can see with our eyes, hear with our ears, and smell with our nose. We
eat and speak with our mouith. We hold things with our hands and walk
with our feet. Our heart s one of the most important organs of our body. It
pumps blood and gives s lfe. To keep our body healthy, we should
maintain cleanliness and exercise regularly.”

4:00-4:30-First 30-minute activity:
Objectives and Standards Group Activity

4:30-4:40- Presentation of the group
work

4:40-5:40- Lecture Part I-Second
Language Acquistion

Agenda

5:40-5:50- Break
5:50-6:30-Lecture Part Il-Language
Model

6:30-6:45-Questions

Let's Learn Some Science in
Turkish!

“Viieudumuz, bizim igin cok onemlidir. Bagimiz, gozlerimiz, kulakiarmiz, burunumuz
ve agzimizgibi birgok énemli blimlerden olusur. Bagmizin Gstinde saglarimiz

bulunur. fliriz ve
koklayabiliriz. Agzimiza yemek yeriz ve konusuruz Ellerimize tutanzve ayzkianmiza
yarliriz. Kalbimiz viicudumuzun en nemli organlarindan biridir. O, kan pompalar ve
bize yasam verir, Viicudumuzu saglikl tutmak igin temizlik ve dizenli egzersiz
yapmalyiz."

Principles of Language Acquisition
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Current Info

o 1/3 of children in the US speak a language
other than English at home

0 11% of total K-12 student population in US
receive services as an English learner

©24% in California l
o 62% of secondary EL students are LTELs

Any thoughts....

© Whatisthe difference between language learning
and language acquisition?

© Which of the following do you think most affects
learning a language (first or second language) and
why? (There is not wrong answer — just want you
to think).
o Environment (e.g., models around you)
o Blology (e.g. people’s Individual characteristics

such as personallty)

* Effective communication requires
so much more than just being
able to translate vocabulary
words — it requires knowledge of
intonation, dialect, and intent,
and a nuanced understanding of
word use, expression, and a
language's culturol context.

From
Readings...

Consider

With ELs, we will deal with

ing and

acquisition simultaneously.

Types of ELLs

Simultaneous language
learners are those who
learn two or more
languages at the same time
from birth or who start
learning a second language
prior to age three.

Sequential language
learners are those
who begin to learn an
additional language
after they have turned
three years of age.

SIMULTANEOUS

The exposure to two or more
languages from hirth

BILINGUALISM

Benefits of
Bilingualism

‘Watch this captioned video

Here's an exira resource for you, in case you'd
like to watch it before or after dass.

Academic Vocabulary

o Affective Filter: A number of affective varizbles that contribute to second lang uage
acauisition

° two share a similar meaning, spelling,
and pronunciation (family: familia; center:centro)

© BICS: Basic Interpersonal Communicative Skills refers to a student’s abllity to
understand basic

© CALP: Cognitive Academic Language Proficiency refers to a student’s ability to
effectively understand and use the more advanced and complex language necessary for
d language.

Types of Multilingual /EB/EL Learners

Internatfonal Newcomers

LangTerm English Learners

Reclassfied -Fluert English
Proficient (RFEP)

Recantlyarrivedta thiscountry |  Have beanmtheU.Sfor6or |  Studentswy a proficency

more years level of 4 on the Summative

ELPACor alevel of 3an the
Summakive Alternate ELPAC

High levels of formal education
# Remained at the same ELP level
Student with Limited or for two+ consecutive years, or
Interrupted Education {SUIFE) | hes regressed to alower ELP
level, as determined bythe ELPAC

 151,996(2020-21) © 300,802(TK-12thGrade) | o 927,723im CA(2022-23)

° 25%0f A © 211,218(6th - 12th Grad
body 2023-20241n CA

« 1/n40 CA studentswasa
newsomer

Stimulating Language
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What is the least dangerous
assumption you observed in both
ideos?

The Least Dangerous Assumption The Least Dangerous Assumption

s ¢

Krashen'’s Stages of Language

lm‘l ; lﬂﬂl:‘.'ﬂ!slsl;‘:dlad‘h!lun" Y . N
gt o Moo i s ™ Acquisition and ELD Proficiency
‘absorbing the new language. e :-::‘:. :“ ELD Lv-:l';-w Dwsaription
dy Minimsl et
Stages Of ‘and famillar topics. IS ) (Level 1-2)
Language | mem s ’ T
Proficiency | sidsess T — [T, [ e
(Level 3} erors are still common.
T (Lz) rlad ool ey 4 Intermediate Fluency Expanding More complex sentence structures, better
Second Language (L2) Acquisition [T comprehenson, fewer errors.
Theories and Models g ettt artoecardanraner dariiey || s | NSty e s e e
Infarmatian.

* Gotothe Google Slides for group wark and find
your group's grade level. Then, review the ELD . . N
levelwssociated with the standard. 1-Instructional Strategies- Pre-production

* Choose two Instructfonal strategies from the
Pre-production to Advanced Fluencyslides (the
nest 6 slides). =

e Emphasize listening comprehension by using read-aloud and music.
* In your group, discuss the thrae most mportant - ol

m:::;;;’):’;rﬁ::‘&:’;‘:ﬁmﬂi 3 o Re view F (0] I | owIn g 6 Use visualsand have students point to pictures or act out vocabulary.
o il UL e u Sl | d es fo r S ma | | G rou p Speak slowly and use shorter words, but use correct English phrasing.

LI Model "survival" |anguage by saying and showing the meaning. For exarmple, say, "Open
Activity e e e e S

Gesture, point and show as much as posdble.

speak the same support.
through interpretation.

Small Group Activity
(10 minutes)

\ Avoid excessive error correction, Reinforce learning by modeling correct langusge usage
\ when Students make mistakes.
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2-Instructional Strategies-Early Production

‘Ask studkrits to poirk to pictures and s3ythe new word.

‘Ask yes/o and efther/or questions:

3-Instructional Strategies- Speech
Emergent

bt

beginning to usa more academic vocabulary

o L Cn
T down, The ELL.
modficaions s possible. T
Relnfarce learning by modeling the correct usage.
5-Instructional Strategies- Intermediate 6- Instructional Strategies-
Fluency Advanced Fluency

Iowled;

‘Symonymsand the use of s thesaurus and dictiorary

4-Instructional Strategies- Beginning

Fluency

Hise studentswork I pairs and groups o discuss content ("Think, pai,share”)

with n statement and why.

practice the presentation with partners

verb-tense agreement, Only orredt the errors agreed upon.

ifferent anguages have diffrere sounds.

To sum up...

Scaffold instruction so students receive comprehensible input
and are able to successfully complete tasks at their level.

Use cognates to help Spanish speakers learn English and

derive meaning from content.

Demorstrate effective notetaking and prowide atemplte.

Krashen’s Monitor Model

secand language.

monkor. In.
fo

them.

Tevel of pr v

1260)The 1 epresents np

hard to leam language; low andety= easler to leam language}.

“People acquire second languages when

they obtain comprehensible input and when their
affective filters are low enough to allow the input

in” (Krashen)

Explicit vocabulary instruction is very important in
accelerating ELL students’ English language development.

Error correction should be done very intentionally and
appropriately according to student language ability.

"M Apgective. Filler &
uby i [mporant, difimd

0FT0CTVE-| . e .
ar T

== ! 2%
S gy
i)

T (w‘fmﬂ'ﬂt
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tumnke; BIC5 s CHLD Understanding BICS & CALP Activity

Cumming Commeon Underlying Proficiency [CUF} S ey e sk inerErom| | Cognitie Goice mi
\ cormniation L3
fris

# Knowkdgeand iemcy skills in

the studant’s first Bnguags (LI will | Predney 3R bodd o BICS: The CALP: The

R

transfer to their L2 [ -
# Proficiency in the L1 prowides 3 necezmary forday | necemary o

founds ton fo1 ks rning the L2 to day living, understanda nd Who has had at

[biling 13 |l ucatin ). o AT |east three years of
R commsatiom the chsroem Instructon In

Tz ey shills they already pomess in ; swith fiierels; another languege,

their first bnguags - besic rding ad d == info | atther Ini hllh

writing 5 ills~ @ ol 3 pily it 1o the o Tt it

serond b e fe 3 neult thass Time it bes 10 kam: | school or college?

stidents wil b= abeto pe o rmuwesllin BICS: & ppmisi mEtely 2 years [ Urdearlying ls

theit naw ensiren ment, @ rticu 5 R PPN S ITE R

B & witizre
Al CALP: Approvimately 5 — 7 years Pro YICLLR)
The kinguags knowkdge amd skils that
studznt devek pas they karnone
hnEuiF:in = udm helpthem

mmge of Comtestusl Suppot s Degree of Cogaltiwe
Invoivement b Commmslcative Acthitles

© Myname

Translate the ; ; «Tasks begin in the Comext Embedded /
* lam thirsty. May | plms= havea drinkof ety 3

Jamd Gognitively Unde mending quedrant
' o Group piture matchactivity - students E
following Into discusstheir chaice of apli: itly mught

+ After we fink hed scho ol in June, rmy family concepts and new vocabulry
Spent cu rsumme rua cation v iting . N o
el i = The next tesk in: mases cognitive and
academic BneuEze de mands, with context sl
your second i =

+ Warma e callerd decompasars. They haus

3 spailphwhih Bt mt laves, g, gt nEnid nie i b dmwon

and other things in naturs t hejp break vocsbandcoreeprintrodiced 5
language: thern down into zrmmller piaces, We are complete asentene starte
[oing to study we rrm mo re class by by
makinga compast .

= Tasks incresse inabatactionon: e woah
and conce pts fave beencomeoidated by
stude s
oACtivities can be omlandforwritten,
allowing stude s to de momstrate their

i mazime ammand of cao

Lawst: Bstrictiva Envirommnt:
_—
Sch ool ditricts are required under fed eral law to provide edu cation to students vith i
dizabi 5 in the lea sk restrictive enwironment (LREL Ed uatlonal Program MOdEIS
s e $micl s ek with disch e s i udirg Erglislearrer stuchnss with il
% ock G, o severe ciaobiliEes woetve Shei edaration, 0 e i en s
i, fablod ¥ ffrorm garsrid * Dedsions about nmmoﬂasmr Enulm Imuﬂmﬂ
L. ava Wi spemer ) saevie s, Golo inge disablliies should Inyohve mi E’DI BOA SUrces, act
- ¥ plun:g'puﬂ pation Inthe IEP process, mdﬂlafu'nlr's
cholce AR PIOgrEmL

Part Il: Models of
Instruction for ELLs

4
L s wviios S ik g g
INTEG RATEDELD

Towabopramen: Dikagrabas v us grdsed £L

. Coldwgq.n' Eqﬁﬂw InmmmeHs EL

' Lﬁ'&ﬂ’&‘.ﬁ.ﬁqﬁ o e R fn g B

onsdve and :.l:ﬂnlnl
st S ) g O e eiron ot |_-.| ||| |IJ|:I|.} muumprmggmsd s.ppnnsuﬂg

Rkl m 3 e sohen day Leed st ionen e
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Multilingual
Language
Models:

Dual-
Language
Immersion
(DL
Program
(also
referred to
as Two-Way
Immersion)

3b.
Two-Way
Immersion
Bilingual
Model

1. Transitional Bilingual Program
2. Developmental Bilingual Program
3. Dualdanguage Immersion (DLI)
Program
+ Onewaylmmersion
+ Two-Waylmmersion
4. Heritage Language Program

« A language acquisition program that
provides language learning and
academic instruction for native speakers
of English and native speakers of another
language, with the goals of high
acadermic achievement, primary and
English language proficiency, and cross-
cultural understanding.

« This program begins in transitional
kindergarten or kindergarten (TK/K) and
continues to sixth grade.

* Aim to reinforce students’ native
language {exKorean) and foster
development of a second language
{English).

* The goal is full bilingualism and
biliteracy for both language minority
and language majority students.

* May receive 40% or more in L1

* Forexample, English speakers
acquire Spanish and Spanish
speakers acquire English. Both
groups develop and maintain their
home languages.

1.
Transitional

Bilingual Model

“subtractive
environment"

2.

Developmental
Bilingual Model

"Additive
environment"

4, Heritage
Language
Program

+ Alanguage acquisition program for
English learners that provides instruction
using English and a pupil's native
Ianguage for literacy and academic
instruction, enabling an English learner
toachieve English proficiency and meet
state adopted academic achievement
goals

+ This program begins in TK/K and
continues to third grade where students
transition to instruction all in English.

+ Language acquisition program for English
learners that provides instruction using
English and a pupil's native language for
Iiteracy and academic nstruction,
enablingan English leamer to achieve
language proficiency and meet state
academic achievement goals.

+ This program begins in TK/K and
continues to sixth grade with the goal of
biliteracy.

+ Language acquisition program for English
learners that provides instruction using
English and a pupil's native language for
literacy and academic instruction,
enabling non-English speakers or
students who have weak literacy skills in
their native language to achieve
language proficiency and meet academic
achievement goals.

+ This program is designed for grade spans
sixthrough eight and nine through
tuelve

2

Developmental
Bilingual Model

"Additive
environment"

3a.
One-Way
Dual
Language

Immersion

Bilingual
Model

Structured
English
Immersion
Program

« Language acquisition program for English
learnersthat provides instruction using
English and a pupil’s native language for
literacy and academic instruction,
enabling an English learner to achieve
language proficiency and meet state
academic achieve ment goals.

« This program begins in TK/K and
continues to sixth grade with the goal of
biliteracy.

« Designed to teach a minority language
{ex: Spanish] to language majority
students {Ex: English speakers).

« Special technigues used to help
students leam in L2.

+ Ultimate goal is full bilingualism and
biliteracy in English and the minority
language for native English-speaking
students.

« AStructured Engiish immersion (SE 1)
program is 4 language acquisition program
for English leamers in which nearly all
classroom Instruction Is provided in
English, but with curriculum and a
presentation designed for pupils who are
learning English.

« English learners are provided access to
core instruction, including the English
language development standards, and
become proficient in English pursuant to
the state priorities

« English learners with disabilities require
additional supports and services that
would not be required for non English
learner students with disabilities.
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English
Only
Models

3.
Structured
English
Immersion
English
Only
Model

ESL Pullout (New
Comers)

ELD

Sheltered English
Immersion

ELs taught all content through English
using sheltering techniques to make
instruction understandable.

Structured English programs do not
promote L1 literacy.

The goal is language, literacy, and
content learning in English only.

English taught through content

1. Preparation

1. Assess students

2. Write content objectives clearly

3.  Write language objectives
clearly

4. Choose content concepts
appropriate

5. Identify supplementary
materials to use

6. Adapt content

7. Plan meaningful activities

1.

ESL (ELD)
Pullout
English
Only
Model

Sheltered English
and
Specially
Designed
Academic
Instruction in
English (SDAIE)

ELs receive the majority of their instruction
in regular classrooms alongside their
monolingual English-speaking peers.

ELsare pulled out of the classroom to 2 .
receive additional help from an ESL teacher
oraide. EL

English
Only
Model

Isolated no integration

Most implemented and least ineffective

Both methods used to support English learners, but
they differ in scope.

focuses on making content
comprehensible to English learmers through

simplified language and visual aids, without altering Sheltered

the acadenic content. Instriiction
SDAIE is a broader approach, intagrating Observation
modifications to teaching strategies, content, and Protocol
languzge to meet the needs of English learners, (SIOP

ensuring they can accessgrade-level academic { )

content while learning English.

Sheltered Instruction Observation Protocol {SIOP)

2. Building Background

1. Explicitly link concepts to
student background and
experiences

2. Explicitly link past learning and
new concepts

3. Emphasize key vocabulary

ELs taught all subject matter using English
as the language of instruction in a class
taught by a teacher with knowledge of
second language development.

Majority of students are at various levels
of English language proficiency (History-
bridging class; science-expanding).

The goal is full English language, literacy,
and academic development.

2.Sheltarad Instruction Observation Protocol
(sioP)

o Making Content Comprehensible for

English Leamers: The SIOP Model

« Echevarria, Vogt and Short (2008)
+ SIOP has 3 components
+ Framework for planning and delivering
instruction in content areas

* Goal is to help teachers integrate
iclanguage development into
their lessons.

3. Comprehensible Input

1. Use speech appropriate

for students’ proficiency level.
2. Explain academic tasks
—modeling/showing end model
1. Use a variety of question types
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Use visuals.

Use gestures and body languzge.

Speak slowly and clearly.

Use more pauses between phrases.

Repeat and review.

Use shorter sentences.

¢
Input (Cl) Use simpler syntax.
Examples Use fewer pronouns.

Stress high frequency vocabulary.
Use very few, if any, slang and idioms.

Wach carefully for comprehension and be ready to restate.
Mairtain a warm supportive affect.

Be friendly and enthusiastic.

Stress participatory leaming.

5. Interaction

1. Provide frequent
opportunities for interaction

Use group configurations
3. Provide sufficient wait time

4. Give ample opportunities
for students to clarify key
concepts in L1

8.Review/Evaluation/Assessment
1. Review of key vocabulary
Review of key concepts
3. Provide feedback to
students regularly

4. Conduct assessments
of comprehension and learning

4. Strategies

1. Use scaffolding technigues cons
istently

2. Provide ample opportunities for
students to use strategies {ex.
Pemdas; Homes)

3. Use variety of question types

6. Practice/Application

Provide hands-on materials
Provide activities for students
to apply content and language
knowledge

Provide activities that
integrate language skills

Next Week:

Spring Break

Scaffolding Examples

Pre-teach academic vocabulary.

Integrate oral and written language instruction into content area teaching.

Provide regular, structured opportunities to read for multiple purposes.

Provide regular, structured opportunities to write {E.g. Sentence Frames)

Capitalize on students' home language and knowledge.

Provide concrete and visual models.

Provide graphic organizers and foldables.

Use multimedia to enhance comprehension.

7. Lesson Delivery

-

. Support content objectives

N

. Support language objectives

. Engage students 90-100% of
the time

w

IS

. Pace the lesson appropriately
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APPENDIX P: Culturally and Linguistically Sustaining Teaching Lecture

Today's Class
First 20 Minutes

00430 Wiehoome and insTustions for
it 30-minute actihity

Culturally and

LlngUlStlca”y Resdl Chaplers 2 3nd 3 ofthe baok " Cultura by 430-5:20: Clturally=rd Lingu stieally
Rele\fant & SU Stainin Res ponzhve Teaching & the Brain’ by Zareta Hustaining Teaching
g Hammend. 320 Break
Teachin Wiite a brief response to the chapters, and 00: Group Worc Windows and

g consider the follaning three questions in your MAarsin our Classroom Adtivity

eflection: 500 B:15: Debrisfon Windows and
ot staod eut mest to you about what you MAmarsin Your Classroom Adtivity

read and why? 5:456:35: Sral Group Disouss ML

FTIT o it is scmething fiom the reading that Shadaung Aty

ek 10 you can pplyte sourteaching? G:256:40 Preni e of Nt ek

= Howhas your understandry of cuurally

Famana k. Deslz, e D z
responsiwe teaching and e brain

changed?
Content and Language Objectives
I Academic Vocabulary I Academic Vocabulary
Contart Objeettver By the and of class, SPED 416 shudents wil be able to
idertify and describa the characteristis of Culturally Sustaining Teaching
(C5T) by analyzing its key elements and d cussing their elevanee inthe
Clzssbom. . Cuh.:ral;yar\‘d Im%lshcalgtyguerse _[CLD]Z‘;:;B:IVMESIW 2 &é;ﬂ.;?ﬁ;—ﬁfg 35&‘%?yw:§w”eﬁ°§:{i£:‘ﬁﬁﬁ"”o'ﬂf;!‘§é‘“’“d
peapla of color who 2re not Caueasianar e but can 3l :
include people who are Causasian or Vihite yet are outs de the i sttt ittt samiriny B St radake

mainstream of fmerican eulture, includirg immigrarts from
Eurape wha have limited English profisiency or people wha

Expres v lnmgioge
live inimpoverished conditiors: als, used bythe UE

B

Cutural camp & g the withi
differences that make each student U ique while sxlebraing the

Wiriting Speaking Departmenit of Education to deine students enrolled in edu cation b 2en-group Y@natonsthat make our courry 3tapesry
. 7 programs wha are either ron-English proficiert (NEP] ar (Nanona\aucanon Pesuciation [MER, 2012).
By the end of tod ay's clase sersion, SPED 416 students will be able to limftad-Engiizh prefici erit [LEP; Chismatonal Cantar for
collabor atively discuss and explain the characteristics of CST, identify how Leadership in Education, 20117,  Rinvolves develoging bno wedge , Sk, an attiee s trat enable

they can apply thes & elements to foster inclus ivity, and engage in refle cive irliiutials o work @ spe oAl ard e b he i it o swouibial

dbscussions with pers Statons,
Academic Vaocabulary Rationale for Topic: Overview
T ey Characteristios: * Student population continues to diversify racially and
+ Cultursl humili
m‘;..,‘:; pmucr; ¥5% . Litelang leaming: Adnowledges that culturally. Cultu ra"y and
selt reflection and full pdertandngiptancth etz pUbie E = Teaching population rermains predominately ¥ hite, i it
selforifique whereby :;"::u"" wer;plit?' - ciful middle-class, and fermale. ' L|ngU|St|Ca”y R9|evant‘
- usl respect: Prioritizes respe 4 =
LTJJ::;:T:L::EW partn erships, | 2atming fra m others rather + Meed for inclusive leaming opportunities that consider Responswe, and
ultinal meaim ek ong, than assuming expertise aver them students' diverss hackgrounds, including race, cuiture, s i
walues, and biases. | - Seffrefledtion: Encourages continual language, and abilities. SUStalnlng PEdagOgles

escamination of one's s oulbural
identity and its inflaence on perceptions (Ceedar Center,UF)

and interactons.



Reflection to

Readings - Whak

+ What stood out most to

you about what you read D -
and why? 5 L s

* What is something from oreward by

the reading that you can 'hurally Responsive Teachin) ( u&ure?
.

apply to your teaching?

* How has your
understanding of culturally
responsive teaching and
the brain changed (if)?

Culture has many forms...
Culture is Dynamic N
Culture??? St

"we need an approach to education that 7N
takes seriously the fived cuiture of children
and their families, not the fiestas and
folklores that had meaning for their

+  Ablueprint for perception, evaluation, behavior, feeling, and thinking. grandparents but are not part of the lives of
families coming to terms with the losses and

+ Cuture isin us, around us, like the air we breathe. gains of immigration”

+ What appears to be natural and *how things are.” (Glenn, 1989, p. 779).

A framework that guides and bounds life practices — a set of possibilities
from which to choose.

(Hall, 1976; White, 1959)

Ve

How everyone is feeling about being culturally

sustaining teachers and educators ? Culturally and Linguistically
Relevant Education

-~
Small Group Discussion \

Logistic: Breakout room ‘
Time: 10 Minutes
Use the Discussion Recording Sheet

.cu"um"y Discussion Points:
3 sustaining 1. What Do These Words Mean?
~— | . edago Let's talk about what relevant, responsive, and
e saus"ut‘;:lgve ReNRgedy sustaining mean in teaching.
teatl:)hing 2. What Does This Look Like in the Classroom?
Not! | am not 1 am familiar with Familiar with CST Ilove this, | Can you think of examples where a teacher made a
prepared for the concept. Not a and implementing can teach 'Culturally lesson felt relevant, responsive, and sustaining.
this atall. feeling good about  some aspectsinmy  yout! relevant 3. CanWe Say It Another Way?
implementing. classroom. pedagogy If you had to explain these ideas using different

words, what would you say?
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Group

[ -

Par 1 Discution Points

Wt o Those Wands et

Dincud o wamning o vt et md sl v,

- sricea
and respond
) Repanse:
St

2 e T Lo e e Chseor

il

fa—
[T —— -

3. e s e

oot  eppars el

What is Culturally Responsive
Teaching (CRT)?

Teaching practices that honor and respond to students’ cultural,
linguistic, and learning backgrounds.

Culturally Responsive Teachers:

+ Build on students’ strengths by using their cultural knowledge
and experiences to shape lessons and curriculum

+/ Empower students both socially and academically by setting
high expectations and showing a strong commitment to their
success.

Culturally Sustaining
Teachers (Paris, 2012)

Aims 1o promote and preserve linguistic, literate, and cultural pluralism in
classrooms

“To perpetuate and foster linguistic, iterate, and cultural pluralism” (Paris, 2012
p.93)

Seeks to sustain ge and lived
famies, and communities—siso known as funds of knowledge.
Views students’ identities, languages, and cultures as assets—nol
obstacles—lo learning.

1. This spproach is nol possible if teachers operale from a deficit mindset that
fails 1o value the sirengths and polential of students of color,

of students.

What is Culturally
Relevant Pedagogy? (CRP)

It's the ability to respectfully learn from and engage with people
from your own culture and from cther cuttures, recognizing the value
of cultural diversity.

It means creating fair and inclusive learning experiences by
connecting what students lear to their lives, identities, and
interests

Learning becomes meaningful, useful, and relevant when it
reflects and honors students' real-world experiences.

I Key Components of CRT (Geneva
Gay, 2002, 2010)?

1. Deep Cultural Knowledge: Understand and integrate students’
cultural values, traditions, and contributions inte teaching practices.

2. Culturally Relevant Curriculum: Use materials that reflect diverse
cultures and multiple perspectives to make leaming more relevant

3. High ions: Promote academic ile affirming and
respecting students' cultural identities.

4. Adaptive Communication: Appreciate and adapt to different
communication styles, avoiding misinterpretations, and fostering a mare
inclusive environment.

5. Culturally Connected Instruction: Make learning engaging by
connecting new content to students’ cultural backgrounds and lived
experiences.

To Sum Up:

Culturally ™ " Teaching

Key Components of CRP
(Gloria Ladson-Billings, 2014)

1. Srudem Leaming

ang skills.
~ Heips stuterts oevelop the 1nals 1 succead In sYStems nothuilt fer tham. buldng
resilience and adaptability.
2. Cultursl Compatence
— Suppors Stucnrs in valuing and sustaining their own culturs
€ arvt apprécaation of i

2. Critisal Conssiousness
awers sidents ta analyze realwor
~ Ercourages them b
communitias

s

s and understand secial injustices.

What is Culturally
Sustaining Pedagogy?

Focuses on honoring and sustaining the cultural knowledge
students bring into the classroom—not replacing of minimizing it.
Encourages educators to recognize that “Who you are” shapes
how and what you teach.

s Your identity, values, and experiences impact your approach to
students and learning.

Culturally *

Culturally

" Education

Responsive e
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 Culeurslly sustaining teaching:
iy "What isthe goal of Culturally Relevant Education:
Relevant, Responsive, Ang Sustaining?

COverlap between CRP and CRT A

# A mapestatons
R

eIy

= Culturalky el
curuls

ELA—
= hren gl cammn by
coTrnkain
Enrs

roprowe e o
by ey Fmlunto b

Suturaly rkevant teaching:

- okl Babic
Corprmatry b WO AN CRR | rmpda i kg
fore o g -

[ anlauzon st anre uulensaeee ok alorda e

ozl zenmmitie
e mi it
i imdH ik “wtliatlicah i it cicafinnel; i has
g i the el Hh of koo et h it es, et wapsaldiinking
and ingin thesendtd, the ngmapes ey peak, avd hsirumps it s 5 !

What are common elements across these terms o

I — 155 U e e Al framewnhis?

o Eqam Zenngy, L s e o sz 10007 25302 113 W 0 s

WHY is CR/SE Important Culturally responsive & sustaining
For 4//Educators? education requires.. INTENTI CNALITY

Aim to dismantle a deficit

approach to educating CLD
students and focus instead
on their strengths, assets, o e e L Enviranment
funds of knowledge, and B g 3 A, o g B

communities in the
ClaserOml Aa s tee saeas atallkanse s r

Instruction

Inciezia ln acd e ng m

Cufturally R elevant Education:
Relevant Responshve, And Sustaining

[hociz 2o | 001 B A5 30 1 2 nk i mgmr

: What Does This Look like in School?
Culturally responsive &

sustaining education requires...

Environm ent ¥} Cumiculum Sae | HERE | ShE | sml
4 TENA A R Ta N TaY A
Schooland Contert, Leaming [T [ ——— [ ——
e, (i PR R R i | SRR
affirm + the refle ot the wiude nty' funds sebevrtabarbere '::':::::‘::’:.—:':::‘
die 5y of diters iy of of inowledge , e | T e + How cutumlly relevant andfor sustaining was school (1 13)
shdents, stidents, ae stidert s ety | rm e e e for wouTWiha speciic katures or actions made ttha way
mlrll:elsl.rah:d :bmbl.l:ls'ald :;:zjdo.;allflg_m ekt ik Share with a Peer
AL Eisall it
awr b Vel e e
i Ak

[CemtarCmmems A nasaed Gaugiee J0LE)
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III How Do You Become Culturally Bast Prastices ;
and Linguistically Responsive? Wonderful video as

recap —for you to

Crhial dscest ok

1. Dewlop cutural seif-avarensss . i h
g' ﬁffﬁ::gﬁﬂf:;:'iﬁ:ews + BOIREUE UGN Deghhtoe 1500 31CM 5k i % el Bpless ited 3 ualted Watc =
tohok ,uoke ad 2o

4. Bxamine your oun teaching Br bias ™ —_—
4. Build on sdents’ cutural strendths
6. Discouer wour students” prmary cubural roles How cufy llv response
7. Leamuha you can about other cuttires = Pomoteg @ngeage fock e swbowm e sttt uaine 31 foms of com m o katon R@dices helo stydents
5 Leam about Mutdlingual Leamers - CRclrspom evulionme etk o 31d lespe ok 0r s de v backgron s conned o school,

Contine s & edback and adapiation
?D ;ixx';g;'jn:;u"age demnds Inhemr nlassoom ks CR clats nom masagem et 0,00 @ty Beposs be CEeeroom Bonth ex)

How this Classroom is Preparing You to y - "
Become Culturally Sustaining Teacher: Let's How everyone is fee!lngsaah"lll&.lt lzeln‘_g‘; c:ﬂ;lrdhr Group WWork:

see where we are atl = Windows and Mirmors in Your
Classroom
Activity (20 MinUtes)

s s
BUH b oomm way b 0k B 304 hg DOreEt 3 Oty e
s P

i e PARER Ve BN T EY N5 15 tve BaR fanr

X e e
Becoming RS 20 R (TCIDAIS) D U5 2ACHOSY WORLES 25 (B E S

uultl.rally ﬁmYH”elfh. hed boresd & kel e Hadull.
: + oumiite asizd brex 3 e,
ﬁshlrmg L~ 4. Irduituoty ot 3 mnra, ma R s ey oo by Yo Q.
ueators - i
Yol e, compare Fe Hendly grons in e sl byor oun
S ¥ e P 3 Idenly groups, e g, race e bl gerder seom TlmnEkn,
Mollampet  lamfamiliar with Familiar with C5T llovethis, | T e, i, 2, G, e
preparedfor thecoreept Mota  ardimplemerting canteach Tk amondian matanedent
this atall. feslng godabort  some aspectsinmy  youll b SmeecKer 1 b Do mEm(Er e el
implementing. classroam. - el ol st

= Ui v 3 mim R o
- W s @ AN R e
- chom Top

hem s m e by Eiy She

Windows and Mirrors Book
Discussion — Part 2

| After reading your book selection:
+ Discuss how a teacher can support a

character in ways that are . Culturally sustaining edusaters possess:

J CU |tu ra”y Sen vae “an understanding that humanizing relationships of dignity and

care are fundamental to stadent and teacher learning.”

Last thoughts:-

Group Debriefing i i identiies d
of Feloant on e iainome,
J =4 2500N5Ive Windows and _ \ivhat identities ane n ot shared? "Thatiz, they engage teaching in vways that allow teachers and
B Mirrors in Your ~ Uha was a3 miror for you'? students to foster complex understandings about each oth er
 Sustaining Clasernain W oo S o fhat drupthe detic vian”
+ Record your group’s reflections on the (1%%?“'%'95) e (Paris, 2018)

recording sheet
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Promoting Oral Language
Development

SPED 416
Fatmana K. Deniz, PhD

0 Set & timer: Each persan has 3-4 minutes toshare.

Small Group + Taketurns sharingabout the student you
. 8 shadowed.
Discussion + Foaus on your observations snd personsl nsights
. and please disauss:
MLL Shadowin *+  Academic Oral Language & Listening:
Activity o What did you observe sbout thelr usa nd

understanding of spoken English in scsdemic
settings?
o How did they engage with dassracm
conversatfons or teacher Mstructions?
Opportunities to Use Engish
© What opportunhies were avallable for the
student to actively use Englsh at school
{e.g, during dass, with peers,in group
work)?

Instructional Impact
© Based on your experience, wha changes
would you eonsider making i your own
instrucans practicssta better support
students Ifke the one you shadowed?

Planang

eae v piposend g5
Conmnicc 1 e i

Hectty e s ighboroos st cor e pvay
e

ety amed b it e g
Secueagos canes foc sprnog ages.

[T —

cococccc

Gt bcsgrend e s s comiescusonnding e

Conducimg

i

Eep et et ofsoepetes e, e s, ay com).
Chrck 5 gty ul o s
Be culualy e 8 s sespet o el o 2o WO,

v it e s e

cococaoa

bt com ¢ s commuecacn.

Ay 0 atry i D

bl e 430 5, mage) W ot i sed ey
Colliveste 4 ol s ke e o ks a

c

Ay snd et a3 e s u

et s

A S s g

First 30 Minutes
Lesson Plan
Workshop

(Today's Focus)Explicitly
describe the Language
demands of the lesson
in listening,

speaking, reading and
writing

Identifying the
challenging language in
your lesson plan

o sk ot oo s
i

v

et

ML Shadowing and Interviews
Whole Class Discussion

Lesson
Objective

WHAT SURPRISED YOU?

WHAT DID YOU LEARN?

By the end of this lesson, you

will be able to:

— Describe 4 principles that
promote oral language.

— Identify at least 3 activities
for listening and speaking.

— There are 8 steps to the
Sequenced Vocabulary
Instruction. Review the steps
with a new vocabulary word
(we may not get to this).

mEeROUVzZCHk&ab ¢

Today’s Class

1. First 30 Minutes-
Lesson Plan Workshop

2. Welcome, Questions,
Assignments

3. MLshadowing
Reflections (20
minutes)

4. Promoting Oral
Language

5. Assessing Oral
Language Acquisition
(SOLOM)

Community Scan Pictures »

JU————

L S —

s s i chackt L to ot oty i

Community

Scanning
Pictures

Content and Language Objectives

Content Objective: By the end of foday’s class session, SPED 416 students will
be able to identify and describe four principles that promote oral language
development and recognize at least three dassroom activities that support
listening and specking for multilingual leamers.

Language Objective

Expressive Language

Writing Speaking

Reading

Listening

By the end of today’s class session, SPED 416 students will be able to

ner :Classics

discuss the principles of oral language development, orally explain
how specific activities support listening and speaking, and engage in reflective
conversations with peers using academic language.
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Promoting Oral Language
Is it easy or difficult to learn a

Let's Build language?
Some — Depends on the nature of
the learning
Background environment.
Knowledge! Some classrooms promote

efficient language learning,
while others do not.

About this Jigsaw
Reading...

In addition to building background knowledge, how
does this activity help ELLs?

CCSS for ELA

College and Career Readiness
Ancl dards for Speaking

CCR Anchor Standards andiztening
for Listening and T T————
Speaking 6-12 it ey

), D 4t 0z 0050l s -t o

Comprehension and Collaboration

1. Prepar partiip yina

their own cleary and persuasively

2. Integrate and evaluate information presented in Giverse media and formas,
Including visually, quantitativel, and orally

E i

Presentation of Knowledge and Ideas
4 findi st
and the organization, development, and stl
are appropriate to task, purpose, and audience.
" digital media
Information and enhance understanding of presentatios.

Adapt speech to a ariety of contexts and communicatve tasks,
demonstrating command of formal English when indicated or appropriat.

Classroom Conditions
for Oral Language

Classroom Conditions
for Oral Language

Single Jigsaw Activity
Get into groups of 4. Thisis your “Home Group"
Count off from 14 for your “Expert Group”
- 1's: Read Section 1.
~ 's: Read Section 2,
- ¥'s: Read Section 3.
- #s: Read Section 4,
Meetwith the other pecple in your “Expert Group’.
In your Expert Groups:
Review key points related to the section you read.
Compile a list of teaching strategies related to your section
that you have seen or read about.
— You maylist them on the handout provided
Return to your Home Group.
«  riefly summarize your section and share the teaching
strategies identified by your expert group (You can use
hand out for note taking).

About this Jigsaw Reading...

Language Learning is:

* Social Learning

Most Effectives When the Environment is Supportive and
Adapting

Must be Meaningful, Purposeful, Authentic, and
Cognitively Appropriate to the Learner

Requires Comprehensible Input and Opportunities for
Language Output (the language the learner produces -
i.e., writing, and speaking)

Oral Language

*_asptam of coordinwied
Tancuage sl troueh 7
which spokenwordscomvey | | ovidesfoundaton o
In sddition to bulkding onleds rouetts g | | (Filmors & v, 03y
ba ind knowladge, "205)
haw doesthis activky help
ELLs?
Acxdemic corversstions
T ElLeneed daly provide an exceptional
[ 1 1
Enable students to leam angung (Sies & X, 2018

Shelter the reading of

gl through orsl Interaction

{promote oral language

the langsge of the
davelopmant) dassroom

& N

« "English Language
Learners (ELLs) spend
less than two

Reality of percent of their
Todays' school day in oral
Classroom... language
development."{Diane

August; 2002)

OralLangunge
‘Comprehenson isthe
missing piece nfewning 8

e

Think-pair-share
(Round the Clock Learning Partners)

Find a peer at your 3 o'clock position
Discuss with your peer:
* How can shift this ratio?

— What did you notice while
shadowing ELLS? Did you see active
participation in conversations?

~ How s the promotion of oral
language production evident in the
classes you observed?

Please share your peer's response.
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The Key is....

IfELLs are going to
productively engage
in classroom
discourse and express
their thinking....

S

"... trusting classroom culture in which students fee|

Heritage, 2018)

Evidence-Based

Principles of Instruction for ELLs

% o’ L7

that whatever level of language they can produce,
their contributions will be valued by their teacher
and peers and will never be subject to ridicule,
sanctions, or negative comparisons.” (Bailey &

Foaus on nk Increase Promote Stimubate
Foas an Academic [ —
Imersaion (o5 studert  ThimkingSis s the
Vocanuany o Lo Qup Costuan smazrous, Uit Learnre.
R —— * suppors **Qpportunties ¢ e crae) susiies
touge trough diea mesngiu ngegement B thraugh rich interacion

Promoting Oral Language

Alternatives to IRF-2

« Reformulation
— The teacher repeats the student’s utterance but
expands and restates it to put it into a fuller and
more academic sentence form.

s, prrapremis,
sussoning o ppert
[ —

Teacher: What else do you know about arachnids?
Student: Two body part.

Teacher: Arachnids have two main body parts

What did the teacher do to promote
learning, check jon, and

Research Foundations for
Oral Language

Research Foundations for
Oral Language

©  Language and Content Are Learned Simultaneously

O MLs/EBS/ELLs acquire language the same as they leam academic
content through meaningful interaction.

o Sodial and Collaborative Environments Matter
o Language develops most effectively in indusive, interactive settings
sally wi d 1978)

o Indusive d; ion create
ities for rich
o Scaffolding supports to cognitive development and language
learning.

o Critical for both language proficiency and conceptual understanding.

©  Students can’t acquire or learn new language without...
-Comprehensibility (comprehensible input; Krashen, 1982)

Promoting Oral Language

).

4. Oral Language Skills Are Tied to Academic Success
o Oral language proficiency, including listening and speaking skills, is
closely linked to reading comprehension and overall academic
performance (August & Shanahan, 2006}
5. Language learning requires language output.
° not anly the comprehensive input but also the opp: jes to
produce what they have learned in order that they can extend their linguistic
competence (Swain, 1985)
6. Cooperative learning promotes higher achievement across all grade levels
and subjects

©  provide authentic oppertunities for both receptive and expressive languzge
practice.

7. Vocabulary is the strongest predictor of academic success for ELLs.

©  Vocabulary knowledge s the strongest predictor of reading comprehension and
‘academic success for ELLs {Carlo et al., 2004).

Promoting Oral Language
Alternatives to IRF-1

Initiation-Response-Feedback (IRF) Patterns
Initiation: Teacher poses a question to the class,

Response: students raise their hands to respond, and the
teacher calls on one student to respond, and,

Feedback: the teacher gives feedback on the response ((e.g.,
“Yes, that's correct” or “Good job”)

Teacher: Are there gorillas in Colorado?
Student: Yes
Teacher: Good. Maybe there are gorillas in the zoo, too

*Inefficient and unsuccessful method

Promoting Oral Language
Alternatives to IRF-3

Prompting and Revoicing

* Instead of evaluating immediately, teachers can say:
— “Can you say more about that?”
— “So you're saying... is that right?”
— “What do others think about that idea?”

Shifts focus from correctness to thinking and
communicating.

Teacher: Tell me about the body parts of the arachnid.

Student: This part head, thorax. This part abdomen.

Teacher: Yes, the head and thorax are one part of an
arachnid. The abdomen is the other part. What
about an insect’s body parts?

output?

What did the teocher do to promote ocademic languoge learning, check
comprehension, and encourage language output?

* Repetiion
— Theteacher repeats the student swards exactly.
- Valldates the student’s participatian.
~ Providess model of fluencyor correct pronundation.

these Insacts or arachnlds
chnids.

chrlcs,
. Remst
- v ver
s par feeler
s, that Sthe Insect's antenrae.
(e.g. piders, zarpions) °

What did the teacher do to promote academic language learning, check

comprehension, and encourage language output?

Promoting Oral Language
Alternatives to IRF-4

Open-Ended Questions
— Encourage students to tell what they know about a topic
— Require the learner to construct a phrase or full sentence response
— Allows the learner to talk about what they know rather than what
they don't know

— Permit teachers to evaluate the level of language proficiency of the
student

— Permit teachers to evaluate the student’s comprehension of the
ontent

Instead of yes/no or fact-based questions, teachers use:
~ *“Whydo yau thinkthet?*
— *Can you explaln your reasoning?”
~ “What makes you say that?"
= What do you know about ?
- Tell me sbout .
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Crente Questions That..;  Examples

Promoting Oral Language e e Promoting Oral Language

Alternatives to IRF-5 S Alternatives to IRF-7

Pinpoint Questions * Wait Time
BT —
- Veryspedfic o ) . Types of e chosen T sl e e iy ;
= Ira'r:et an area of misunderstanding, incomprehension, or missing yp Ao o diveroent and o — Allows learners enough time to attempt to translate the
information : g oo - -
uestionsand NI S >
— Usually ocaur after op ded questions Qu g s s om ) ::m., s . question and then begin to reformulate a response
— Allow the teacher to “pinpoint” a precise area of confusion Examples o " — For monolingual students, provides opportunities for
— Canalso be used to model a necessary vocabulary word students to process the question more deeply
« Teacher: Tell me i s Sl g gmes W et i — Morerstudents will respendito/questions
« Stdent: Caterpillar come out and be butterfly. i adebe - com — Results in higher quality answers
« Teacher: Come out? Yes, the caterpillar emerges. From what? alebtring, Exspesing e
*(pinpoint question) ey i PR )
*  Student: Chrysalis. comparing, and synthesizing.
+ Teacher: Does the butterfly or the caterpillar emerge from the s . B
«  chrysalis? (pinpoint question) e pecpie
+ Student: Butterfly. Butterfly emerge from chrysalis. e T heled n the war?

« 50 you are saying..;
—— « Pt another way, you are seying .

7 .
Talk Moves ot Songs, Chants, and Don’t Forget Puns, Idioms
Sentence + Logree witn () becsuse Ra ps

Aaresing « (Emma's) pont sbout . was important because .;

Stems '

« disagres because..;

é

Dimacs  1seeit differently because..; . P
* Example Video 1 « Take a moment to think of a favorite | " f
« Example Video 2 = o S (gicd * | was struggling to figure
Li.ﬁ:“;,"’j‘i”’”““m,‘ i 2 out how lightning
asking a cariying o ; — Chants works, and then it
auestion i conusad when you sa..
+ Could you elsborater - Rap struck me
« Discuss as whole group « https://www.youtube.co
T e to 0 (Rosas)pon, ik et ;. m/watch?Pv=mEeROUVz
Ahg Ak + Liagree with (Wea Jin) and furthermore [ thik that..; — Some reasons why these formats CHk&ab channel=Warn
promote language learning for erBros.Classics

ELLs and SWDs.

+ When (Albort) a1, it rarinded e of ¢

R e e P e
= Promoting Oral T f Scaffold
B @ 4 Language YPES Of Scarrolds
; ] Scaffolding
Vel Procedural Inst nal
Scaffold: Slower speech and pace  One step and two step Provide access to L1 Assessing Oral Langauge
directions access support
A temporary support, and a special
Kifidl of ssistanics; that rables Model think aloud Gradual release of Graphic organizers
, independence
learners to move forward developing
new skills and concepts, as they Repetition and repeat Small group and partner Chunking of information
gradually gain more mastery of the work
learning task. Provide synonyms for Modeling, modeling, Word banks
tier2 and 3 words modeling
Provide oral language Partner higher proficiency  Model use of language
frames speakers with lower frames, sentence starters
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How Do you Assess Oral Language ?

The SOLOM is a teacher friendly oral lang uage proficiency tool that can help
analyze students' performance and guide instruction.

The SOLOM measures listening comprehension, vocabulary, fluency, grammar, and
pronundation.

Listening

A ELL Oral

Step 1: We will watch the Video ssa Group
~ Gather Into groups of four.

Step 2 Evaluate Each Student (Interviewee or Interviewer)
~ After watchingthe vide:

Comprehension

[ Yo

Related to Oral Language Development

One Way Listening
Activities

Vocabulary

itical to Promote Oral Language Development

Whole group discussion

How might we adapt these activities
for

— different proficiency levels?

— different content areas?

— various grades?

— different abilities?

. . Teaching Vocabulary
Fluviomarine 2

Effective Approaches Less Effective Approaches

Pertaining to the deposits near the mouth of a river through

* Encourage wide readin,
the interactions of the river and the ocean. o L

* Expose students to
high quality oral language
* Promote word consciousness
* Provide explicit instruction of
specific words-
academic vocabulary
* Offer extensive opportunities
for students to interact
with vocabulary words

dictionary

vocabulary words

out the word
* Memorizing a list

words

Listening

One-Way

Listener not required to
respond orally.

Two-Way
Listener responds as a
speaker to the input.
Listener learns how to
negotiate face-to-face
conversations.

Typical of school learning
experiences

More difficult than two-way

e L * Gestures and context
listening opportunities.

provide help in

More demanding because comprehension.

of the nature of the input. « Topics and typically not
complex.

Why Listening Compr and Oral L D t

is important?

Fluviomarine 1

—
How do you pronounce this word?
What part of speech is this word?
e What are synonyms/antonyms?

Use the word in a sentence

Selection Criteria
for Instructional Vocabulary

Tier 1 Tier 2 Tier 3

« Copying definitions from a
* Writing sentences with

before studying the words
= Using context to figure

Description | Basic words Words that appear Uncommon
that most frequently in texts and for words that are

children know | which students already have |typically

before entering | conceptual associated with

school understanding. Understandin | a specific

g their meaning promotes domain

everyday reading and listening

comprehension.

of “decontextualized”

Examples | clock, baby, | sinister, fortunate, adapt | isotope,

happy peninsula,
bucolic

{Beck, McKeown, Kucan, 2002)
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How do | determine that aword is TIER 2-

For Example: Choosing Tier Two Words Let’s Take a Look...

Sequenced Vocabulary Instruction

Sequenced Vocabulary Instruction

Word Isthisa Doesthe Isthe word |l you
z7 Her thoughts wera generally | word relate | useful in answer yes
Interrupted by loud shouts il ooy o ;%gg‘,';n”: s st 0 mushfa ctachion e e b gettng el o th et prerts
and a commation from the % b A s They” e afraid those st ipes may be contagious.
2 ideasthat |understand |itisatier 2
wedding party assembled students | text? word. If
outside. Manyara was E"D"‘h‘" "m'h “liﬁy
P iave been probal a
missingl Everyone bustled leaming? tier 3word. A Case
about, searching and k
calling for her. When thay of Stripes
found her footprints on by Dawld Shannon
the path that led to the
city, they decided to goon
as planned.

Sequenced Vocabulary
Instruction-2

. First, sntextuslise the werd for its use in the story that you are reading.

2 Mem, B
represetabion of the viard.

¥ 2 phenolagical

3 Hext, have the studems cms up with a filendly mearing of the ward

A P T than theane us=d i ¥

5. Have studant interacta th the viard
&1 sy samething s baut wihich you waukd be “cantagious”, say “centagious”
7. Camplete this szntence..* waull be cantagious if .7

3. Cancludewith having students sz the wed and say the viord

Final Thoughts

ElLs need to develop a vocabulary that includes general
high-frequency words aleng with specific academic content
words for learning seienee, math, history, and literature,
Some sample words used in specific content areas:
metaphor, ratic, capitalism, and anatomy.

1. Fimt, contextualie the viord far s e Tn the sory that you are reading

"the's ut van mueh afa distiactian and )'ve bmn gerting el fram the ather
parents. They "= of oiethase mrines may he contagiaus

e

Mawt, mk the 2tud= s o repest the el 5a that they can crame a phanalogical
represe ntationaf the ward,

oy mamogisus with e *jlop it aut with yaunger suckmf
3 Next, have the stude s com=up with a frzndly meaning afthe word

— antagisus means anidnes that con sprees va mther poaple *
4 Pravide exomples o cantes ather than the-one used in the stary

— ™The sangenn scrubhed his handsta pre vant the spveed of eantagiaus gams. ™

Next Week

Virtual

5 Have studenmimeisctwith the ward
aukd you be cantagiaus if yau wentia wark with strep thraat?

€. HFlssy semething about which you waukl be centagiou =, ssy "con tagious™...
Gaing an wscalian
Pins 2ye
Riding 2 Biee
Haad lice
Gelling 2 nsirzul
Mawming Lhe lwn
7. Comp lete thE sentence...”lwaull be cantagious if1..”

. Canclude with having students see the ward and say the ward

Whats our ward that means “an e that can be spread o other peapler’
—canta gisus

Resources

Everything You Wanted to Know AboutListening
Speaking but Were Afraid to Ask
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APPENDIX R: Evidence Based Literacy Instructions Lecture

Evidence Based Literacy
for MLLs/EBs/ELLs

SPED MG

Spring 25
Fatw ana . Denfz, PhD

Content and Language Objectives

Cortent Objective: Bythe end o ftoday's olass sesson, SPED 416 studerts il be
able to identify a1l explain evdence-based literacy reading comprehension
sStratagies b English Leamers (ELS), indudingthase with disabilties.

First 30 Minutes

Today’s Class

Largage Objective

Tt 8 b b i b e

i CIkHELE

1kl sunqet Paag Enrpatamen Bl o
Sl e i e ang Oorabibie e Lom G.rm e

" M EMISER T ENIME IR RUTIER
Faxcl 1o apmctc palac If chagie by uang

+ iooges

= Utamuies e b et b e pusk eumint. £
Ssrucho Lzt

Wi e st b e

The Fillars of
Literacy

- Dermains of
Literacy for EEs

+ Reading

4
Feading Listening

By the ¢1d oF Dday's cles tessbn 5P ED 4G s0de 1 willbe 20k toco ok b anall
gEIpE D decizs 3ad erpiEh eutlerce bared B adh goompred eas on stiEEg ks BrELs, and
comph & 3 Googk Sk kg acadkm k Bigvage aud tre MAPP ol gm ndkd b Midhge
rom e arsigied B o arch 3 k.

The Pillars of Literacy: Reading
Comprehension

Summarizing

Sequencing

Inferencing

Comparing and contrs sting
Drawing conclu sons
Sel-questioning
Prioblem-zolving

Relating background
knowdedge

Distinguishing biw fact and
opinicn

Finding the mainidea,
important facts, and
supporting details

+ Exprasshe
Language ({ral
Language)

+ “ocabulary

+ Readng Fluaney

+ Wiiting

ELLs at all levels of English
proficiency, and literacy, wil
beneft from explicit instruction
of comprehension skills along
with other skills.

4:00-4:25  Welcome & Discuss fay
questions you may haw & Reading
Reflestion

4:25-5:30: Lecture Fart 1 ” Effective Lteracy
Instru sions far ELLs” lecnire

5:30-5:40: Break

5:40-5:00: Small Group Activity
6:00-6:10: Debiefon small graup Sctiviey
and preview ofnext week

6:10- 5245 Small Group Diseussion 4
Graphic organizer.

Reading
comprehension

= How could English Language Learners
(ELL=YML=/EBs face challenges inthe contest of
reading corrprehension?

= Canyou identify some potential challenges?

The Pillars of Literacy: Reading
Comprehension

. Build badeground
knonlzdge

2. Temch weabulary
explicitly

AR
ISFNENEY

3. Check comprehension
fre quantty

{E raiasth, 3010)
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Reading Comprehension: Build Background

1. Draw on students' existing

Knowledge

Reading Comprehension: Teach Vocabulary

Reading Comprehension: Teach Vocabulary
Explicitly
1. Build background knowledge

2. Teach vocabulary explicitly
8. Check frequently

. Build background

[ Picture Walk_|

knowledge

o Make assodiations between
students’ experiences and new

content.

o Text to text, text to self, and
selfto the world
2. Build students' background

knowledge

3. Take students on a tour of the text.

4. Use a "picture-walk .

5. Use outlines to scaffold
comprehension.

knowledge
Teach vocabulary explicitly
Check comprehension

o

frequentty

Explicitly
1.Focus on key vocabulary (Tier I1) 1. Build background
2. Use a "picture-walk" for vocabulary ';_"Omhedge i
3. Teach students to actively engage with | > e:?:ﬁci;/l;ca Ay,
vocatular) 3. Check comprehension
o Underline, highlight, make notes, frequently

and list unknown
as they read.

4. Give students practice with new words
o Define it, recognize when to use it,
understand multiple meanings,
decode and spell it
5. Incorporate new words into

Reading Comprehension: Checking
Comprehension Frequently

1. Build background knowledge
2. Teach vocabulary explicitly
3. Check comprehension frequently

formative assessment.

Use Formative | Ask questions that | Use Graphic UDL: Multiple
A o |require higher-level ganizer: ‘Means of
Gauge Expression
&
56 difforent axamples of

and activities

y words

Abrract

Reading Comprehension Strategies for Students With
Learning Disabilities Who Are Emergent Bilingual

Suheyla Sarisahin, MEA!

ncindun b

ongare. 1ac

Tesrng ciie

e foundacon el 2ha sudins wih LD whr s EB rcet cher ned to e When
manre b sl s 5 S

“woriang i suudats

o ek g serpechemnon SN s el M v s St

s
o develyg Sl

Reading Comprehension Strategies for

SWDEBs

SALLERY WALK
[ ]

Primary

Secondary

Reading Comprehension
Strategies for SWDEBs

EB Students’ Strengths: £85 bring valuable life
and cultural experiences that can enhance text

MAPP Strategy

comprehension 1

Language Level Impact: Lirited proficiency in
asecond language can hinder students' abilty to
use background knowledge and apply higher-order
thinking strategies—often without teachers being
aware

Making connections
with new information
and activating prior
knowledge.

Need for Interactive Strategies: Reading

Asking questions

comprehension strategies are more effective when
they are interactive.

Predicting

Instructional Support: Teachers can support 4
EB students with leaming disabilties (LD) by
four key of interactive

Reading Comprehension Strategies

for SWDEBs

MAPP Strategy

How will you use this with

‘ Student Prompt or Activity
Idea

Peer teaching and
sharing knowledge

reading comprehension strtegies

Reading Comprehension Strategies for SWDEBs

MAPP Strategy How will you use this with

your book?

Student Prompt or Activity
Idea

Students connect the theme of

wi newinfo and
activating prior
knowledge

When share their ith each
other, they activets their prior knowledge. which can promote text
comprefension and corttent leaming for EBs with LD

2 |Asking questions

Strategies that prompt students to monitor and reflect on their
reading yield stronger effects. Asking and answering questions
encourages students to be active before, during, and after
reading

your book?

Waldng Connedtions:

to Characters or events in the book)

tacos and parties to their own
experiences. Discuss familiar
foods and celebration:

experiences or cultural
backuround to characters or

“Have you ever had a taco
party?” /* Does your famiy
eat tacos or something
similar?”

uide Students 1o ask and answer
questions hefore, during, and after
readin

Predicting:

3 |Predicting

Involving students in an interactive motivate:

based on the e, cover, and

studlents to read the text and comprehend it to check their
and confirm their

1996)

revisit their predictions ater
reading)

DRAGONS
LOVE

Woud Model questions about dragon
Gt Strte o askant answer | behavior and choices during
after reading) the story. Ask students why the
dragons don't like spicy salsa.

“Why do dragons get upset
with selsa?” /"What do you
think the boy will do next?”

Poer o

4 |Peerteaching and
sharing knowledge

Reciprocal teaching capitalizes on learning through social
interactions until strategies are intemalized. These interactions
lead to more mature cagnitive responses and assist students to
understand cognitively demanding tasks (Séenz et &, 2005)

aloud, discuss key idoas, and
‘explain vocabulary or concepts to
each oter)

O e tomako protictions | 2101 183010, Show the cover
e et porbratieions. | and ask students what they
lustratons before reading, and | thirk the dragons will do at the
revisit their predictions after parly. Pause mid-story to
oaing) revisit predictions

“Whet do you think the
dragons will do when they
seethe salsa?" /"Do you
think the party will go well?"

Have students work in pairs to
retell the story using taco
counters. They ask each other

ow many tacos the dragon
ate

Pear Hav
Students work in pairs  reau
aloud, discuss key ideas, and
explan vocabulary or concepts o
‘each other)

“ASKyour partner how many

tacos the dragon ate.” /"Take
turns retelling the story using
the taco props.”
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Using MAPP with Rainbow
Weaver/Tejedora de Arcoiris

Cultunl and Livguistic Bacgmunct

Using MAPP Strategy

Making Ahing Predic ing Paar Tod shiing and
e e vt sharing Kroeils dge
andatvating Pror
Knowe dip
MilLCiartdihatwe | Open-ended, | Thirkshculweal oo
Fondiihatiile it | rirpoirt, miedicion Extjou ike
© Leandniatile | gharorder | Uesiors suoens 0P DISSS i
Haue s peirg dbazswiha Wi o e,
Leaned; albue il R Er of Qrou - R e D
kit D Question - Wt cb e pidamsand | Caonne g e a
bralstom whatt ey HE e I pmoi WE | e ot utnye
already kiow abot ta i =T
= WWnt ob o WL LS ey
Qg b et X
= Howare be pections | |
Hoemes el te
g | B S o
s ey
el

2. Cross Language Connections

Cross Lamguage Connections
- Connect one language to another, noting similarites and differences

— ‘Wford recognition skills acquiredin L1

~ Mocabulary knowledge [eogrates]

- *Cognates are words in differert languagesthat share
arcestral rocts resultingin similar spelling, meaning, and
pronuniation [education and educacidn]

— Children use spelling knowledge in L1

— Cross language transkrotreading comprah ension

Reading strategicallyin one language transfers to other
languages
— Relationship ste writing

Other factors to
consider in reading
comprehension

3. Connections to home and
community

Connections to home and cornmurity

Inca fporate pradice s and knawladge of students and famili es
- Starytelling about Gmily and neighborhaods
- Autebiographies and persenal namatives
+ Books with famiiar themes
» Friendlylettersto families and fiends
Research prajects inthe lacal cammunity
+ Lessons orunits that draw fom students’ loval literacy pradices
and knoule dge

Using MAPP with Rainbow

Weaver/Tejedora de Arcoiris

In breakout groups, revisit
o Diego's Case Shdy
o The MAPP Planning & uide (Table |,

o Rainbow Weaver/Taedora de

Arcids ok o 120
Chart based on yourk nanledge of
Diego and Raimbow Weaver/Fajedora de
Arcaiista help build his reading
comprehension and increase his English
Language acquisition

Complete the MAPP Strategy Planning f

Datermine whain the group will
share out

1.Analyzing Cultural
Relevance

ke s Edents e dMGHNE W E B ey ko
Feem 10DE kES PROTCEN TV DL B eI Readhg.
= Moton ibecanze ot Ergllsk procls o
- Akolach bachgrond knowlsdgy £
Vacte bt KL the'y At 3tked T fead
Readers can
- conrecttn
— drw on the ¥ backar ek oWk o,
ad expe fk voes
« T make meanhg.
Readers draw o1 eatt iy 3oqn Ked Krowkdge ©
qutie thelr compredeasion oftert

Cognitive Strategies
1. Sentence Starters
2. Metacgnitive Relections
3. Scafblding
4. Color Cading in analytical

Cognitive shesie
Strategies Olzon. ©.B. &Land, R.(Z00T). A

cognitive sirateg ies approach to
reading and wiiting instructon for
English language learners in

P By ke AT

i

sezondary sehool. Research in the
Teashing of English . 41(3), 260-303.

94



Cognitive Strategies Cognitive Strategies Cognitive Strategies
L.Sentence Starters 2. Metacognitive Reflections 3. Scaffolding

Discussion Builders Posters

— = Metacognitive Reflections Scaffolding
— Thinking about one’ s thinking. — AToolto Scaffold Instruction for English Learners.
« Teacher engages in a Think-Aloud ~ Use images or short film clips
— Student records remarks on board — Give time to talk with a guiding question
« Teacher labels cognitive strategies recorded + E.g. “If someone were to walk into this room right now, how
« Teacher demonstrates Think-Aloud process while would you explain....”

interpreting a complex text
~ Then writes brief reflection

WestEd.org o

Cognitive Strategies Expressive Language

4. Color Coding Development

« For analytical essays
« Distinguishing

« Blot Stmiiary.-Jelow EXPRESSIVE LANGUAGE

e, grean (ORAL
opy LANGUAGE) DEVELOPMENT
» n essays

We reviewed this 2 weeks ago, the following slides are
just to remind you of oral language strategies!!!

Krashen's i is Model

Expressive Language . i ir
pDeve|0 me?]t o] Wordless mosrtggg:moaem ely through thei
P Books/Picture | - Provdes Hies for teracy-rich

Provide opportunities to
interact around content

oot | e, s
e enene o,

sati 1 g

=== Analysis +Eo T e e TNKE 10:00
=

' ' atn 07:00

05:00

o byt

explicitly
planned and
incorporated
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« Potential challenges for ELLs

Vocabulary

Selection Criteria for Instructional

— ELLs may be confused by
* Prepositions Tiers Tier 1 Tier 2 Tier 3
- 7 Descripti | Basic Words that appear | Uncommon
. " . T on  |wordsthat |frequently in texts | words that
m’::r’ﬂsn‘g:h mltiple ”’z"‘ most and for which are
T children | students already | typically
VO CA B U LA RY VOCﬁ bU | ary « Figurative language mf-:ﬁ{:mwm know have conceptual associated
lidlams S before | understanding. with a
INSTRUCTIONS e | vt ot [Tk
- Felse copiaes carbe _ School” | meaning promotes | camaln
confusing. everyday reading
and listening comp.
We reviewed this 2 weeks ago the following slides Examples | clock, | sinister, fortunate, | isotope,
are just to remind you of teaching vocabulary ::m adapt "?;'.','l'.f.'.'l”
strategies!!!
(Beck, McKeown, Kucan, 2002)
Evidence-Based Vocabulary
. List the parts
Instruction An
LINCS SIM Strategy ]
. . Overview
+Daily and explicit o N/ ) iaaions D Identify a Reminding Word
« Emphasized in all parts of the == et = 1 Of th e
curriculum (reading, writing, e T
science, and social studies) Zw—aa Ll N CS
«Multiple exposure to target Note a LINCing Story
words over several days \ A A SI M

«Reading, writing, and speaking

opportunities
«Student friendly definitions
*Regular review of words

step 1: List the poris

step 2: Identify a Reminding Word
Step 3: Note a LINCing Story

Step a: Create o LINGing Picture
step 5: Self-test

Reading Fluency Instruction for

EBs

What is Reading Fluency?
Ability to read quickly and
accurately while maintaining
meaningful phrasing.

« Repeated oral reading

« Independent silent reading
READING FLUENCY

with pattered language books

Partner reading
Reading with audiobooks
Using apps to listen to own
reading

Potential challenges for ELLs

« ELLstypically have fewer
opportunities to read aloud
in English and receive
feedback than their
English-speaking peers.
ELLs may read more
slowly, with less
understanding.

Strategy
https:/~Avimeo.com/
simnetwork/review/

142922208/ecea2

Create a LINCing Picture

52999 Self-test

Strategies for Fluency

Q

tions for Planning Reading
1. Isthere a match between the reader’s ability and the text
characteristics?
2. Isthe reader able to read the text with 90% accuracy?
3. Isthere a ratio of known to unknown words that support
Y
reading?

4. Isthere a relationship between the content of the books for
independent reading and the content and material being
covered?

5. Isthere follow-up activity or discussion planned after
independent reading?

6. Do the teacher and the student have a shared understanding
of the purpose or goal for the independent reading session?
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Core Components of Effective Writing

Instruction
e routne s [ A focus on authentc it it
Lo ot oo [ ks a0 st widng Vaiting
it the wreng process and mave | s o e and + Activities should be
hrough the process over & ve ograsion, !
WRITI N G i‘,?aim";ﬂ'zu,.:’;i., each ;\ ) reliecion,nauin, Eezplngflul and
oo e, (N " dicovery, hetichal
\ srd skl
[ Q ) change. — Modeled writing
INSTRUCTIONS S LGy e
Lesons cesianed o help st - v it
|| moer ot chme et Interactive writing
A common language for snred i e i
expectations and feedback. development), writng skills e
Eqmm; :mni quality. Luv spelling, :;mniml, writing
(cg. i) an sregis (.
* [

NEXT WEEK

Lesson Plan and Final Presentation
Workshop
Small Group Discussion #4

0 minutes

More Resources on Writing and
ELLs

. Music and Writing

. Activities for Teaching Writing to Young Learners

. Exploring a L ocal Community Through Writing

. Creative Writing in a Second Language
Collaborative Writing for ELLs

. 6 Ways to Build Fluency in Second Language
Wiiting

More Resources...

DA WN =

L =
Bl Susa Meneavsid ¢

PBS Learning Media

I-CARE Framew ork

muliple derties lemnerswith

linguisicresources | connecttons between
disabilties (MLDY's home and school
Fundsaf Knowledge

Assignments That Align to Each part of the I-CARE Framew ork

[N |- - LossonPlan | Endaf Caurse Suney
Sumoy Roviow Bisoussionsand
Sovraeintoduetory Knowledge Aound
B st ng | iShodovies: urriculim Lesson Flon
e SR Reflection
ondBatabobsion
“smallGroup Sorrmirer
Discussions
D
C and Partidi|

MORE
RESOURCES :)

Check This Out!

Written?Kitten!
—Writers are given a textbox to start
writing in.
—For every 100 words they write, a photo
of a kitty appears.
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Resources Resource for Families
Classroom Library Questionnaire Home Literacy Environment Checklist
Lee & Low Books www.GetReadytoRead.org
CommonlLit.org also in Spanish
—http://www.commonlit. org/ ADL Table Talks

ReadWorks
—http://www.readworks.org/
Nerdy Book Club

— https://nerdybookelub.wordpress.com/

Optimizing Comprehension for

MLLS: 6 Strategies

If you would like to explore more reading
comprehension strategies:

— Read this article.

— Then, read this second article to extend your

OO W

knowledge:

Visualize What is Happening

Make Connections With Text

Ask Questions When They Read

Decide What Info is Relevant in Nonfiction Text
Highlight Important Info to Summarize a Text
Learn How to Synthesize Information
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APPENDIX S: Assessment and Family Engagement

Today's Class

< Lesson Plan Work Thme (30 Minutes]
430-4:40 Welcore & Ouestions & Answers
4:40-5: 30: Collaboration cnd Porent Involvement Lecture.
o Elements
« Common Bariers
s e Gassroom Appaton
530-5:40:6
540640 Assessrens o EBS/MLLS/ELLs
16:40-6:40: Review of Assignments and Surveys and fincl Prasenfation Workshop Session

Parent Involvement

srepats

Fatmara Otz 10,

Family Engagement is...

Wﬂ#?

o Family involvement is mandated by IDEA for children

Describe elements of

01. AEasria 02. Describe barriers o

family engagement

” Discuss your
Describe strategies ot
responsibility related
03. 'f::ﬁ[e"';e'w"h OfLs i ciienor
ELs/EBs/ MLLs

.

receiving specicl education services IDEA, 2004) Ongoing Mutual Built on Based on your readings and ohservations at your
« Famlly Involvement & engagement s assoclated wifh frust & sites, what are three variables that often hinder
e e R e o parent and family involvement of English Language
o e, I Learners/ MLLs/ EBs in the school environment?

Focused on student

I learning and achievement

o Social-emotional well-being (Sheridan et al,, 2013}

[
Lol's think

You have been learning different strategies to work

V"““““”"gm

Gwmwnlea!lm (dlsﬂhlﬁwmlnkﬂ with English Language Learners. Is there any
strategy you can recall that can be used to
. e 1 TR connect with ELLs’ families?
Aing: . LokppeRaSees Constraints What can schools do to help families become more
involved in their ELL’s education?
Prior negative Lack of understanding Staff lacking fraining
experiences system ‘o work with families

Lot's Have 10 minuke €o-

v e

we engage.in discussion!

If you have already read one of the required readings, Please

read ONE of the additional reading materials available for this week. I

99



WIDA © warness e | © soring @ conmmicaton Supporting Latinx Families in

“Trarstormatvemna | [T our s cauppe | [TAsoess tothe sohoet Special Education Decisions
. Transparent home- with the knowledge culture and language *Two way&Meanin gful
ABCs of Family Engagement: school connection e ks raebd | |[A¥et maorcassie I Whatways okt e
Koy Considarati for Building Relationshi ith Famili How does my personal suppart parent. avalable in our school be averwhelrring families T .nn
ey Considerations for Building Relationships with Families ‘experience inform rry advocacy? If not, that can help families with educatorjargan? i et
and Strengthening Family Engagement Practices waork vith famnilies? how can we support leam the knowledge Wihat systerns do
How rright iy personal our staff? and skills neededto we have in place to
experience differ navigate the education check the quality of
fromthe experiences of systerm? translations?

ecognizing and respecting e many ways that farmilies support the learming and | (£
developrment of o
critical to the success of schonkbased family engagement practices * b

my students' famiies?

"PARENTS' DEFINTTIONS OF PARENTAL BNOLVEMENT
e

e —" ridpedian

W Undorsbanding Cabino Parcntol Tnsol ¢ S oo T
Rl R oo [kl e oo =)
Supporting Latinx Families in Is there anything in this e
Special Education Decisions Understanding Latino Parental ¢ Asiedin Define Parenigtimoivement list, you didn't think # Was — jxmro-te et ]
Involvement in Education InEducation (paren, teacher) a parent
) L atens uminey ono . : arocr zpratons.
Perceptions, Expectations, and o fes =
5 e = kit s, s ahe oy Ty
m T e E’P'“'"q Banjeremity = Academic involvement
not optional. They are the necessary root of « Confront Inequity . o liteperchait Hads
providing & just education for l students " + Change Unfair Polcies [ e poichafion Drve ot g andchosl s Eetbion mat mth ok,
* Shiftthe "Mormalcy” et s o Educators' Perceptions of Parental Gomathe ey wihthan Pl acice on fe s
e Paradign Uriversiy af Ualfocnis. irvine Involvement in Education . 3uch,
LS N * Adoptan Asset-Minded ceakied tegeldrg
¢ ANy Approach ‘ot o et 2 poseos S
v A »_Advocate for PD Volaeer

Encourge sbings folock st orcacn ot

T R @M@Wwﬂﬂ (Pamﬁ@’woebuﬁowz

2 o s b ‘Academic Support o Whatthey didn’ lis
Particpaton ¥ achod] i =
commitises classroom ;
- o Thetype and amount of confact at middle and high school level.

PTA membership Hosting luncheons for “Controlling kids™/ Reviewing report cards Whatthey fiked e 2

facuty behavirsl monioring Feriowi
s e £ — o Teacher who sent posfcards before school staried to welcome them back o regulor por

S b bty and invite them fo visit the classroom.
‘Community activism Fundraising Authoritative parenti Observing class eROni e SihtdEa en e B ek e

. o o] ] o Teachers who d ith e parent for
Monitoring the gate Offeingcresrment— Sesking wtorng for o (e e T
o Teacher who attended a family celsbration when invited.
Prepaing food fox gvents o ] o Thelowlevel of i d admini fortheir
children.
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o e A

. Consumarond Advecacy Infsrmansn

. Home/Community Program Implementation
. Gounseling, therapy and consulation
Parent-coordinated service programs
Virfucl Learning Assisfonce

Learn choutyour ELL populafion (HOW)

Infegrate culiwol tradifions of your ELL fomilies throughout the school
Create o welcoming environment for families

Moke & personal comection with fomilies

o About the neighborhood and community of the school.

o To understand the economic and socidl conditions that hinder parents.
Show thot you value families’ nafive linguages
Find ways to communicate with ELL parents
Make the enrollment process manageable for ELL parents
Provide opportunities for parents to leam more about important fopics and
‘parental RO " skills

Interested In Increasing parental Involement”

iduals.

O G O

o Tobe accepting and open fo differences, fo indi

o Togef personaland fell about themsehves.

@ N oL s LN

Welcoming environment af school. 4 # 9

Design porent education workshops specifically
for parents of ELL on specific fopics (e reading,

ool 1. Build relationships with the —
Enhonce workshops fo provide additional local community

resources (e.g, accommodating fo parents’

Consider the voices, concems, and ideas of families
Be aware of the different ways families are already assisfing children ot

© ’ i 2. Getto know your home

scheduling,providing child corel neighbors. Think about  Use various methods fo communicate
o Bilingual inferprefer % Coetet ieing
 Translate school documents that are sent home. your funds of knowledge
o Home and community visits or virtual visits if assignment

possible.
What else? Think outside the box about parent
engagementll!

English Language Proficiency Assessment for
Be a Creafive Communicafor California (ELPAC)
Individualized o

support

1. Find out how they prefer receiving communication.

ther th
. Engish s spoken at home on the HLS

2. Use a bilinguel inferpreter or parent fiaison. Ed u CO -I- I O n P | O n S fo r- i 0

3. Train parents or community volunteers. Inttial ELPAC and Altarnaa Initial ELPAC Timeline

Miust be ocministered within 30 colendor deys of enroling in o CA public schodl for e st ime

EBs with Disabilities e

February 3 through May 31,2025

- A

101



English Language Proficiency Assessment for English Language Proficiency Assessment for
California (ELPAC) California (ELPAC)

Using ELPAC Scores to Develop IEP Goals

How an special Special education teachers use ELPAC scores to

inform the creation of IEP godls by ...

education teachers use
@ Identifying areaswhere a student's
the ELPAC and language skills need support.
Alternate ELPAC scores  ® Soreshelp pinpointspedficneeds inareas
like listening, speaking, reading, and
to lop IEP goals? writing, which then guide the development.
3 Levels: Intial Fluent, Infermediate, | &Lawals: Emerging, Exponding-Expanding, 3 Levals: Fluent, Intermedicte, and 3 Lavela: Fluicof,Intermediate, and ofimilcred ke cals
ond Novice Bridging Novice Novice

d

ELD Services Documented in IEPs

‘The IEP Indcates If the student s dassiffed as an Engish leamer.

Information abaut the student's present level of ELP Inlstening, speaking reading, and wrtting. S IHSIER Inchctas Es B il
{based an current ELPAC/Alternate ELPAC scores and levels). Document ELD In the presant levels of parformance (PLOP). education-servica/t/for-parents-and-caregivers/
A o). i ELPAC/

AtELPACtheywill be used.

Thelep dent wil Fthe ELPAC, o Must v, spesking, reading "
or Altemate ELPAC/Assessment will be used. . D needswil be iho will provi services.
8 Must b i o ThelEP IndicatesIf support the language of In
Includes EB, EL ds will be and who will provide EngishlL IEP goal must | LI goalsand objectives
those services. bewrltten {LAGOS) must be written

‘The IEP Indicates (f primary languaga support [s needed and the language of mstruction.

ThelEP AGOS).

Chech, out. from USDoE =

W :

itz viww. Ledu/SEF

 LaFuerzo de Familios Latinas. The program givers promote o b —

their chi n's early learning, social-emotional growth, and school readiness. fts SUCKHERE: bt/ Avww.csun.gdu/SEF.
approach fsfo engoge Spanish-speaking formiles fn longuage and in cultire ond

provide practical tools they con use fogether at home. - Modle 15 Lasson Pl Reflcion Submission o - [1]

_iterm ic=7809675

Course Introductory Survey

Throughout this semester, you will be reflecting on your motivations for teaching as well as your teaching
practice. This survey should form a foundation and a starting point for this reflection, so please be as
honest as possible in each section. Your individual responses will not be shared with anyone except the
instructor, and they will have no impact on your course or assignment grades.

Part I: Personal Characteristics

What is your name:

What is your gender identity:

What is your race:

What is your ethnicity:

What valid teaching credentials do you currently hold:

What are the grade levels you currently teach/ support:

How many years of teaching experience do you have:

If you are teaching, approximately what percentage of the students in your class(es) are

emergent bilinguals (i.e., English language learners/emergent bilinguals):

9. What do you see as three of your strengths in terms of working with students with disabilities
who are emergent bilingual:

10. What do you see as three of your areas of growth in terms of working with students with

disabilities who are emergent bilingual:

PNV R WNRE
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Part IlI: Self-Efficacy Related to Culturally Responsive Teaching

Read each statement in the left column below, then in the right column, write the number that
indicates the extent to which you agree or disagree with it on a scale of 1-5. *Culturally and
Linguistically Diverse (CLD)

1 = Definitely No 2 = Probably No 3 = Maybe 4 = Probably Yes 5 = Definitely
Yes
Number
lamableto... (1-5)

1 | modify instructional activities and materials to meet the developmental needs
and learning interests of my students with disabilities from culturally and
linguistically diverse (CLD) backgrounds.

2 | design appropriate instruction that is matched to English language learners’
language proficiency and special needs.

3 | create a learning environment that reflects the various backgrounds of my CLD
students.

4 | develop appropriate Individual Education Plans for my students with disabilities
who are from CLD backgrounds.

5 | use my students’ prior knowledge related to their cultural and linguistic
backgrounds to help make learning meaningful.

6 | use various types of assessment that is matched to English language learners’
language proficiency and special needs.

7 | critically examine the curriculum to determine whether it appropriately
represents CLD groups.

8 | identify the differences between student behavior/ communication at home
and student behavior/ communication at school.

9 | use avariety of teaching methods to assist my students in learning the content.

1 | communicate with students with disabilities who are English language learners.

1 | identify cultural differences when communicating with parents regarding their
1 | child’s educational progress.

1 | implement interventions that minimize the effects of cultural mismatch
2 | between home and school.

1 | distinguish linguistic/ cultural differences from learning difficulties for students
3 | with disabilities.
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1 | create a caring, supportive, and warm learning environment for my students
4 | from CLD backgrounds.

1 | assist my students to be successful by supporting the native language of my
5 | students with disabilities who have limited English proficiency.

1 | structure parent-teacher conferences (e.g., IEP meetings) that are comfortable
6 | toallow CLD parents to participate.

1 | identify the ways standardized tests may be biased against students from
7 | diverse backgrounds.

1 | build positive relationships with CLD parents.

1 | help my students develop positive interactions with each other.

2 | obtain information about my students’ preferred learning ways (e.g.,
0 | cooperation orindividual work).

Note: Adapted from Chu and Garcia (2014)
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Objectives and
MLL Shadowing

SPED 416
Week 7
Fatmana K. Deniz, PhD

Week 5-7 Participation Activity

3rd Grade 4th Grade 6th Grade 9th-10th 11-12th Grade
{Group 1} {Group 2} {Group 3} Grade {Group 5}

{Group 4}
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Week 5 Participation Activity

* Access the word document and add your
group members names

e Find the ELD Standards for your grade
level

# Find the ELD standard for your grade
level and pick one

e Add the ELD standard

# Find the corresponding CCSS and add it
in the table

# Find the corresponding ELD connector
and add it in the table

TK - 3rd Grade (Group 1)

Week 5 In-Class Acthity

Essence of the Standard

(Emerging, Exp g, Bridging)

ELD Corresponding ELD
Standard [«

3.4 PLAA
Expanding Adapt language choices

the student to add more

Choose two instructional strategies from the Pre-production to Advanced Fluency stages that correspond to the Emerging,
Expanding, and Bridging ELD levels (refer to the Week 8 slides).
Strategy 1: Use graphic organizers and thinking maps and check to make sure the student is filling them in with details. Challenge

Strategy 2: Create that give students an opp

in pairs or small groups.

ity to present in English after they have an opportunity to practice
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TK - 3rd Grade (Group 1)

ccss

With guidance and support from adults, produce writing in which the development and organization are appropriate to
task and purpose. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

delineated in the
content objective?//

describe an experience. Whatever
the purpose, we use language to
perform these functions.

Language Skills Needed Language Function Language Feature Linguistic Support
What language skills will | They are the “reasons” we use Language features aid us to Supports a student will need
the student need to language; Perhaps we want to present our ideas in different to access and complete the
accomplish the task express our needs or wants, or forms from formal to poetic. language objective.

Analyzing, Define, Organize Structure academic

conversations

Academic conversation
discussion frames used to
re-voice, paraphrase, clarify,
restate, reason, add on, wait
time

TK - 3rd Grade (Group 1)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard Connector {E i pandi idgi fard that aligns with this
ELD Standard
34
Expanding

Content Objective

(SWBAT + action verb
(Bloom’s) +
topic/content to be
learned+ criteria)

Objectives

By the end of the academic year, students will be able to
write a well-structured letter on a topic of their choice,
demonstrating their understanding of the subject by
incorporating key content learned with the guidance
and support from adults. The letter will follow proper
formatting, include a main idea supporting by relevant
details, and use appropriate tone and language for the
intended audience using a graphic organizer and word
banks with 2/4 critical elements as acceptable
proficient level.

Student-friendly Version
(I can (action verb) + (content topic) byAwith
(scaffolds)

| can write a letter about a topic of my choice
with correct format and main idea supporting
details by using graphic organizers and word
banks.

Language Objective

SWAT (language function:
active verb) using
(language feature) with/by
(linguistic supports).

By the end of the academic year, students will be able to
write a letter with appropriate language choices (e.g.
tones and manners) and transition words to organize
their ideas in the letter with a graphic organizer and
word bank with 2/4 aiitical tones, manners, and
transition words as acceptable wiiting level.

I can use appropriate language choices to
wiite a letter by using good transitional words
to organize my idea with a graphic organizer
and word banks.
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4th Grade (Group 2)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard C {E: i ling, Bridgi Jard that aligns with this
ELD Standard
ELD 4.1 | Student will be PLA: Exchange Emerging RL 4.0 Refer to details and
. = information and ideas by les in a text wh laini
Emergin able to contribute i il examples in a text when explaining
ging i s participating in short what the text says explicitly and
to conversations conversations, when drawing inferences from the
and express ideas | pondingtosimple s
5 yes/noand
by asking and wh-questions using
5 gestures or words, and
answenng by following some rules
yes-no and for discussion about
wh-Iquestions and | familiar social and
) academic topics.
responding
using short
phrases.

4th Grade (Group 2)

Cccss

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners
on grade 4 fopics and texts, building on others' ideas and expressing their own clearly.

Choose two instructional strategies from the Pre-production to Advanced Fluency stages that correspond to the Emerging,
Expanding, and Bridging ELD levels (refer to the Week 8 slides).
strategy 1: Have students work in pairs or small groups to discuss a problem. Have literate students write
short sentences or words in graphic organizers.

strategy 2: Avoid excessive error correction. Reinforce learning by modeling correct usage.

Language Skills Needed

Language Function

Language Feature

Linguistic Support

What language skills will
the student need to
accomplish the task
delineated in the
content objective?//

They are the ‘reasons” we use
language; Perhaps we want to
express our needs or wants, or
describe an experience. Whatever
the purpose, we use language to
perform these functions.

Language features aid us to
present our ideas in different
forms from formal to poetic.

Supports a student will need
to access and complete the
language objective.

Speaking and paraphrase

Content and academic words

Phrase banks and sentence
starters
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4th Grade (Group 2)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard C {Emerging, E: ling, Bridging) Standard that aligns with this
ELD Standard
ELD 4.1
Emerging

Objectives Student-friendly Version
(I can (action verb) + (content topic) byAwith
(scaffolds)
Content Objective | can paraphrase details from my reading
(SWBAT + action verb SWBAT paraphrase details for ancient civilizations reading passage by using sentence starters.

passage using sentence starters in 80% accuracy as

Bloom’s) +
( ) measured by teacher rubric.

topic/content to be
learned + criteria)

Language Objective SWBAT retail details from the passage using content and | can retail details from the reading passage
academic words using phrase banks and sentence using my supports.
starters in 80% accuracy as measured by teacher

SWAT (language function:
active verb) using
(language feature) with/by
(linguistic supports).

rubric.

6th Grade (Gl’OUp 3) Jessica Ceballos, Jeanette Flores, Samantha, & Lydia

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard C {Emerging, Expanding, Bridging} Standard that aligns with this
ELD Standard

6.3 PLLA.3 Expanding Engage effectively in a range of
Expanding Offer and support collaborative
Negotiate with or opinions with others discussions(one-on-one, in
persuade others in by expressing an groups, and teacher led) with
conversations(e.g., to [ opinion ora diverse partners on grade 6
provide preference about a topics, texts, and issues. Building
counterargumentsjus | familiar topic or on others ideas and expressing.
ing an expanded set story. their own clearly.
of learned phrases(|
agree with X, but... ),
as well as open
responses.

Choose two instructional strategies from the Pre-production to Advanced Fluency stages that correspond to the Emerging,
Expanding, and Bridging ELD levels {refer to the Week 8 slides).

Strategy 1: Have students work in pairs and groups to discuss content (“Think, pair, share™}

Strategy 2: Provide minimal error correction. Focus only on correction that directly interferes with meaning. Reinforce learning by
modeling the correct usage.
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6th Grade (Group 3)

ccss

SLé.1

Engage effectively in a range of collaborative discussions{one-on-one, in groups, and teacher led) with diverse partners on grade 6
topics, texts, and issues. Building on others ideas and expressing their own clearly.

the student need to
accomplish the task
delineated in the

content objective?//

language; Perhaps we want to
express our needs or wants, or
describe an experience. Whatever
the purpose, we use language to
perform these functions.

present our ideas in different
forms from formal to poetic.

Language Skills Needed Language Function Language Feature Linguistic Support
What language skills will | They are the “reasons” we use Language features aid us to Supports a student will need

to access and complete the
language objective.

(Speaking)

Discussion Form and opinion, Make a Use formal academic debate Academic conversation
Expression claim,persuade structure. discussion frames used to
Converse

revoice, paraphrase, clarify,

restate, reason, add on, wait
time.

6th Grade (Group 3)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard Connector {E i pandi idging} fard that aligns with this
ELD Standard

Objectives Student-friendly Version

(I can (action verb) + (content topic) byAwith
(scaffolds)

Content Objective | can debate a topic with fellow students

(SWBAT + action verb Students will be able to engage in a debate forming about an event in the story by using my
(Bloom’s) + arguments and/or counter arguments as measured by sentence starters “l agree but..” | disagree
topicicontent to be a teacher developed rubricin 2 out or 3 speaking because.” etc...

g opportunities.
learned+ criteria) PP

Language Objective Students will be able to express an opinion on a selected | can express an opinion from the story and
text in a formal academic discussion sharing at least 3 share at least 3 supporting ideas using
SWAT (language function supporting points. conversation discussion frames like: adding

active verb) g on, reasoning, clarifying, and paraphrasing.
(language feature) with/by

(linguistic supports).
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9-10th Grade (Group 4)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard C {E: i ling, Bridging) Jard that aligns with this
ELD Standard
Grade [9]. Contribute to class, group, PI'A.1PI.A1: Exd;azge " Bridging SL.9-10.1
Part I, [A][1] | and partner discussions. information and ideas s i
(Bridging). | sustaining conversations | participating in short Inltlat§ a”d, participate
onavasetyofageand | conversations, effectively in a range of
a:1 'atle’ i i dt‘?‘ simple collaborative discussions
academic topics by yes/noand wh- e f
following turn-taking questions using gestures (one-on-one, M gioups; and
rules, asking and orwords, and by teacher-led) with diverse
answering relevant Lguom e ;\.;les fl?r partners on grades 9-10
on-topic questions, iscussion about familiar . .
e social and academic topics, texts, and ISk
providing coherent and topics. building on others’ ideas
well-articulated comments and expressing their own
and additional information :
clearly and persuasively.

Choose two instructional strategies from the Pre-production to Advanced Fluency stages that correspond to the Emerging,
Expanding, and Bridging ELD levels {refer to the Week 8 slides).

Strategy 1: Introduce more academic skills, such as brainstorming, prioritizing, categorization, summarizing
and compare and contrast.

Strategy 2: Offer error correction on academic work and on oral language. Because students at this
stage have achieved near native fluency, they benefit from support in fine tuning their oral and written language :

9-10th Grade (Group 4)

Cccss

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

Language Skills Needed Language Function Language Feature Linguistic Support
What language skills will | They are the ‘reasons” we use Language features aid us to Supports a student will need
the student need to language; Perhaps we want to present our ideas in different to access and complete the
accomplish the task express our needs or wants, or forms from formal to poetic. language objective.
delineated in the describe an experience. Whatever
content objective?// the purpose, we use language to

perform these functions.

Argue (discuss) Structured academic Sentence starters, phrase
conversations (discourse level) | banks, discussion frames




11-12th Grade (Group 5)

ELD Jard ELD Standard | Corresponding ELD Essence of the Standard Pick One Common Core
c (Emergi Jing, Bridging) jard that aligns with this
ELD Standard
1-12.A2 P1A2. Expanding WAT-112.6
s Interact with Use technology, including the

Int.eractlng "_'a Stherslanviiten internet, to produce, publish and
written english English by update individual or shared
collaborate w/ participating in wriﬁqg products in response to
peers to engage | o o+ written ongoing feedback, including new

in increasingly exchanges, arguments or information.

complex delivering
grade-appropria | information, and
te written composing written

exchanges and | text about familiar
writing projects | texts, topics,

using experiences, or

technology as events in various

appropriate communication
forms.

Choose two instructional strategies from the Pre-production to Advanced Fluency stages that correspond to the Emerging,
Expanding, and Bridging ELD levels {refer to the Week 8 slides).

Strategy 1: Ask students to identify vocabulary by symbols that show whether the student “knows it really well, kind of knows it,
ordoesn’t knowit at all” Help students focus on strategies to get the meaning of new words.

Strategy 2: Introduce more academic skills, such as brainstorming, prioritizing, categorization, summarizing and compare and
contrast.

9-10th Grade (Group 4)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard Connector {Ei i pandi idging} fard that aligns with this
ELD Standard
Contribute to class, group, and PLAIPLAT Exchange i L9101
Sabil e | [k e Initiate and participate effectively in a range of
Part L, (AL (1] I one o avariei ot agel] carticivating in short collaborative discussions (one-on-ane, in groups,
( Bridging). diade B o Eeendign and teacher-led) with diverse partners on grades
i Sl slmanj’wh. 8 9-10 topics, texts, and issues, buiding on others'
o “iing mwﬂg’“g que‘;‘mﬁ e ideas and expressing their own clearly and
ik it el o et ‘words, and by folowing some pEIRCREl.
i ids rukes for bout
coherent and well-ariculated familiar social and academic
comments and additional topics.
information

Objectives Student-friendly Version
{I can (action verb) + (content topic) byAvith
(scaffolds)
Content Objective | can discuss the book we are readingin class
(SWBAT + action verb Students will be able to discuss grade-appropriate academic | with my classmates by asking and answering
(Bloom's) + topics by following the rules of asking and answering questions together.

topic/content to be relevant questions about a chapter read in English class

learned+ criteria)

Language Objective Students will be able to orally discuss an academic topic 1 will be able to discuss academic topics using
based on their reading during structured academic sentence starters, phrase banks, and
SWAT (language conversations with sentence starters, phrase banks, discussion frames

and discussion frames as measured by a teacher-made

function: active verb) rubric in 3 out of 4 trials.

using (language feature)
with/by (linguistic
supports).
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11-12th Grade (Group 5)

ccss

W.N-112.6

Use technology, including the internet, to produce, publish and update individual or shared writing products in response to ongoing
feedback, including new arguments or information.

Language Skills Needed

Language Function

Language Feature

Linguistic Support

‘What language skills will
the student need to
accomplish the task
delineated in the
content objective?//

They are the ‘reasons” we use
language; Perhaps we want to
express our needs or wants, or
describe an experience. Whatever
the purpose, we use language to
perform these functions.

Language features aid us to
present our ideas in different
forms from formal to poetic.

Supports a student will need
to access and complete the
language objective.

Students will be able to use google
docs to collaboratively work on a
writing task.

Students will be able to break
down, organize and analyze
content for their writing task.

With support of graphic
organizers embedded with
sentence starters.

11-12th Grade (Group 5)

ELD ELD Standard Corresponding ELD Essence of the Standard Pick One Common Core
Standard Connector {E i pandi idgi fard that aligns with this
ELD Standard
1N-12.A2 [ P1A.2. Expanding W.I-112.6

increasingly complex

collaboratewy peers to engage in

‘grde-appropriate written
‘exchanges and wrting projects
using technology as appropriste.

Content Objective

(SWBAT + action verb
(Bloom’s) +
topic/content to be
learned+ criteria)

Objectives

SWBAT write and collaborate with a peer towork on a
google doc. Whiting assignment with the support of a
graphic organizer embedded with sentence starters by

the end of class.

Student-friendly Version
(I can (action verb) + (content topic) byAwith

I will be able to write and collaborate with my

peer on a google doc writing assignment with

support of a graphic organizer embedded with
sentence starters.

(scaffolds)

Language Objective

SWAT (language function:
active verb) using
(language feature) with/by
(linguistic supports).

Student will be able to order and organize a through
collaboration on a writing assignment on a google doc
to break down, organize and analyze content with the

support of graphic organizers embedded with

sentence starters.
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Book for MAPP Strategy:

Rainbow Weaver / Tejedora de Arcoiris

IXCHEL

Group 1:ES 1 Objective: Apply the MAPP strategy to analyze how you can support Diege's reading comprehension  and language
Pl development using Rainbow Weaver/Tejedora de Arcoiris

e Linkto Diego's Case Study
b < z

e Linkto Read Aloud: Storytime with Ms. Solorzano - Rainbow Weaver by Linda Elovitz Marshall and Elisa Chavarri

MAPP Strategy

How will you use this with your book?

iy | | r Activi
rela Rainbow Weaver / Tejedora de

Arcoiris

Making Connections and Activating Prior
Knowledge: Connect students’ personal experiences
or cultural background to characters or events in the
book

Making Connections - How can Diego relate to the
characters or setting?Diego would often help his
grandmother sort yarn and has watched her
weave vibrant fabrics using traditional looms
back home.

How did your grandmother weave ot home?

This is my family usually used (show the
exomple), how about yours?

Diego has similor life experience about
sacrificing for better education. Encourage
Diego to share.

Asking Questions: Model and guide students fo ask
and answer questions before, during, and ofter
reading

Asking Questions - What questions could guide
understanding before, during, and affer reading?

Before: Do any of your family member weave?
During: How did Ixchel weave comparing
with your family member?

Alter: What else do you think we can do with
the plastic material in our daily life for
environmental protection?

Predicting: Ask students to make predictions based

A tha tlla revar and dlicteatiane hafare randine

Predicting - What predictions could Diego make using

Hllictemtinne ar tovk chiae?

Show the cover, and ask obout Diego's

radiotinn
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Group 2: Esobjective: Apply the MAPP strategy to analyze how you can support Diego’s reading comprehension  and language
up £ development using Rainbow Weaver/Tejedora de Arcoiris

e Linkto Diego's Case Study
e  MAPP planning guide (Table 1, p. 6)

e Linkto Read Aloud: Storytime with Ms. Solorzano - Rainbow Weaver by Linda Elovitz Marshall and Elisa Chavarri

MAPP Strategy

How will you use this with your book?

Student Prompt. Question or Activity
relatedfo Rainbow Weaver / Tejedorade
Arcoiris

Making Connections and Activating Prior
Knowledge: Connect students’ personal experiences
or cultural background to characters or events in the
book

Making Connections - How can Diegorelate to the
characters or setting?

Diego shares an ethnic identity with the main
character. His family traditionally has
celebrations that include storytelling and
weaving. Diego understands his family makes
sacrifices for him like the main character in
the book.

Asking Questions: Model and guide students to ask
and answer questions before, during, and after
reading

Asking Questions - What questions could guide
understanding before, during, and after reading?

What do you think the story is going to be
about based on the title and what the
character is wearing?

How do you help your family?

Why do you think it's important for our main
character to do the weaving?

Predicting: Ask students to make predictions based
on the title, cover, and illustrations before reading,
and revisit their predictions after reading

Predicting - What predictions could Diego make using
illustrations or text clues?

Images of the bags on the floor can help
make predictions of what the character will do
with that material.

Group 3: Esobjective: Apply the MAPP strategy to analyze how you can support Diego’s reading comprehension  and language
up 3: development using Rainbow Weaver/Tejedora de Arcoiris

e Linkto Diego's Case Stud

e MAPP planning quide (Table 1, p. 6)

e Linkto Read Aloud: Storytime with Ms. Solorzano - Rainbow Weaver by Linda Elovitz Marshall and Elisa Chavarri

Knowledge: Connect students’ personal experiences
or cultural background to characters or events in the
book

characters or setting?

MAPP Strategy How will you use this with your book? Student Prompt, Question or Activity
related to Rainbow Weaver / Tejedora de
Arcolris

Making Connections and Activating Prior Making Connections - How can Diegorelate to the -Guatemala

-family values cultural communal
activities centered around religion,
agriculture, and community life

-weave vibrant fabrics

Asking Questions: Model and guide students to ask
and answer questions before, during, and after
reading

Asking Questions - What questions could guide
understanding before, during, and after reading?

Before: Does your family celebrate any
traditions? Are there any activities you enjoy
doing with your family?

During: Does your community look similar to
Ixchel's community, if so how?

After: Have you ever been proud of something
you've created? Have you ever helped a family
member, how did it make you feel?
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Group 4:

§1 Linkto Diego’s Case Study
e  MAPP planning guide (Table 1, p. 6)

Objective: Apply the MAPP strategy to analyze how you can support Diego’s reading comprehension  and language
development using Rainbow Weaver/Tejedora de Arcoiris

e Linkto Read Aloud: Storytime with Ms. Solorzano - Rainbow Weaver by Linda Elovitz Marshall and Elisa Chavarri

MAPP Strategy

How will you use this with your book?

Student Prompt. Question or Activity
relatedfo Rainbow Weaver / Tejedorade
Arcoiris

Making Connections and Activating Prior
Knowledge: Connect students’ personal experiences
or cultural background to characters or events in the
book

Making Connections - How can Diegorelate to the
characters or setting?

Can ask the students if they have ever done
any type of weaving?

Since you know the background knowledge as
ateacher you could ask Diego/Diego's family
if they have any pictures of weavings Diego
and his Grandmother have done together.

Asking Questions: Model and guide students to ask
and answer questions before, during, and after
reading

Group 5:

HS 2
e Linkto Diego's Case Study
e MAPP planning quide (Table 1, p. 6)

e Linkto Read Aloud: Storvtime with Ms. Solorzano - Rainbow Weaver by Linda Elovitz Mar:

Asking Questions - What questions could guide
understanding before, during, and after reading?

Why do you think that mom doesn't want the
girl to participate in weaving despite the
tradition lasting over 2,000 years?

Do you think that the girl wants to preserve her
culture and also attend school?

Why was it so important fo use plastic bags as
materials to weave? Who did it help?

Do you think the weaving products made from
plastic bags will sell at the market?

Objective: Apply the MAPP strategy to analyze how you can support Diego’s reading comprehension  and language
development using Rainbow Weaver/Tejedora de Arcoiris

hall and Elisa Chavarri

MAPP Strategy

How will you use this with your book?

related o Rainbow Weaver / Teiedora de
Arcoiris

Making Connections and Activating Prior
Knowledge: Connect students’ personal experiences
or cultural background to characters or events in the
book

Making Connections - How can Diegorelate to the
characters or sefting?

Is anyone familiar with weaving? Does
anyone do crafts with their family at home?
Can you think of cultural activities that you
and your family do?

Asking Questions: Model and guide students to ask
and answer questions before, during, and after
reading

Asking Questions - What questions could guide
understanding before, during, and after reading?

Look at the cover, where do you think this
takes place? Why do you think she used
plastic bags instead of the plant?

Predicting: Ask students to make predictions based
on the title, cover, and illustrations before reading,
and revisit their predictions after reading

Predicting - What predictions could Diego make using
illustrations or text clues?

Looking at the pictures in the book, what do
you think she will do next? Do you think using
sheep wool would work?

Peer Teaching/Sharing:  Have students work in pairs
1o read aloud, discuss key ideas, and explain
vocabulary or concepts to each other

(Week 3 In Class Activity-History of the ELs)

Peer Sharing - How could you structure a peer
interaction to support vocabulary or meaning?

Ask your partner if there is anything that they
created something new out of objects they
found around the house? Share something
that you would like to make to sell at a festival
with your pariner.
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Landmark ELL
Court Cases
Jigsaw Small
Group Activity

Instructions

1 .Find your assigned group number in
this slide deck

2 .Research your assigned Landmark
ELL Court Case

3.Answer the questions on the slide

4 Be ready to present

You will have 15 minutes to research
and create your slide.
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Group 1:Title VI of the Civil Rights Act of 1964

Facilitator/Researcher:

Researcher:

Notetaker/Timekeeper:

Timekeeper/Notetaker:

Summarize key characteristics for the Landmark ELL Court
Case assigned to your group

MAKE SURE USE THE TENETS OF UNIVERSAL DESIGN FOR
LEARNING (representation, action and expression and engagement)
as you develop, present, and engage your colleagues.

Group 2: The Bilingual Education Act, Title VII

Facilitator/Researcher:

Researcher:

Notetaker/Timekeeper:

Timekeeper/Notetaker:

Summarize key characteristics for the Landmark ELL Court
Case assigned to your group

MAKE SURE USE THE TENETS OF UNIVERSAL DESIGN FOR
LEARNING (representation, action and expression and engagement)
as you develop, present, and engage your colleagues.
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Group 3: The Federal Office for Civil Rights

Facilitator/Researcher:

Researcher:

Notetaker/Timekeeper:

Timekeeper/Notetaker:

Group 4: Lau vs. Nichols

Facilitator/Researcher:

Researcher:

Notetaker/Timekeeper:

Timekeeper/Notetaker:

Summarize key characteristics for the Landmark ELL Court
Case assigned to your group

MAKE SURE USE THE TENETS OF UNIVERSAL DESIGN FOR
LEARNING (representation, action and expression and engagement)
as you develop, present, and engage your colleagues.

Summarize key characteristics for the Landmark ELL Court
Case assigned to your group

MAKE SURE USE THE TENETS OF UNIVERSAL DESIGN FOR
LEARNING (representation, action and expression and engagement)
as you develop, present, and engage your colleagues.
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A . » e ) Summarize key characteristics for the Landmark ELL Court

Facilitator/Researcher: Notetaker/Timekeeper: St e i e

i MAKE SURE USE THE TENETS OF UNIVERSAL DESIGN FOR

Researcher: Timekeeper/Notetaker: LEARNING (representation, action and expression and engagement)
as you develop, present, and engage your colleagues.

Group 6:

Ce = i s . Summarize key characteristics for the Landmark ELL Court

Facilitator/Researcher: Notetaker/Timekeeper: e e

. MAKE SURE USE THE TENETS OF UNIVERSAL DESIGN FOR

Researcher: Timekeeper/Notetaker: LEARNING (representation, action and expression and engagement)
as you develop, present, and engage your colleagues.
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Linking Key:

TPE Page TPE Page TPE Page
# # #
TPE 1 TPE 2 TPE 3
Ui.1 21 u2.2 20 U3.1 20
11 11 20
13 11 24
u1.z 21 u2.3 19 uUs.2 20
9 20 11
24
ui.3 21 U2.6 21 U3.3 21
8 26 10
29 11
ui.e 21 MM2.4 22 Us.4 22
7 (EX2.4)C 8 22
24 8 11
MM1.1 20 MM2.7 20 U3.5 21
20 (EX 2.10) 8 7
25
(EX1.6) 20 MM2.8 20 u3.e6 20
20 (EX 2.11) 20 10
25
MM1.2 (EX1.7) 20 EX2.3 21
7 7
24
MM1.3 (EX1.8) 21
7
9
MM1.4 (EX1.9) 20
11
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EX1.5 20
20
TPE 4 TPES TPE 6
U4.1 20 U5.1 22 ve6.1 21
6 10 6
29
U4.3 20 Us.2 22 ve.2 21
10 29 6
24 21
U4.4 22 Us.3 20 MMe.5 24
10 11 | (EX6.6)
24
U4.6 20 U5s.6 23 EX6.1 24
8 6 9
24 25
v4.7 21 Us.7 22
10 7
31
MM4.2 (EX4.4) 20 Us5.8 21
22 22
24 6
MM4.4 (EX4.5) 20 MM5.1 22
10 (EX5.2) 6
24
MM5.2 22
(EX5.3) 26
MM5.3 21
(EX5.4) 21
MM5.4 21
(EX5.5) 23
31
MM5.5 22
(EX5.6) 9

123




26

TPE 7

uz.1

21
21
12

7.2

20

uz.3

23
23
11

uz.4

23
24
24

21

228

23

7.6 a.

20

19

2l

25

20
20

TPE7.8U7.8 a.

7.10. b

20

27

20

20l
2788

TPE MM/EX

20l

10
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TPE DHH 7.10d

21
21

125




	CALIFORNIA STATE UNIVERSITY, NORTHRIDGE
	Department of Special Education
	Course Syllabus
	SPED 416: Educating Diverse Learners with Disabilities and Working with Their Families

	CONCEPTUAL FRAMEWORK- What does the college value?
	Michael D. Eisner College of Education (Revised May 2018)

	COURSE DESCRIPTION- WHAT IS THIS CLASS ABOUT?
	COURSE OBJECTIVES- WHAT WILL I LEARN?
	READINGS AND REQUIRED DOCUMENTS
	A. Readings
	B. Required Documents

	COURSE ASSIGNMENTS – WHAT DO I HAVE TO DO?
	A. Logistics
	B. Purpose
	C. Skills
	D. Knowledge
	E. Tasks

	Part 1: Increase Self-Awareness
	A. Task A: Preparation (ee Pg.104 for Course Intro Survey)
	B. Task B: Engage in Discussion (See page 46 for assignment details) U6.1

	Part 2: Collecting Students' Funds of Knowledge
	Task A: CASE Study (See page 35 for assignment details); TPE U4.1; U5.6; U5.8; MM5.1 (EX5.2) (7.7/U7.7c TPE 7.10 b)
	A. Task B: Multilingual Learner (ML) Shadowing (See page 44 for assignment details) (U1.6) MM1.2 (EX1.7) MM1.3 (EX1.8); TPE EX2.3; TPE U3.5; U5.7
	C.  Task C:  Community Scan (See Canvas for Due Date) ( (U1.3); TPE MM2.7 (EX 2.10); U4.6
	D.   Task D: Conduct Interview(s) (See page 40 for assignment details) (MM2.4 (EX2.4); MM2.4 (EX2.4);

	Part 3: Appreciate the Funds of Knowledge
	A. Task A: Small Group Discussion #2 (ML Shadowing reflection will be discussed) MM1.3 (EX1.8); MM5.5 (EX5.6 U1.2))( 7.8/U7.8 a;See page 46 for assignment details)
	B. Task B: Small Group Discussion # 3 (Community Scanning reflections will be discussed)
	C. Task C: Small Group Discussion # 4 (Discuss all the data you’ve collected about your focus student with your group; See Canvas for the Due Date) See page 47 for assignment details)

	Part 4: Respond
	A. Task A: Lesson Plan Draft (See page 25 for assignment details) TPE U3.3; TPE U3.6; U4.3; U4.4; U4.7; MM4.4 (EX4.5) U5.1
	B. Task B: Centering Funds of Knowledge Around Curriculum (See page 38 for assignment details) U1.1; TPE U2.2; TPE U3.2 (U7.3)
	C. Task C: Final Lesson Plan and Peer Review (See page 25 for the assignment details) MM1.4 (EX1.9); TPE U2.2; TPE U3.3; TPE U3.4; U5.3

	Part 5: Evaluation and Presentation
	A. Task A: Evaluate (See Canvas for Due Date)
	B. Task B: Present (See Canvas for Due Date)

	SUBMISSION OF ASSIGNMENTS- HOW DO I SUBMIT WORK?
	1. Writing
	2. Due Dates and Late Papers
	3. Extra Credit

	GRADING
	D. And how will I be graded on each assignment?
	E. How do points change to grades?
	1. So what do the grades mean?

	COURSE GUIDELINES– WHAT ARE THE CLASS NORMS? (FOR YOU & ME)
	1. Netiquette Guidelines– What are the class norms? (for you & me)
	2. Class Interaction
	3. Respect for Diversity & Commitment to Non-Discrimination
	4. Communication
	5. Questions, Comments, Concerns? Talk with me!
	6. Student Conduct Code
	7. Artificial Intelligence (AI) Use Policy
	8. Absences and Tardies
	9. Virtual and On-Campus Classes
	10. Withdrawals and Incompletes
	11. Restrictions on Disclosure and Distribution
	12. Campus Resources– What support is available?
	13. Accessibility– Need additional support? Ask for help.
	14. Canvas

	Additional Resources on Campus
	Week 1-( ON CAMPUS)
	Week 5 (ON CAMPUS)
	Week 6 (Asynchronous Class-No Meeting)
	Week 8 (ZOOM)
	Week 9 (SPRING BREAK)
	Week 11 (ON CAMPUS)
	Week 12 (ZOOM)
	Week 13 (ZOOM)
	Week 15 (ZOOM)
	Week 15 (CAMPUS)
	Week 17 (ZOOM)


